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ABSTRACT

The purpose of this study was to assess teachers’ and students' perception, practice and
challenges of using visual teaching aids in some selected secondary schools of Loma Bossa
woreda and would come up with possible findings to reduce or alleviate those challenges. Mixed
research approach was used with the assumption that it helps to obtain sufficient information
about assessing Teachers use of VTAs and challenges related to VTAs in secondary schools of
Loma Bosa Woreda Descriptive survey design was employed in this study. Secondary schools
were selected through simple random sampling technique by lottery method . Three secondary
schools were considered. Moreover, 15 EFL teachers and 261 students were taken as data
sources by using comprehensive sampling technique. The study revealed that less availability of
VTAs, teachers’ poor utilization of VTAs, lack of technical skills for application of VTAs use,
presence of ill-equipped VTAs centers; weaken facilitation of school leaders and lack of supply
of VTAs as challenges of teachers’ use of VTAs in secondary schools. These are; lack of
initiated teachers, lack of teachers professional skills, lack of committed school leaders, lack of
cooperation between pedagogic center representatives, presence of large class size, lack of
incentives for teachers and lack of woreda education office/government bodies attention. The
study recommended that teachers should prepare locally available VTAs and improve utilization
of VTAs to motivate students in EFL class. Woreda education office also should prepare
technical and refreshment training to be given to EFL teachers, pedagogic center
representatives and school leaders. Finally, cooperation from key stakeholders should increase

to fill the gaps mentioned above.

Key Words: Visual aid, perception, Realia, audio-visual
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CHAPTER ONE
INTRODUCTION

This chapter presentes background of the study, statement of the problems, objectives of the
study, research question, significance of the study, scope of the study, limitations of the study,
operational definition of key terms, and organization of the study.Each of them could be
explained in the subsequent subsection.

1.1 Background of the study

Visual aids are types of designated teaching and learning materials that may be locally or
commercially produced. Mun & Jontue, (2016) have defined visual aids as those devices which
are used in classrooms to encourage students learning process and make it easier and interesting;
they are those sensory objects or images which initiate or stimulate and support learning. For
example, visual aids such as animation videos, pictures, maps, charts and models as motivation

tools increase interest on reading literary text, which in turn smoothens the learning to students.

visual teaching aids have proven to be one of the easiest ways to communicate with students
these days and also it helps the teaching learning process as it allows students to understand the
lesson effectively. Visual teaching aids generally makes teaching and learning impactful and

empower and, notably, establish a language environment for the students (Daniel, 2013).

Achmad and Yusuf (2014) acclaimed that when a teacher is using the uncontrolled classroom
activities, it is important to take cognizance of culture of the learners as it impacts on their
learning outcomes. The application of multimedia also makes use of print texts, film, and
internet to enhance learners’ linguistic knowledge. According to Vaugh and Wang (2009)
teachers are often unsuccessful in using visual aids in real world practice due to a range of
factors such as failure to identify individual characteristics of the learners and develop visual aids
congruent to learners learning styles. It is therefore critical for teachers to become familiar with
different types of visual aids and how they can be used properly in a manner that students

understanding can be improved.



Goldstein (2008) further noted that it is visual aids can be very powerful tool used to enhance the
impact of presentations. Words and images presented in different formats can appeal directly to
audience's imagination and can add power to spoken words. Students who actively engage with
what they are studying tend to understand more, learn more, remember more, enjoy it more and
more able to appreciate the relevance of what they have learned than students who passively
receive what teachers teach them (Park, 2003). Visual aids are tools that help to make an issue or
lesson clearer or easier to understand and know. Teachers using visual aids improve class
discipline by increasing motivation, attention and interest of the learners (Aggarwal, 2014). In
contrast, classes that lack attention cannot receive instructions properly. In line with this, Eick
and King (2012) asserted that use of visual aids improves learners’ attitude and interest to the

subject which increases their motivation to learn taught material.

A study conducted by Bhatti, Mukhtar, Arshad, and Jabeen (2019) identified the level of
speaking skills by using appropriate audiovisual aids. The findings of the study clearly stated that
audio-visual aids can actually improve one’s speaking skills as it allows students to speak
English. Audio-visual aids can also encourage students in developing their English proficiency if
teacher changes some teaching techniques.

Raiyn (2016) argued that visual aids bring the real thing closer to the students where the learning
process becomes more natural and realistic as well as easy for students to form mental images of
abstract ideas. Similarly, Kaswa (2015) confirmed that visual learning aids such as pictures,
drawings or dynamic videos were designed to facilitate learning which have an impact in the
teaching and learning process. According to Tuimur and Chemwei (2015), teachers use visual
aids of different types which enhance teaching and learning process. When these visual aids were

used in teaching process, they lead to effectiveness of students in learning.

Teaching and learning resources are instructional materials and devices through which teaching
and learning are facilitated in school (Sofowora and Egbedokun, 2010). Ngozi, Samuel, & Isaac
(2012) unanimously agreed that audio - visual materials are very important and useful in
education because, the normal learner in as far as the functions of his preceptor mechanisms are
concerned, gains understanding in terms of multiple impression recorded through the eye, ear,

touch and other series.



Besides, Ranasingh and Leisher (2009) stated that integrating teaching aids begins when a
teacher prepares lessons to make it meaningful and relevant so that learners easily understand the
subject matter. Ngozi, Samuel and Isaac (2012) unanimously agreed that audio - visual materials
are very important and useful in education because, the normal learner in as far as the functions
of his preceptor mechanisms are concerned, gains understanding in terms of multiple impression
recorded through the eye, ear, touch and other series. Chong (2016) who supported the idea that
students can learn complex ideas more easily if they are given the opportunity to participate in
the learning process and more students comprehend complex ideas if they are made meaningful
to them - referring to the teachers (Chong, 2016). On the other hand, Onasanya and Dmasewo
(2011) noted that standard and improvised instructional materials deliver the same positive

effects on students’ academic performance.

Melor,Yunus,Hadi and Dexter (2012) confirmed that visual aids are motivational tool in
enhancing students’ interest in reading literary and the teachers have positive perceptions
towards the use of visual aids and there were limitations in the utilization of visual aids in the
classroom settings. Also, Jain (2004) indicated that the uses of visual aids encourage the body
movement and it may strengthen the control. This study was conducted in some secondary

schools in Loma Bossa Woreda that focused on teachers’ perception, practice and challenges of
using visual teaching aids. By considering the above mentioned problems, this study was
intended to assess teachers and students’ perception, practice and challenges of using visual

teaching aids with particular focus on secondary schools in Loma Bossa Woreda.

1.2 Statement of the problem

Teachers’ perception, practice and challenges on the use of visual teaching aids within the
classroom influences the learning process. Similarly the existence of challenges for teachers on
the preparation and utilization of instructional materials are also believed to be other adversely
affecting factors which are directly influencing learners’ achievements. Visual materials not only
make what a teacher has to say more comprehensive to his students, but also they can make it
more interesting as well Nowadays, most of what we have learnt and still learning are the
product of visual media; that is why using visual materials is very important in teaching English

as they commit information to long —term memory.



Similarly, the research findings by Irma, Yasim, Maimun, Zaid, Mohd, (2016) indicated that
using teaching aids can improve students’ mastery of vocabulary learning. This implies that
visual aids are major components of instructional materials, and play their own great role on the

processes of learning.

Regarding teachers' perception, practice and using instructional materials in general and visual
aids in particular, there existed contradictory perception among many educators in the world
which still leaves influences on students. For example according to Taiwo, (2009) the research
finding on the perception of teachers on Turkish teachers between trained and untrained teachers
showed that there were significant differences between the study participants. Perhaps this may

be true to the perception of other countries’ teachers’ perceptions.

Different researchers’ also highlighted that visual aids are such motivational tools which can
capture the attention of all students regardless of their differences in educational level. To justify
this, research findings and conclusions drawn by Melor. et al (2012) implied that the use of
visual teaching aids are not only useful for EFL teachers teaching schools but also to the
lecturers with related fields, especially those who are teaching trainee teachers and students of
English literature course in the teacher training colleges and other educational institutes. But
learning literature in English is not easy in Ethiopian context; this difficulty arises from teachers’
limited perception towards using visual aids in literature class. Similarly, it was also shown that
teachers do not use visual aids as an integral part of the everyday lesson due to timing issue and
the students are not satisfied with this situation and it was recommended multimedia visuals as
tools in the language classroom is highly beneficial and enhanced learning process Cunning
&Wilson ,(2001).This implies there is different perceptions on using visual aids across different
subjects of the same English. The above findings are the indicators of the realities of the
perception and the challenges on practice and utilization of visual aids in other countries but not
the realities of Ethiopian contexts in general and secondary schools in Loma Bossa Woreda in
particular because there is much difference in culture, education, technology between the
foreign EFL teachers and Ethiopia teachers specifically, EFL teachers of Loma Bossa Woreda
Secondary schools. The researcher assumes that there may be differences in perception on

practice and utilization of visual aids with respect to EFL teachers’ context. Therefore, the



researcher attempted to assess the EFL teachers perception, practice and challenges on using

visual aids in English classrooms in context of Loma Bossa Woreda Secondary schools.

So further studies are needed to check to what extent the perception and practice towards the
utilization of visual aids affect learning in other African countries including Ethiopia in general
and specifically in some selected Secondary schools in Loma Bossa Woreda. In addition,
department heads and school directors complain at EFL teachers for not using visual teaching
aids, However, Secondary schools in Loma Bossa Woreda look faced difficulty in using
VTAs.....This fact has attracted the researcher to conduct her research on : Secondary school

Teachers’ perception, practice and the Challenges of using VTAs.
1.3 Objectives of the study
1.3.1 General objective of the study

The general objective of this study was to assess teachers and students’ perceptions, practices

and challenge

1.3.2. Specific Objectives of the Study s of using visual teaching aids in some selected

secondary schools in Loma Bossa Woreda.

v To examine EFL teachers’ perception of using visual teaching aids.
v' To identify EFL teacher practices of using visual teaching aids in EFL class.

v To distangush challenges of EFL teachers on using visual teaching aids.

1.4. Research Questions

The study attempted to find answers for the following questions.

v What are the perceptions, of EFL teacher in using visual teaching aids in EFL class?
v' To what extent do EFL teachers use visual teaching aids in EFL class?

v' What are the challenges of EFL teachers in using visual teaching aids?
1.5. Significance of the study

The findings of this study may be significant for English language teachers to recognize the
value of using visual teaching aids for the better mastery of contents. Moreover, the study may

5



aware secondary school leaders to fulfill necessary visual teaching aids either by purchasing or
budgeting finance for the preparation of visual teaching aids from locally available materials.
Moreover, it might help them develop their skills of preparing visual teaching aids from locally
available materials and that likely saves money spent to purchase visual teaching aids from
stationeries. This study could serve as reference material for those who are interested to conduct

related study.

1.6 Scope of the study

The purpose of this study was to assess teachers’ perceptions, practices and challenges of using
visual teaching aids in some selected secondary schools in Loma Bossa Woreda. This study was
confined to selected secondary schools in Loma Bossa Woreda, namely: Loma Bale, Yalo Lala
and Mata secondary schools. The review of literature emphasize on practices, challenges and
perceptions in using visual teaching aids.

1.7. Limitations of the Study

This study might have limitations that need attention of further study. This study comprised
teachers and students only as participants of the study due to shortage of time and budget
constraints that may have effect on generalizability of the study that further study might address
the issues by participating larger group of respondents. Some respondents might be busy to fill
the questionnaire that may need the researcher rescheduling of the program to get data from
them. The overlap of conducting this study with regular work has put burden on researcher that
may delay the completion of the study at intended period of time.

1.8. Operational Definition of Key Terms
There are some terms which are used in this study for particular purposes. Their meanings are

listed below for transparency and clarity.

Perception: Refers to the ability to see, hear or understand; quality of understanding. Conscious

understanding of what should be done to use visual aids in English classroom.

Practice: the actual use of visual aids in English classroom for the better mastery of the lessons

being taught.



Realia: refers to materials and objects from real life such as plants, stones, tools, artifacts, and
specimens used by teachers in classroom to facilitate understanding of the lesson being taught.
Visual aid: in this study, It refers to a device that is used in teaching-learning process of English
language, including pictures, realia, maps, wall charts and photographs.

1.9. Organization of the Study

This thesis had five chapters. The first chapter dealt with introduction, including background of
the study, statement of problem, basic research questions, objectives, significance and
delimitation of the study. The second chapter presented review of relevant literatures. The third
chapter focused on materials and methods on how the study was conducted. The fourth chapter
(results and discussions) presented the data was collected from the field and states the major

findings. Finally, chapter five dealt with the major findings, conclusions and recommendations.



CHAPTER TWO

REVIEW OF RELATED LITERATURE
2.1 Theoretical background

Visuals have been an important component of the language classes over the years. Also in the
1960’s, French Scholars developed the audio-visual method. This method considered that
audiovisual technology is a great contribution to help teaching. Students were taught through a
combination of textbooks, filmstrips, tape-recordings, slides and classroom presentation.
Communicative Language Teaching puts much of the emphasis on the need for real life objects
or texts to give authenticity to the communicative situation: ‘Non-native speakers (both inside
the classroom and outside the classroom) make use of the here and now objects in the immediate
environments’ (Brinton, 2001). As Snow (2001; cited in Santas, 2009) suggested that the visual
materials use Content-based goes from gestures and pantomimes to pictures, photographs and

slides. These aids help to make the activities more motivating and meaningful for the students.
2.1.1. Behavioral Learning Theory

According to Graham (2010), the behaviorist viewed learning as a process in which experience
with the environment leads to a relatively permanent change in behavior or the potential for a
change in behavior. Behaviorism is a philosophy of psychology that focuses on observable
behaviors and requires an objective, observable behavior to demonstrate a state of mind or
learning. It stresses that psychological events are confirmed and observed by behavioral

measures.

James (2006) described that learning is viewed as a conditioned response to external stimuli,
which involves rewards for correct behavior and punishments for incorrect behavior. Teachers
are expected to fill up the empty minds of students, who are expected passively to accept and
memorize what is presented to them in order to correctly repeat it later. The common
assumptions of these theorists are threefold, the first common assumption is the emphasis on
observable behaviour rather than internal thought processes that create learning. Second,
ultimately it is the environment that creates learning and it determines what is learned, not the

individual student/learner. Lastly, it is the students ability to understand the overall process, and
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the ability to repeat or reinforce that process that is a common thread (Mazur, 2005). Behavioral
theory explains learning in terms of observable phenomena and ignores thoughts and feelings of

students.

2.1.2. A Cognitive Approach

The importance of visual material in the process of language acquisition was
researched by scholars belonging to the Cognitive approach. Some of the theories that
these scholars have developed are related to the importance of the input, dual-coding
theory and image schema theory, which are deeply linked with the visual and
experimental relationship of the human being with the world. Cognitivists allege that
second language acquisition can be better understood by focusing on how the human
brain processes and learns new information (Mitchell and Myles, 2004). It is assumed
that the meaning constructed through the language is not independent module of the

mind, but it reflects all of the human beings’ experiences (Geeraerts, 2006).

Linguistic meaning is based on usage and experience, and therefore students should be place in
an environment that trigger their experiences and let them use the language for real purposes as
many times as possible. Visuals can support the input that the student receives. In the cognitive
approach to second language learning, a lot of prominence is given to the access to the target
language input. The gestalt psychologists explain that learning is neither a matter of adding new
traces nor subtracting old ones, but of changing one gestalt into another. They view learning as a
purposive, exploratory, imaginative and creative process of developing new insights or
modifying old ones (Mayer, 2005).

2.1.3. Constructivist theory of learning

The term refers to the idea that learners construct knowledge for themselves- each learner
individually (and socially) constructs meaning as he or she learns. Constructivism is viewed as a
meaning—making theory that offers an explanation of the nature of knowledge and how human
beings learn. According to this explanation of learning, individuals create or construct their own
new understandings or knowledge through the interaction of what they already know and believe
and the ideas, events, and activities with which they come in contact (Boudourides, 2003).



Constructivists believe that all humans have the ability to construct knowledge in their own
minds through a process of discovery and problem solving. The extent to which this process can
take place naturally without structure and teaching is the defining factor amongst those who
advocate this learning theory. Here, previous knowledge is seen as a basis for understanding new
information and this leads to the development of formative assessments that is assessment for
learning (Hayford, 2007).

The cognitivists derive idea from the claim that knowledge is not static, propositional and
sentential, but it is grounded in and structure by various patterns of our perceptual
interactions, bodily actions and manipulation of objects (Gibbs and Colston, 2006). According to
this, if we want to set our students in a meaningful context, they should be placed in the reality

they live in. In order to do it we must bring the reality “out there” inside the classroom.

Thus, the above mentioned theories, constructivist theory is appropriate for language learning

since students are expected to construct meaning from their learning.

2.2. Definitions of Visual Aids

Visual aids are integral components of instructional materials which are visible or can be seen.
Materials such as pictures, photographs, realia, chalk boards posters, flash cards, graphs and the
like. Visual aids are very crucial in language teaching especially when teaching English as a
foreign language. According to Okeke (2013) visual aids are any visible materials or equipment
employed while teaching to aid learning. Devries (2017) explains that visual aids such as
pictures and photographs facilitate learning by supplementing teacher’s verbal information.
According to Gould and Roffey Barentsen (2018) 83% of our learning is achieved through the
sense of sight. 11% comes from the sense of hearing, 3.5% through the sense of smell, 1.5%
through the sense of touch and another 1% through sense of taste.

Emes and Velde (2005) suggested that most learners require visual content to learn. The
preeminence of visual sense in learning further bears credence in famous Chinese proverb “one
sighted is worth, a hundred words”. The overall success of any lesson in the classroom relies to
the teacher’s use of visual aids to enrich and supplement the subject matter taught (Konomi,

2014). For every hour a teacher speaks, only about 8 10 minutes of the information given is
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retained in the students’ mind. The rest of the information is lost as learners tend to lose interest
and attention to the content being presented especially when the lesson is dull and gloomy
(Thomas, 2013). Therefore, when instructional materials consist of visual aids which are
properly utilized, they help to promote learning because majority of learners are visual learners

and have preference for visual content (Emes &Velde, 2005).

Budinski (2005) views visual aids as any materials or demonstrations presented during an oral
presentation to support or enhance verbal message. According to this view, well prepared visual
aids are useful in complementing unclear and incomplete information communicated orally by
the teacher. Imogie and Agun (2008) observes visual aids as any materials which are employed
during teaching in order to facilitate learning by stimulating visual senses. From this view, visual
aids are more useful in enabling learning as they provide additional stimuli apart from oral
information given by teachers.

2.3. Importance of Instructional Materials

Kochhar (2012) affirmed that instructional materials are very valuable tools for classroom
teaching learning process. On account of this, the suggested importance of teachers access to
additional instructional materials remains vital, so as to supplement what the students get from
textbook. Abolade (2009) noted that instructional materials are cheaper for providing, useful for
effective time managements and are a triggering factor for attentive follow up and interest on the
part of students. Moreover, the study conducted by Meseret (2019) indicated that instructional
material encourages the healthy classroom interaction which motivates both teachers and
students since instructional materials provide clear image of the resources available in their

respective schools and allow teachers to use imported teaching aids.

2.4. The importance of visuals in Second Language Acquisition

Most of the language teachers seem to agree that the use of visuals can enhance
language teaching. Santas (2009) reflected on how teachers ask students to think without any of
this help, what seems to require convincing them to give up what they have experienced in their
lives. Mannan (2005) points out visual aids can help the teacher to clarify, establish, correlate
and coordinate accurate concepts, interpretations and appreciations, and enable him to make
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learning more concrete, effective, interesting, inspirational, meaningful and vivid. Arif and
Hashim(2006) proved that pictures gained better attention than words, and among young
learners, pictures became the main clue in interpreting the meaning of the words. A study carried
out by Mukherjee and Roy (2003) have found that the use of visual aids to contextualized spoken
speech it’s a great help for students, given that they can understand 30% more than without the

visual support.

Similarly, Clark and Lyons (2004) reported that visuals may help in order to build mental
models, and communicate relationships among content objects in a more efficient way than can
words alone. Clark and Lyons (2004) explain that in the process of learning two different types
of memories are involved: working memory and long-term memory. The new information is
stored in the working memory which is claimed to be the center of active mental work, including
the learning. The virtual capacity of the working memory is affected by how much related the
knowledge of the long-term memory is with the domain studied. The more it is related, the more

is the virtual capacity.

2.5. Categories of Visual Aids

Visual aids may be identified into two sub-categories: projected and non-projected (Mangal and
Mangal, 2009).

2.5.1. Projected Visual Aids

According to Okaw (1995; cited in Humphrey, 2018) asserted that projected visual materials are
those instructional materials which require projection for viewing. Accordingly, Dash and Dash
(2007) perceive that projected aids as those visual aids where a bright light is passed through a
transparent picture by means of lens and enlarged picture is shown or projected on the screen or
the white wall. Projected visual aids include silent motion picture and filmstrips, computer
graphics, epidiascope, magic lanterns, macro projections, and projection with the opaque and
overhead projectors (Wilson and Brent, 2005). In relation to projected visual aids, Abdullahi
(1998) surmise that a lighted screen has advantage of attracting student’s attention and teachers
should therefore select and project visuals for the sole purpose of sustaining the attention of their

students. He further adds that projected visual aids may be used as substitutes for the real things,

12



in particular, those that are either too far away, too dangerous or too big to be brought in to class
room or too small to be seen by the human eye or inaccessible because of their cost or

importance.

Likewise, McArdle (2015) explains that projected visual aids are useful for large groups of
people because everyone in the audience can see them properly. On this matter, Barnes (2013)
suggests that an advantage of projected visual aids over non visual aids is that they can be used
to project any kind of materials that is written, drawn, or printed. He also adds that this type of
projection can be used in a fairly well lit room, which facilitates easy note taking and teacher
interaction with learners. In support of this, Boor (2013) explains that when projected media
materials are used in teaching, they improve interaction between teacher and learners and give
instructions a more scientific base through providing a framework for systematic instructional

planning. After learning about projected visual aids, let us dwell on non-projected visual aids.

2.5.2. Non-Projected Visual Aids

These are visual aids that do not require any form of projection before they can be used. Visual
aids in this group do not require projector, projector screen and electricity (Anyanwu, 2003).
Non-projected visual aids can be print or non-print materials (Sisiliya, 2013). Print materials are
the journals, textbooks, newspapers, magazines, periodicals, and others while Non-print
materials include chalkboard, felt board, bulletin board, photographs, posters, pictures, maps,
graphs, wall charts, flip charts, globes, realia, models, specimens, and textbook illustrations.
According to Jurich (2001), the use of non-projected visual aids such as pictures in teaching
provides individual students with a tool to connect new words to a known meaning. This

facilitates understanding and memorization.

According to Akram, et. al. (2012) models present simplified form of abstract and complex
concepts so that learners can easily understand. Interestingly, Dash and Dash (2007) observe that
non-projected visual aids are simple to use as they can be shown, hung on the wall, touched and
handled by every child. They are usually easily available and can be procured from local
environment or produced by teachers in the staffroom. After going through the general overview

of visual aids, let us see the essence and development of visual aids in teaching.
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2.6. Using visuals through Media in the language Classroom

The students with different learning styles must be taken into account too, and using
media help the teachers a way to address the needs of visual, auditory and Kinesthetic
learners. Carney and Levin (2002) reported that pictures improved the reading-to-learn process,
but they also pointed out that these pictures must be well-selected or well-constructed ones.
Graphic images also help students to create relations amongst the words, ‘bringing outmore
detailed, knowledgeable, responsive, awareness to the object, situation or text being
communicated” (Canning-Wilson, 2001). As Carney and Levin(2002) point out the
transformational or mnemonic pictures include systematic memory enhancing components that
improve readers’ recall of text information. As Kang (2004) claims, they are designed to help the
learner, bringing the prior knowledge to a conscious level in the form of an organizational
structure. They help enhancing comprehension and learning, as well as eliciting, explaining and

communicating information.

Video provides this environment, and this helps earners to understand a particular discourse and
improve their long-term listening comprehension, as well as their “confidence in speech”
(Shrosbree, 2008). A great advantage of the digital video technology is the chance that teachers
have to produce their own videos or search for those which match in the best way with the
students’ needs and interests (Shrosbree,2008). Most teachers seem to use the video as a reward
or to control students’ behavior. But YouTube has offered a new way of accessing to a rank of
information and video resources in a simple way, which does not require any special skills and is
free (Snelson and Perkins, 2009). Teachers navigate directly to a short focused video segment
and in this way the attributes of the video can be exploited without losing students attention, a
problem that rises during long-playing presentations (Snelson and Perkins, 2009). Teachers can
collect several related videos together in a playlist in order to illustrate the concepts of a lesson

or spark discussions about a topic.

The above studies confirmed the significant effects of visual aids for the mastery of lessons but

little of visual aids were the main hindrances at secondary level of education.
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2.7. Perceptions of Teachers in Preparation and Use of Visual Teaching Aids

The perception of teachers concerning the preparation and use of instructional materials differs
across the world. This is true to EFL teachers. According to the study finding of Taiwo, (2009)
on the perception of the role of media in classroom on Turkish secondary school teachers, the
results showed that there were significant differences in the perceptions about the roles of
instructional materials. Besides the research finding of Rajapaksha, (2015) revealed that the
teachers have precise perception of teaching aids and its functions. However, they face problems
such as lack of time for preparing teaching aids for each lesson, lack of adequate knowledge on
relating teaching aids to the lesson in the teaching learning process. Thus, the study
recommended the provision of awareness, knowledge on using teaching aids effectively for
teachers. On the basis of the findings of the above mentioned studies it can be inferred that there
a difference in the perceptions of teachers on the preparation and utilization of instructional

materials.

As a researchers’ voice, the teachers’ perceptions on the preparation and use of instructional
materials may not be the same because many teachers claim using instructional materials are not
this much mandatory in higher level educational institutions like colleges and universities.
However, believe that preparing and using instructional materials like visual aids help learners
acquire concrete information about the subject they are learning. When EFL teachers utilize as
many visual aids as possible in EFL class, it can help them realize that they responsible to their
clients and make their learners successful in their English language achievements. The findings
of the study by Mathew &Alidmat, (2013), revealed that using visual aids as a teaching method

stimulates thinking and improves learning environment in a classroom.

However, it is also important to consider EFL teachers opinions, perceptions, experiences,
failures and success while using audio-visual resources. Even if the study was mainly focused on
the usefulness of audiovisual aids, one thing to be known is that the EFL teachers’ perception,

knowledge and opinion can affect the usefulness of the instructional material under use.

Even English language teachers indicated the constructive value of visual aids in English

language classroom; however, their uncooperative perception was developed due to of time for
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preparing teaching aids for each lesson, lack of adequate knowledge on relating teaching aids to

the lesson in the teaching learning process.

2.8. Some challenges in Preparation and Use of Visual Aids

There are a number of barriers which adversely affect the teacher’ practices of preparing and
using visual aids in EFL classes. Howard & Major (2005) indicated that having enough time to
make teaching aids is the main challenge faced by school teachers. This shows that having

sufficient time for planning and improvising teaching aid materials remains a series problem.

These problems are partly associated to lack of experience and in accessibility of the needed
local materials, lack of teachers’ motivation to prepare and use instructional materials especially
at college and universities, lack of time and budget for teachers. According to Joan (2018; cited
in Meseret, 2019) confirmed the absence of teachers openness towards the new techniques and
merely willing to use the traditional methods as the best option is the great challenge of visual
aids in the school. Besides to this, the absence of enough training on preparing and using visual
instructional aids in school environment is another challenge of teachers faced during their

lesson presentation.

In nuts shell, the significance of visual aids for the master of lessons in language classroom was
mentioned by the researchers but several challenges blocked its proper utilization in English

language classroom.
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CHAPTER THREE
RESEARCH METHODOLOGY

This chapter presents description of the study area, research design, participants in the study,
data gathering procedures, sample size and sampling technique, data gathering tools, methods of
data analysis and ethical considerations. Each of them could be explained in the subsequent sub-

sections.
3.1. Description of the Study Area

This study was conducted in Loma Bossa Woreda in Dawuro Zone that is found in South West
Ethiopia. It is located at about 500km South West of Addis Ababa, the capital of Ethiopia. Its
relatively bordered in the south by Gamo and Gofa zones, in the west by the Gojeb River which
defines its boundary with Oromia region, in the north east by Hadiya and Kambata-Tambaro
zones and in the east by the Wolaita zone. Loma BossaWoreda has considerable climatic

variation from high land to low land. Mostly, it has cold climatic condition.

3.2. Research Design

With this in mind, the researcher used descriptive survey research design to get a description of
prevailing conditions concerning teachers’ perceptions, practices and challenges of using visual
teaching aids in some selected secondary schools in Loma Bossa Woreda. Moreover, the nature
of the study required wider description and investigation of facts and views related to the study

focus.

3.3. Research Method

By taking the purposes of the study, both quantitative and qualitative methods were employed.
The quantitative method was used to collect numerical data through questionnaire from the
respondents. Specifically, in order to obtain pertinent data for this study, mixed method were
employed in this study that aimed at obtaining both qualitative and quantitative information from

the respondents.
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3.4. Data Sources and Target Population

Primary data were collected from EFL teachers and students. In order to get s primary data,
close-ended survey questionnaire was prepared and distributed to students, while interview was
held with EFL teachers to get relevant information for this study. Additionally, classroom
observation was conducted to see the practices and challenges in using visual teaching aids in
sample schools. Thus, the target populations of this study were: EFL teachers and students of
grade 11

3.5. Sample Size and Sampling Techniques

There are five (5) secondary schools in Loma Bossa Woreda. Then, simple random sampling
technique was used by lottery method to select the schools to provide equal opportunity to be
included in this study. Then, 60% (n=3) three secondary schools were included in this study.
There were 15 teachers in sample secondary schools and all of them were selected through
comprehensive sampling technique due to their manageable size and limited number. In addition
to this, the researcher selected students from grade 11 because they are matured enough to fill the
questionnaire. Accordingly, there were 754 students in grade 11 in Loma Bale, Mata and Yalo

Lala secondary schools. From these, 34.6% (n=261) students were involved in this study.

According to Catherine (2013), the correct sample size in a study is dependent on the nature of
the population and the purpose of the study. Although there are no general rules, the sample size
usually depends on the population to be sampled. As a result, in order select representative

sample size in the study, the following formula was used for the calculation of the sample size

for this study. n =

1+MN(e)?
n= '« _ ?5;1 - ?%4 __ 754 _ 754 _ 261 (34.6%)
1+N(s)*® 1+ 754 (0.05)* 14[754 (0.0025)] 1+1.885 2.885
n = sample size the researcher uses; N= total number of students (N=754).

e= maximum variability or margin of error 5% (.05); 1= the probability of the event occurring.

Where, N=Total Population; n=sample size; e= Acceptable sampling error at 5 %( 0.05).
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Table 3.1: Sample Size and Sampling Technique

Schools Target population
sample size

Teachers | Students Teachers Students
Loma Bale 5 286 5 99
Yalo Lala 6 242 6 84
Mata 4 226 4 78
Total 15 754 15 261
Sampling Technique Comprehensive Simple random

Source: Field Data from sample schools

3.6. Data collection instruments

Three sets of instruments were employed to collect relevant data from the respondents. These

were: questionnaire, interview and classroom observation as explained below.

3.6.1. Questionnaire

Questionnaire is a list of questions that are sent to specific individuals who respond the questions
appropriately (Grix, 2004). Questionnaire was used to get relevant information from large
number of students. It consisted of both closed-ended and open-ended items. Closed-ended items
were offered for respondents as set of alternative to choose one of them to reflect their views. A
five point Likert scale items were developed to provide the respondents ease of answering the
questions as per their level of agreement (McLeod, 2008). Questionnaire was developed to be
used to find out clear understanding to the knowledge of sample respondents related to the issue
of study. It was prepared and distributed to students. Then, the questionnaire was administered to
261 students at appropriate time commonly adjusted by the joint agreement of the researcher and

respondents.

3.6.2. Interview
\

Cohen, Manion and Morrison (2000) argued that in-depth interviewing is a data collection

technique relied on extensively by qualitative researchers because it enables the researcher to
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obtain a large amount of data quickly and it allows immediate follow-up questions that are
necessary for clarification. In addition to the questionnaire, a semi-structured interview was
conducted with fifteen (15) EFL teachers. According to Henning, Van Rensburg & Smit (2004),
interviews should be accurately transcribed, coded and interpreted. With this assumption, semi-
structured questions were used to collect deep information on issues related to teachers’
perceptions, practices and challenges of using visual teaching aids in the study area. Notes were
sufficiently and carefully taken from the interviewees to provide explanations on the issues
forwarded for them.

3.6.3. Classroom Observation

Classroom observation was used to get information which couldn’t be obtained by any other
way. To have first-hand information through eye-witness, the researcher observed the classroom
setting. Also, it also helped the researcher to gain deep understandings of the context. The
classroom observations were carried out by using checklist. For this purpose, the researcher was
observed four sections from grade 11(grade 11" “A”, 11" «C”, 11" “D” and 11" “B”) three
times with the help of co-observer during teaching-learning of speaking skill of English
language. These 4 sections were selected through comprehensively because the sections are
limited in number and manageable in size. Before the observation the researcher created

awareness about the purpose of the observation.

The classroom observation were conducted in two semester giving time gap between the first,
second and third observations. Thus, the first observation was held at first semester in December,
2023, whereas the second observation was conducted in January, 2024. The third observation
was held in March, 2024. Then, the collected data were analyzed and interpreted through
narration. Classroom observation was used to get information which couldn’t be obtained by any
other way. To have first-hand information through eye-witness, the researcher observed the

classroom setting. It also helped the researcher to gain deep understandings of the context.

3.7. Pilot Study

3.7.1. Validity of the instruments

To ascertain content validity of the research instrument the researcher consulted advisor and
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experts in research methodology in the Department of English Language and Literature in Jimma
University. Based on advisors suggestion, researcher modified certain items and submitted to the

advisor for final development.

3.7.2. Reliability of the Instrument

This pilot study (pre-test) was carried out with objective of checking whether or not the items of
the questionnaires are easily comprehendible by the respondents and could enable the researcher
to gather the required information. In other words, before the administration of the questionnaire
to the respondents and the collection of actual data, pilot test was conducted in Dodi Secondary
School which is found in Loma Bossa Woreda. This school was selected since it has some

common characteristics with the sample school of the study area.

Accordingly, the draft questionnaire was distributed to 35 students in the school. After the
questionnaire is filled and returned back, the reliability of the items were measured by using
Cronbach Alpha. Then, to test the reliability of the questionnaire, Cronbach Alpha was
employed. According to Jwan (2010) a reliability coefficient of 0.71 is considered high enough
for the instruments to be used for the study. Hence, the analysis was made by using the data
gathered from 35 households. The obtained pilot test results of was 0.917 (see Appendix-E).
After that, the pilot test report was submitted for the advisor for approval. Thus, necessary
improvement on issues was made in accordance with the advisors comment and six (6) items

were modified.

Table 3.2: The Reliability Test Result Respondents

N Pilot Groups Number Items  Cronbach Alpha

1 Students 35 28 0.917

3.8. Procedures for Data Collection

The purpose of the study and the specific and general directions in the questionnaire was
explained for the respondents. After that, the prepared questionnaire was administered for
students. Besides, the interview was held EFL with teachers. Moreover, classroom observation
was carried out to see the practices and challenges in using visual teaching aids in sample

schools. Finally, the collected data were analyzed and interpreted properly.
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3.9. Method of data analysis

The mixed approach involves collecting data in a simultaneous or sequential manner using both
quantitative and qualitative methods in a fashion that best addresses the research question/s
(Creswell, 2003). Quantitative method such as percentage was used to analyze the data from the
questionnaire. Frequency described the number of respondents involved in this study. Mean
value was used to see the extent of respondents’ opinion to each item. The qualitative data that
was collected from the semi-structured interview and classroom observation were analyzed and

interpreted qualitatively through narration.

3.10. Ethical Considerations

Research ethics refer to the type of agreement that the researcher entered into with his research
participants. Ethical considerations played a role in all research studies and all researchers must
be aware of and attend to the ethical considerations related to their studies. Therefore, the
researcher communicated smoothly and legally with all concerned bodies. The purpose of the
study was made clear and understandable for all participants. Any communication with the
concerned bodies was accomplished at their voluntarily agreement without harming and
threatening the personal and institutional was being. All references that were obtained from

different and the respondents’ information were acknowledged and kept confidential.
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CHAPTER FOUR
4. RESULTS AND DISCUSSIONS

This part of the study deals with results and discussions collected from sampled population
(students and EFL teachers). A total of two-hundred sixty-one (261) questionnaires were

distributed to students.

From the total questionnaires distributed for students, 261 (100%) were filled and returned
appropriately without any loss. Moreover, the data collected through interview from 5 EFL
teachers were analyzed qualitatively. Triangulation was made to check the consistencies and
variations of the result obtained. The analyzed data were compiled and organized in a way that
suits interpretation of the results in addressing the research questions. In this way, tables were
constructed in categorizing the objectives of the study in thematic groups which in details deals
with the responses of participants regarding the topic of the study. The obtained data were

presented in the following sub-section.
4.1. Results of the Questionnaire
4.1.1.Characteristics of the Respondents

This part is the analysis of characteristics of respondents, based on personal details and
educational status were presented in terms of sex, age, and education background and

grade level as follows.

Table 4.1: Demographic Information of students

No | Variables Alternative Response
No %
1 | Sex Male 151 57.9
Female 110 42.1
Total 261 100
2 | Age 15-16 years 9 3.4
17-18 years 232 88.9
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19-20 years 20 7.7

21-25 years -

Above 25 years -

Total 261 100
3 | Marital Status Married 13 5.0

Single 241 92.3

Widowed 7 2.7

Divorced

Total 261 100

According to the personal details obtained from the total 261 key informants, 57.9%( n=151)
were males but the remaining group of informants, 42.1% (n=110) were females. This indicates
most students learning in secondary schools of Loma Woreda are males as compared to their

counter parts.

Concerning the age of respondents, most of the respondents were within the age range of 17-18
years that is 88.9% (n=232), while the rest group of respondents, 3.4% (n= 9) of the respondents
stated 15-16 years. Still the other group of respondents, 7.7% (n=20) were within the age range
between 19-20 years. This asserts that most of students are within the normal school age.

Concerning the marital status of the respondents, majorities, 92.3% (n=241) were single and the
others, 5% (n=13) and 2.7% (n=7) were married and divorced respectively. This reveals that

majority of the students were single in the study area.
4.1.2. The Use of Visual Aids to Attain Lesson Objectives

Table 4.2: The Use of Visual Aids to Attain Lesson Objectives

No | Items Alternative Response
No %
1 Do you prefer to learn English in visually | Yes 227 87.0
assisted classroom? No 34 13.0
Total 261 100
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2 | Does the school help your English teacher in | Yes 18 6.9
acquiring visual aids? No 243 93.1
Total 261 100
3 | Does the attainment of your lessons | Yes 150 57.5
objectives really require the use of any visual | No 111 42.5
aids? Total 261 100

As shown in Table 4,2, the respondents were asked to indicate if  students prefer to learn
English in visually assisted classroom, Accordingly, 87 %( n= 227) described they prefer to
learn in visually assisted classroom, while the others, 13% (n=34) confirmed they didn’t have
preference learn English in visually assisted classroom. This indicates most students prefer to

learn English in visually assisted classroom.

Likewise, in item 2, the respondents were asked to confirm if secondary schools help English
language teachers to acquire visual teaching aids. In this regard, majority of the respondents,
93.1%( n= 243) reported their schools did not help English language teachers to acquire visual
teaching aids, whereas the remaining group of respondents,6.9% (n=34) mentioned their schools
assisted English teachers to acquire visual teaching aids. Thus, it is possible to deduce from the
above information that the failure of most secondary schools to help English language teachers to
acquire visual teaching aids might lead to shortage of VTAs that in turn hinder the use of visual

aids in English classroom.

In item 3, the respondents were asked to indicate whether the attainment of lesson objectives
really require the use of any visual aids. Concerning this, majority of the respondents, 57.5%( n=
150) reported the achievement of lesson objectives require visual teaching aids. On the other
hand, the other group of respondents, 42.5% (n=111) stated they did not need visual teaching
aids. This implies that the attainment of lesson objective needs the use of appropriate visual
teaching aids in English classroom.

The findings concur with Agwu & Ogochi (2019) who indicated that teachers use visual aids
during teaching and learning process. In this study, teachers described that they had confidence
in teaching and learning process whenever visual aids were used to present the lesson. This

implies that the practice of using visual aids during teaching and learning process simplifies the
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lesson presentation and thus enables students to achieve the stated learning objectives. Similarly,
Raiyn (2016) has further argued that visual aids bring the real thing closer to the students where
the learning process becomes more natural and realistic as well as easy for students to form

mental images of abstract ideas.
4.1.3. Visual Aids English Teachers used in the classroom

Figure 1: Teachers’ Use of Visual Aids in English Classroom
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As indicated in Figure 1, 28.8% of the respondents mentioned self-made charts of visual teaching
aids were used in English classrooms. On the other hand, the other group of respondents, 42.1%
reported their teachers used charts in English classroom. The obtained data indicated that, 13%
and 8.1% of respondents asserted posters and pictures correspondingly.  Still the remaining
group of respondents, 6.9% and 1.1% mentioned diagrams and projectors respectively. This
implies that charts of any kind and self-made charts were common visual teaching aids used at
secondary level of education to teach English in Loma Woreda. In line with the above finding
the study conducted by Adeogun (2010) discovered a very strong positive significant relationship

between instructional materials and academic performance.
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4.1.4. The Extent of Using Visual Aids in Teaching English Language skills

Figure 2: The Extent of Using Visual Aids in Teaching English Language skills
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As described in Figure 2 above, 57.5 % of respondents confirmed that their English teachers
sometimes used visual teaching aids in English classroom, whereas the others, 19.9% and 18.8%
reported never and usually respectively. However, the remaining group of respondents, 3.8%
assured always to the issue. This indicates that most English language teachers seldom used visual
teaching aids in English classroom at secondary schools of Loma Bossa Woreda. In line with the
above finding, Ngonyani (2018) elaborated that using different visual aids is important and
increases the interest and engagement of students in learning. Thus, teachers must use visual aids

in teaching and learning process which could improve students’ academic performance.

4.1.5. EFL Teachers’ Perception of Using Visual Teaching Aids in EFL Class

Perception refers to a process in which people use to explain and memorize past actions to
produce accurate meaning. Onwong’a (2014) stated that teachers whether those on training or
those that have qualified perceive the use of learning aids in teaching of English as advantageous
to the teacher and the students. Their use reduces the talk and chalk method of teaching.
Additionally, Ngonyani (2018) posited that teachers view the use of real objects as an important

tool in teaching and learning process; views on the use of visual aids indicate that, there are some

27



concepts which are difficulty to understand when teachers use only chalkboards. This section

tried to highlight English teachers’ perceptions in using visual teaching aids in EFL class.
4.1.6. EFL Teachers’ Practice of Visual Teaching Aids in English Classroom

Table 4.3: EFL Teachers’ Practice of Visual Teaching Aids

Items Extent of Agreement Mean | SD
ol 3 |5 4 3 2 1
Z o
1 | EFL teachers use visual aids in teaching | No | - - 4 120 137
I kill
natage s % |- . 15 [460 |525 | 1.49 | 0.53
2 | EFL teachers  give  students an | No | 166 77 68 - -
opportunity to see what is actually [ 418 | 0.82
happening % | 444 | 295 26.1
3 | EFL teachers rarely use visual aids in | No | 122 76 63 - - 4.23 0.81
teaching language skills % 16.7 291 541 |- .
4 | The use visual aids do not motivate | No | 2 - 25 131 103 1.72 0.69
students in teaching and learning process o 08 96 502 | 395
0 . - . . .
5 | Students do not necessarily learn best | No | - 4 51 83 123 1.75 0.82
from the kinds of visual aids % |- 15 195 318 471
6 | EFL teachers use of visual aids is not | No | - 13 46 101 101 1.89 0.87
Hme consuming % |- 50 | 17.6 |38.7 |38.7
7 EFL teachers always bring visual | No | - - - 227 34 1.87 0.34
teaching aids in the process of teaching o
and learning % 870 1130
8 | EFL teachers do not use visual aids in | No | 83 168 10 - - 4.28 0.53

every period

% |31.8 |644 38 |- -

Key: strongly agree (5); agree (4); undecided (3) ; disagree (2) and strongly disagree (1)

As revealed in item 1 of Table 4.3, the respondents confirmed the failure of EFL teachers’ use of
visual aids in teaching language skills at secondary schools in Loma Bossa Woreda.
Specifically, most of the respondents, 52.5% (n = 137) and 46% (n=120) indicated their strong
disagreement and disagreement to the issue respectively. On the other hand, 1.5% (n = 4) of
respondents moderately agreed to the item. Furthermore, the mean result of (M = 1.49; SD =
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0.53) confirms strong disagreement of respondents to the statement. Thus, one can infer from the
above information that little practice of English language in teaching English language by using
visual teaching aids might have negative impact on the master of the lessons at secondary
schools of Loma Bossa Woreda.

As shown in item 2 of Table 4.3, EFL teachers give students an opportunity to see what is
actually happening. Concerning this, most of the respondents, 44.4% ( n=166) and 29.5% (n
=77) expressed their strong agreements and agreements respectively to the item. Conversely,
26.1% (n = 68) moderately agreed to the item. Additionally, the mean result of (M =4.18, SD =
0.82) shows the agreement of the respondents to the item. Thus, one can infer from the above
information that EFL teachers’ giving of opportunities for students to see what is actually
happening might assist students to master the lesson much effectively at secondary schools of
Loma Bossa Woreda.

In item 3 of Table 4.3, the finding of the study revealed that EFL teachers rarely use visual aids
in teaching language skills at secondary schools of Loma Bossa Woreda. Particularly, most of
the respondents, 46.7% (n=122) and 29.1% (n=76) described their strong agreements and
agreements to the item respectively. In contrast, the other group of respondents, 24.1% (n=63)
mentioned their moderate agreements to the item. Also, the mean result of (M=4.23, SD = 0.81)
confirms agreement to the statement. This illustrates that EFL teachers occasional use of
visual aids in teaching language skills might have negative impact on the master of lesion at
secondary schools of Loma Bossa Woreda.

In item 4 of Table 4.3, the respondents were asked to indicate if the use of visual aids does not
motivate students in teaching and learning process in the study area. To see in-detail, 50.2% (n =
131) and 39.5% (n = 103) confirmed disagreements and strong disagreements to the item
respectively. Also, 9.6% (n=25) reveals the moderate agreement to the item. Moreover, the mean
result of (M=1.72, SD=0.69) confirms the disagreement of respondents to the item. This
demonstrates that the use visual aids greatly motivate students in teaching and learning process at

secondary schools of Loma Bossa Woreda.

In item 5 of Table 4.3, the respondents were inquired to rate if students do not necessarily learn
best from the kinds of visual aids. Precisely, 47.1% (n = 123) and 31.8% (n =83) of respondents

replied strong disagreements and disagreements to the item respectively. Additionally, the other
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group of respondents, 19.5 %(n=51) and 1.5%(n=4) explored moderate agreement and
disagreement to the item correspondingly. Besides, the mean result of (M=1.75, SD=0.82)
indicates the disagreement of the respondents to the statement. This validates that students
necessarily learn best from the kinds of visual aids can help them to master the lessons

effectively.

As shown in item 6 of Table 4.3, the respondents stated EFL teachers use of visual aids is time
consuming. To see specifically, 38.7% (n=101) from the total respondents similarly indicated
their disagreement and strong disagreement to the item respectively but the others, 17.6% (n=46)
and 5% (n=13) rated moderate agreements and disagreements to the item. Also, the mean result
of (M=1.89, SD=0.87) shows the disagreement of respondents to the item. Thus, one can deduce

that the use of visual teaching aids in English classroom might be time consuming.

As indicated in item 7 of Table 4.3, the respondents were requested to describe if EFL teachers
always bring visual teaching aids in the process of teaching and learning. Consequently, 87 % (n
= 227) and 13 % (n = 34) of respondents disagreed and strongly disagreed to the item
respectively. Furthermore, the mean result of (M=1.87, SD=0.34) shows the disagreement of
the respondents to the statement. This exhibits that the failure of EFL teachers to bring visual
teaching aids regularly in the process of teaching and learning might results in low master of

the lesson at secondary schools of Loma Bossa Woreda.

The last but not the least factor was intended to assess if EFL teachers do not use visual aids in
every period in the study area. Regarding this, 64.4% (n =168) and 31.8 %(n = 83) of
respondents indicated the agreement and strong agreement to the item respectively, while the
other group of respondents, 3.8% (n=10) noted their moderate agreement to the item. Besides,
the mean result of (M =4.28, SD= 0.53) shows the agreement of respondents to the statement.
This affirms that EFL teachers did not use visual aids in every period that in turn hinders better
mastery of the lessons at secondary schools of Loma Bossa Woreda. The above finding matches
with the study conducted by Eick and King (2012) asserted that use of visual aids improves
learners’ attitude and interest to the subject which increases their motivation to learn taught
material. However, Vaugh and Wang (2009) confirmed that teachers are often unsuccessful in

using visual aids in real world practice due to a range of factors such as failure to identify
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individual characteristics of the learners and develop visual aids congruent to learners learning

styles.

4.1.7. The Significance of Using Visual Teaching Aids in EFL Class

Table 4.4: The significance of using visual teaching aids in EFL class

Items Extent of Agreement Mean | SD
w |5 4 3 2 1
ol [5]
Z 04
1 | Visual aids help to master the | No | 93 84 79 5 4.06 | 0.86
lessons effectivel
y % |356 | 322 |303 |19
2 | They are helpful in saving EFL | No | - 2 25 131 | 103 | 1.72 | 0.69
lessons time
' % |- 08 |96 |502 |395
3 | They enable us to develop our | No | 189 | 12 60 - - 449 | 0.85
language skills by observin
guage  sxifls by VING oo 1724 [46 (280 |- |-
items
4 | They are effective in reinforcing | No | 159 | 24 78 - -
the lesson objectives. 431 0.90
JECHV % 609 (92 [299 |- |-
5 | They arouse motivation in | No | 165 |72 24 - -
classroom instruction 454 | 0.66
NSIrUCt % (632 (276 |92 |- |-
6 | They increase @ EFL learners' | No | 177 |84 - - -
interaction
' ! % (678 (322 |- |- |- |468 |047
7 | They simplify teaching and | No | 30 18 36 68 109
I i 220 | 1.35
earning process % [115 |69 |138 | 261 |418

Key: strongly agree (5); agree (4); undecided (3) ; disagree (2) and strongly disagree (1)

As depicted in Table 4.4, visual aids help to master the lessons effectively in the study area.
Accordingly, most of the respondents, 32.2% (n=86) and 35.6% (n=93) indicated their
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agreements and strong agreements respectively. On the other hand, 30.3% (n=79) 1.9% (n=5)
reported their moderate agreements and agreements to the item correspondingly. In addition, the
mean result of (M=4.06, SD=0.86) indicates the agreement of respondents to the statement.
Thus, one can infer from the above information that visual aids help to master the lessons

effectively at secondary schools of Loma Bossa Woreda.

In item 2, the finding of the study revealed that visual aids are also helpful in saving time during
EFL lessons in the study area. Consequently, most of the respondents, 50.2% (n=131) and 39.5%
(n=103) described disagreement and strong disagreement to the item respectively. Equally, 9.6%
(n=25) and 0.8% (n=2) replied moderate agreements and agreements to the item respectively.
Furthermore, the mean result of (M=1.72, SD=0.69) states disagreements to the statement. Thus,
one can infer from the above information that the failure of visual aids are helpful in saving time

during FEL lessons.

As indicated in item 3, the obtained data confirmed that enable students to develop their
language skills by observing items at secondary schools of Dawuro Zone. To see specifically,
72.4% (n=189) and 4.6% (n=12) indicated strongly agreements and agreements to the item
respectively. However, 23% (n=60) noted moderate agreement to the item. Additionally, the
mean result of (M=4.49, SD=0.85) confirms the agreement of respondent to the statement. This
reveals that visual teaching aids play significant roles in enabling students to develop their
language skills by observing the contents of the lesson.

In item 4 of Table 4.4., the respondents confirmed that visual are effective in reinforcing the
lesson objectives at secondary schools of Loma Bossa Woreda. To see in-detail, 60.9% (n=159)
and 29.9% (n= 78) described their strong and moderate agreements to the item respectively,
whereas the other group of respondents, 9.2 %(n=24) expressed their agreements to the item.
Moreover, the mean result of (M=4.31, SD=0.90) confirms the agreement of respondents to the
statement. This shows that visual teaching aids play critical roles in reinforcing the lesson

objectives effectively.

In the same Table of item 5, the respondents were asked to indicate visual teaching aids arouse
motivation in classroom instruction at secondary schools of Loma Bossa Woreda. To see in-
detail, 63.2% (n=165) and 27.6% (n=72) mentioned moderate agreement to the item
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respectively. Moreover, the mean result of (M=4.54, SD=0.66) shows strong agreements of the
respondents to the statement. Hence, it is possible to infer from the above information that visual

teaching aids can arouse motivation in classroom instruction in English classroom.

As indicated in item 6 of Table 4.4, visual teaching aids can increase EFL learners' interaction at
secondary schools of Loma Bossa Woreda. In specific terms, 67.8% (n=177) of respondents
stated strong agreement but the other group of respondents, 32.2% (n=84) noted their agreements
to the item. Additionally, the mean result of (M=4.68, SD=0.47) indicates strong agreement of
respondents to the item. This illustrates that visual teaching aids can increase EFL learners'

interaction in English classroom.

In same Table of item 7, the respondents were requested to rate if visual teaching aids simplify
teaching and learning process. Regarding this, 41.8% (n=109) and 26.1% (n=68) indicated strong
disagreements and disagreements to the item respectively but the other least percentage, 13.8%
(n=36) and 6.9% (n=18) rated moderate agreements and agreements to the item. Still the other
group of respondents, 11.5% (n=30) described strong agreement to the item. Furthermore, the
mean result of (M=2.20, SD=1.35) shows disagreement to the item. This indicates that the use of
visual aid did not play critical roles in simplifying teaching and learning process in the study

area.

In support of the above findings, Boor (2013) explains that when projected media materials are
used in teaching, they improve interaction between teacher and learners and give instructions a
more scientific base through providing a framework for systematic instructional planning. After

learning about projected visual aids, let us dwell on non-projected visual aids.

4.1.8. The Challenges EFL Teachers’ Face in Using Visual Teaching Aids

By visual aids in teaching is one mode to enhance lesson plans and give students
additional ways to process subject information (Kunari, 2006). Visual aids are devices
present unit of knowledge through auditory of visual stimuli both with a view to aid
learning. However, there are several challenges that impede the practical use of visual
teaching- teaching aids in English classroom. The increasing demand and expectation on
teachers are often accompanied by fewer resources as well as increasing class sizes thus

making it a huge challenge for many teachers and some lacking proper training. The

33



following Table 4.5 discusses the analysis and interpretation of data related to the

challenges in using visual teaching aids in English classroom.

Table 4.5: The challenges EFL Teachers Face in Using Visual Teaching Aids

Items Extent of Agreement Mean | SD

=l § 5 4 3 2 |1

1 | Lack of skills to use available | No |54 194 13 - |- 416 | 0.48
visual aids % |20.7 |743 |50 - |-

2 | Lack of fund to purchase visual | No | 128 | 111 22 - |- 441 | 0.64
aids % |49.0 425 |84 - |-

3 | Shortage of time to prepare visual | No | 184 |22 55 - |- 449 | 0.82
aids % |705 |84 211 |- |-

4 | Lack of adequate visual aids No |126 |71 64 - |- 4.24 | 0.82

% [483 |27.2 |245 |- |-

5 | Lack of previous experience in|No |100 |34 127 - |- 3.89 | 0.93
using visual aids % 383 |130 |487 |- |-

6 | Lack of cooperation between |No |4 208 49 - |- 3.83 042
pedagogic center representatives | % 15 | 797 188 |- |-
and teachers

7 | Large class size No |74 45 142 - |- 3.74 | 0.87

% 284 | 172 544 |- |-

8 |Low attention of Woreda|No |35 212 14 - - 408 |0.43
government to fulfill necessary | % |13.4 |81.2 |5.4 - |-
facilities for secondary schools

Key: strongly agree (5); agree (4); undecided (3) ; disagree (2) and strongly disagree (1)

As presented in item 1 of Table 4.5, the respondents stated the lack of skills to use available
visual aids in teaching language skills at secondary schools in Loma Bossa Woreda. In
particular, most of the respondents, 74.3% (n = 194) and 20.7% (n=54) described their
agreements and strong agreement to the issue respectively. On the other hand, 5% (n=13) of

respondents rated moderate to the item. Furthermore, the mean result of (M=4.16; SD =0.48)
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confirms the agreement of respondents to the item. Thus, one can infer from the above
information that lack of skills to use available visual aids might have negative impact on the use

of visual teaching aids at secondary schools of Loma Bossa Woreda.

As reported in item 2 of Table 4.5, lack of fund to purchase visual aids was one of the
considerable challenges that hinder the use of visual teaching aids. Concerning this, most of the
respondents, 49% (n=128) and 42.5%(n =111) expressed their strong agreements and agreements
respectively to the item. Conversely, 8.4% (n = 22) moderately agreed to the item. Additionally,
the mean result of (M = 4.41, SD = 0.64) shows the agreement of the respondents to the item.
This declares that lack of fund to purchase visual aids might have negative impact on the use of
visual teaching aids at secondary schools of Loma Bossa Woreda.

In item 3 of Table 4.5, the finding of the study reported that shortage of time to prepare visual
aids at secondary schools of Loma Bossa Woreda. Particularly, most of the respondents, 70.5%
(n=184) and 21.1% (n=55) pointed out their strong and moderate agreements to the item
respectively. In contrast, the other group of respondents, 8.4% (n=22) mentioned agreements to
the item. Also, the mean result of (M=4.49, SD = 0.82) confirms agreement to the statement.
This demonstrates that Shortage of time to prepare visual aids negatively influences the use of

visual teaching aids in the study area.

In item 4 of Table 4.5, the respondents were asked to indicate if lack of adequate visual aids
influences the use of visual aids in English classroom. So, most of the respondents, 48.3% (n =
126) and 27.2% (n=71) depicted strong agreements and agreements to the item respectively.
Similarly, 24.5% (n=64) reveals the moderate agreement to the item. Moreover, the mean result
of (M=4.24, SD=0.82) proves the disagreement of respondents to the item. This exhibits the lack
of adequate visual aids that might have negative influence on the use of visual teaching aids in

the study area.

In item 5 of Table 4.5, the respondents were asked to rate if lack of previous experience in using
visual aids influences the use of visual teaching aids in the study area. Specifically, 38.3% (n =
100) and 48.7% (n =127) of respondents agreed strongly sand moderately to the item
respectively. Additionally, the other group of respondents, 13 %(n=34) informed agreement to

the item. Besides, the mean result of (M=3.89, SD=0.93) indicates the agreement of the
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respondents to the statement. This ensures that lack of previous experience in using visual aids

greatly influences the use of visual teaching aids in the study area.

As described in item 6, the respondents mentioned lack of cooperation between pedagogic
center representatives and teachers in the study area. In specific terms, 79.7% (n=208) and
18.8% (n=48) indicated their agreement and moderate agreement to the item respectively but the
other least percentage, 1.5% (n=4) rated strong agreements to the item. Also, the mean result of
(M=3.83, SD=0.42) displays the agreement of respondents to the item. Thus, one can deduce
that lack of cooperation between pedagogic center representatives and teachers was one of the

hindering factors in using visual teaching aids in the study area.

As indicated in item 7 of Table 4.5, the respondents were requested to rate if large class size was
considered under the challenges in using visual teaching aids at secondary schools of Loma
Woreda. Accordingly, majority of the respondents, 54.4% (n = 142) and 28.4% % (n =74) of
respondents expressed their moderate and strong agreements to the item respectively.
Furthermore, the mean result of (M=3.74, SD=0.87) shows the agreement of the respondents to
the statement. This displays that large class size was one of the blockages in using visual
teaching aids in the study area.

Last of all, the respondents were asked to indicate if low attention of Woreda government to
fulfill necessary facilities for secondary schools. In this regard, 81.2% (n =212) and 13.4%(n =
35) of respondents mentioned the agreement and strong agreement to the item respectively, while
the other group of respondents, 5.4% (n=14) expressed their moderate agreement to the item.
Besides, the mean result of (M =4.08, SD= 0.43) shows the agreement of respondents to the
statement. This elucidates that the low attention of Woreda government to fulfill necessary
facilities for secondary schools that might have influence on the use of visual teaching aids in the
study area.

4.2. Results of the Interview

During in-depth interview, EFL teachers mentioned that they have desirable perception to use
visual teaching aids in English language classroom. Even if they have better understanding to
use visual teaching aids as well as willingness to develop their knowledge and skills in using

visual teaching aids, lack of continuous training and workshop along with unavailability visual
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teaching aids negatively influenced the proper use of them. One of EFL teacher (T3) noted that:

EFL teachers have best perceived the role of using VTAs in EFL classes.
VTAs are important to facilitate English language learning thereby
conceptualizing the content of the lesson as VTAs have close connection
with students’ sense organs. Additionally, using VTAs in a language
classroom makes the lesson interesting and also creates encouragement in

students’ minds.
Regarding the importance of VTAS, T5 says as follows:

My students are very happy when | come with VTAs and it also creates
inspiration for my students... I use VTAS in order to make my lesson very
interesting and to make it clear to my students. However, the unavailability
of visual teaching aids has been challenging their use in English classroom.

They also argue that using VTASs is very essential to authenticate their lesson together with the
context they are; VTASs make their lesson real and understandable for the students; thus students
can easily understand what has been said if the teachers accompany their lesson with relevant
VTAs.

The respondents also discussed the advantage of VTAs by comparing the difference between
learners’ understanding, motivation, interest and participation when delivering the lesson with
and without teaching aids. They perceive that when they use VTAS, the students learn with
interest, motivation and active participation; thus, this in turn leads them to effective mastery of
the language skills. But when they teach without VTAS, the students are bored and not motivated
to attend the lesson; this in turn negatively influences the effectiveness of language learning.
Therefore, according to the interviewees’ perception, VTAs are Very important for effective

English language teaching and learning process.

EFL teachers listed several types of important VTASs that can often be used in EFL classes.
These include posters, charts, flash cards, pictures and wall paintings, models and real objects.
They also pointed out that classroom objects and students can be used as the best visual aids
according to the language items being taught or the lessons presented.
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EFL teacher (Ty) describes this situation as follows:

For example, if | teach comparatives, | can use real objects or, there might
be a picture, which can be posted or else; if there are given students in the
classroom, who is long, who may be medium, and who is short I may bring
them in front of the classroom and make the students to determine who is
different from the others; that makes the students be able to say something

about what they have seen.

VTAs which promote the learners’ language ability need to be available inside and outside the
classroom because students can easily observe something that assist their language learning form
the VTA which is posted, fixed or painted on the wall or on the blackboard.

Furthermore, the results also show that EFL teachers have got positive perception in terms of
their responsibility of preparing and using VTAS to their lessons. Majority of them believe that it
is obligatory for EFL teachers to use VTAS to their lessons when the topic of the lesson allows
them to use VTAs. According to the respondents, it is teachers’ professional obligation to use
VTAs because it is part of their educational process; as they teach and assess language, they need
to support their teaching with appropriate teaching materials in order to promote a live learning
of English. EFL teacher (T13) describes English language teachers’ responsibility of using VTAs

as follows:

As we attended different professional courses, it is teachers’ responsibility
to use teaching materials because it is part of our teaching process,
assisting the lesson with live materials makes students visualize or
concretize the lessons and activates the students participation in language

classroom

In general, EFL teachers in the primary schools of the study area positively perceived the
importance of VTAs in language classrooms. This implies that EFL teachers in the study area
might not have wrong perception in terms of using VTASs in EFL classroom.

Gaikwad (2013) suggests that perception, understanding, transfer of training; recall and retention
are enhanced when instructional materials are matched to the specific objectives of the lesson

and learners’ characteristics. Kaswa (2015) investigated the contribution of visual learning aids
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to students’ academic performance. In a study which was carried out in Magu District in
Tanzania, it was discovered that visual learning aids were effective in enabling students learning
compared to presentations by words alone. Shabiralyani, et.al. (2015) to investigate the impact of
visual aids in enhancing the learning process in District Dera Ghazi Khan in Pakistan showed a
positive correlation between visual aids and students learning. The findings revealed that using
visual aids as a teaching method stimulated students thinking and improved learning

environment in classroom.

Moreover, the researcher interviewed to EFL teachers if they regularly use visual teaching aids
for better mastery of lesson objectives and to improve students’ academic performance.
Accordingly, most EFL teachers faced difficulty to use visual teaching aids due to time and

material constraints. One of EFL teachers (T12) narrated as:

| prefer to use the chalkboard due to scarcity of other visual aids to teach my lesson even if | have
interest to use visual teaching aids. In my school, there are no other visual aids other than
chalkboard. Even though | am not comfortable in teaching without any visual aid lack of
sufficient visual aids, lack of budget to purchase visual teaching aids and work load hindered me

from using visual teaching aids.

Furthermore, EFL teachers were interviewed to indicate whether they use visual teaching aids in
English classroom. As they said, majority of English teachers reported that they failed to use
visual teaching aids due to lack of visual aids in their schools which was attributed to the high
cost of materials and inadequacy of the school budget allocation for the purchase of learning aids..
As one of EFL teacher (T4) reported:

| tried to use visual teaching aids in English classrooms but the shortage of
time as well as lack of visual teaching aids hinder my intention. Due to this,
| prepared charts and diagrams to teach some contents but rarely used due
to shortage of time and workload. In my school, English language teachers
have high workload of teaching as compared to other teachers that have

negative influence in using visual teaching aids.

The above extract assures that the attempts English language teachers made to use visual teaching

aids but several factors hindered their success. The foresaid findings also concur with Konomi
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(2014) stated that the overall success of any lesson in the classroom relies to the teacher’s use of
visual aids to enrich and supplement the subject matter taught. Additionally, Thomas (2013)
confirmed that the rest of the information is lost as learners tend to lose interest and attention to

the content being presented especially when the lesson is dull and gloomy.

During the interview, the respondents suggested that the pace of change both in content and
pedagogy along with technology, continual updating of teachers’ knowledge and skills should
be considered a high priority and should be an important component of the career development

of teachers as well as an important aspect of the education strategy.

4.3. Results of the Classroom Observation

Atieno (2014) asserted that the views of teachers on appropriate use of instructional aids
increases learners’ interest and improves academic performance. When using models and visual
aids to teach, students attempt to identify it or recognize its functions and attempt to interpret it in
order to comprehend its application. Tety (2016) asserts that teachers believe that the use of
instructional materials is very important in teaching and learning process to students which
enhances their performance in subjects. To confirm the above findings, the researcher observed

teachers’ use of visual aids in English classroom by using checklist and presented as follows.

Table 4.6: Observation Report of Teachers’ Use of Visual Aids in the Classroom

Key: 1= Properly used; 2=wrongly used; 3=not used

Items 1™ «A” 11th“C” (T2) [l 11th“D” (T3) 11" «“B” (T4)
- (T1)
o % 1|2 3 1|2 3 1 2 3 1 2 3
z x
1 | Teacher possession of | 1% X X X ‘ X
. . d
visual aid 2" X X X ‘ X
3" X X X ‘ X
2 | Teacher’s effective use | 1™ X X X ‘ X
of visual aid 2M X X X ‘ X
31 X X X ‘ X
3 | Relevant visual aid to | 1" X X X T X
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the content taught 2" X X X ‘

3" X X X J

4 | Understandable 1 X X X ‘

visual aid for 2" | | x X X J

students 3" X X X

5 | Locally made visual aid | 1* X X X J

2" X X X ‘

3" X X X ‘

6 | Presence of purchased | 1% X X X ‘
visual aids 2" X X X

3" X X X ﬂ

As can be seen from the above Table 4.6, each section was observed three times to cross checks
the activities observed in three different rounds. The direct classroom observation indicates EFL
teachers failed to possess visual aid in case of 11" “A” during the 1% and 2" round observation
but wrongly during the third observation. However, the observation report of grade 11"
“C*“shows teachers did not possess of visual aids throughout the observation period. Also,
teacher who have been teaching grade 11" “D“  wrongly used visual aids during the first
observation but never used during the 2" and 3" observation. Moreover, teacher who have been
teaching grade 11™ “B* never used VTA during the 1 and 3™ observation but wrongly used
during the 2" observation.  This implies that EFL teachers were unsuccessful in using visual

teaching aids in English classroom.

In item 2, teacher’s effective use of visual aid was observed. The classroom observation report
11™ “A” indicated that they never used visual teaching aids during the 1% and 3" round
observation even if wrongly used during the 2" observation. However, the observation report of
grade 11" “C* and grade 11" “D* indicates teachers inappropriate use of visual teaching aids
since the visual teaching aids do not match with the content of the lesson. Additionally, teacher
who have been teaching grade 11" “B* never used VTAs during the 1% observation but properly
used during the 2" and 3rd observation. This shows that most EFL teachers were not using

visual aids appropriately with exception to grade 11 English teachers.
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In the same Table of item 3, the relevant of visual aid to the content taught was observed during
the instruction. The reports confirm that EFL teachers’ irrelevant use of visual aid in case of 11"
“A” during the 1% round observation but they failed to use VTA during the 2nd and 3"
observation. On the other hand, the teachers who have been teaching 11" «C*, 11" “D* and
11" “B* never used relevant VTA throughout the observation periods. This illustrates that
relevant visual teaching aids were not used at secondary schools of Loma Bossa Woreda that

might have negative impact on the mastery of the contents.

In item 4, the researcher observed if EFL teachers have been using understandable visual aid for
students. Accordingly, the reports confirms that EFL teachers never used understandable visual
aids during the 1% and 2™ observations, whereas they wrongly used during the 2" observation.
Conversely, the teachers who have been teaching 10" “C*, 11" “D* and 11" “B* never used
understandable visual aid for students throughout the observation periods. Thus, it is possible to
infer from the above information that EFL teachers’ failure to use understandable visual teaching

aids might have negative impact on the mastery of the contents.

Likewise, in item 5, the researcher observed the availability of locally made visual aid in the
study area. Consequently, the teachers who have been teaching grade ™ “A“and 11" “B*“never
used locally made visual aids, whereas EFL teacher of 11" “C“wrongly used . On the contrary,
the teacher who have been teaching 11" “D* never used locally made visual aid during the 1%
and 2" observations but properly used during the 3™ observation. This asserts that most EFL
teachers® failure prepare visual teaching aids from locally available materials that resulted in

shortage of VTA and negatively influence their use in English classroom.

Lastly, the researcher observed the presence of purchased visual aids in the study area.
Consequently, the teachers who have been teaching all grade the grade levels from grade 11 never
used purchased visual aids in English classroom. This implies that most secondary schools do not

have recognition about value of visual teaching aids for better mastery of the contents.
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CHAPTER FIVE
5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The main purpose of this study was to assess teachers and students' perception, practice and
challenges of using visual teaching aids in some selected secondary schools of Loma Bossa Woreda of
Dawuro Zone, South West Ethiopia. In order to attain the desired objectives, the following
procedures were undertaken: the problem area and study site were identified, relevant documents
were examined from various prevalent sources; questions were prepared and distributed to the
sample populations, sample populations were determined, the study area was delimited; and tools
for data collection (interview and questionnaire) were developed and administered to the sample
groups; and finally, the data was analyzed and interpreted. To attain the objectives of the study,
the following research questions were formulated:

1) What are the perceptions, of EFL teacher in using visual teaching aids in EFL class?

2) To what extent do EFL teachers use visual teaching aids in EFL class?

3) What are the challenges of EFL teachers in using visual teaching aids?

The study was conducted in three (3) secondary schools in Loma Bossa Woreda, and the subjects
of the study were: EFL teachers and the students. Then, students were selected through a simple
random sampling technique, while comprehensive sampling technique was used to include the
EFL teachers. To gather the necessary information from the respondents, a questionnaire was
provided for 261 students, whereas interview was held with EFL teachers. Then, the
questionnaire was filled out and returned properly, and then the data collected from 261 students
were analyzed quantitatively. The obtained data was analyzed using percentage, mean score, and

narration. Accordingly, the major findings of the study were summarized below.

5.1. Summary

On basis of the major findings, the following points were obtained and a summary was made

with respect to the obtained data.

1.The findings of the study concerning the perceptions and significances of visual teaching aids at

secondary schools of Loma Bossa Woreda were:
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The majority of the respondents, (87 %) confirmed that students prefer to learn English in
visually assisted classroom.  Also, (93.1%) of respondents asserted that English language
teachers did not acquire visual teaching aids.

The obtained data confirmed that the achievement of lesson objectives require visual teaching
aids. Concerning this, 28.8% and 42.1% of respondents stated English language teachers used
self-made charts and charts respectively. However, 57.5 % of assured that English teachers
sometimes and never used visual teaching aids in English classroom accordingly.

= The findings of the study revealed that EFL teachers have desirable perception to use visual
teaching aids in English language classroom. Even if they have better understanding to use
visual teaching aids as well as willingness to develop their knowledge and skills in using
visual teaching aids, lack of continuous training and workshop along with unavailability visual
teaching aids negatively influenced the proper use of VTAs.

The results of the study indicated that the use of visual teaching aid is worth enough to master
the lessons effectively, to enable students to develop their language skills by observing, to
reinforce the lesson objectives effectively, to arouse motivation in classroom instruction in
English classroom, increase EFL learners' interaction and to simplify teaching and learning

process but requires much time.

2. The obtained data with regard to extent of EFL teachers use visual teaching aids in EFL
classroom were indicated as:

The finding of the study, (52.5%) and (46%) indicated their strong disagreement and
disagreement at mean value of (M=1.49; SD = 0.53) confirms little practice of English language
in teaching English language by using visual teaching aids might have negative impact on the
master of the lessons at secondary schools of Loma Bossa Woreda.

The obtained data revealed that EFL teachers give opportunities for students to see what is
actually happening might assist students to master the lesson much effectively at secondary
schools of Loma Bossa Woreda.

The finding of the study revealed that EFL teachers rarely use visual aids in teaching language
skills at secondary schools of Loma Bossa Woreda. Also, the use visual aids greatly motivate
students in teaching and learning process at secondary schools of Loma Bossa Woreda.

The respondents described that students do not necessarily learn best from the kinds of visual aids
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and they do not bring visual teaching aids regularly in the process of teaching and learning;

Similarly, EFL teachers do not use visual aids in every period in the study area.

3. The study identified the common impeding challenges in using visual teaching aids in Loma
Bossa Woreda. The findings were described as follows:

= Most of the respondents, (74.3%) and (20.7%) described their agreements and strong agreement
reported lack of skills to use available visual aids in teaching language skills at secondary
schools in Loma Bossa Woreda.

= Lack of fund to purchase visual aids was one of the considerable challenges that hinder the use
of visual teaching aids as most of the respondents (49%) and (42.5%) expressed their strong
agreements and agreements respectively to the item at the mean result of (M = 4.41, SD =
0.64).

= The finding of the study reported that shortage of time to prepare visual aids at secondary
schools of Loma Bossa Woreda. Equally, lack of adequate visual aids influences the use of
visual aids in English classroom.

= The obtained data further identified the lack of previous experience in using visual aids, lack of
cooperation between pedagogic center representatives and teachers, large class size and low
attention of Woreda government to fulfill necessary facilities for secondary schools the
hindering factors in using visual teaching aids. Most EFL teachers faced difficulty to use
visual teaching aids due to time and material constraints.

» The observation reported ensured that most English teachers did not use understandable, relevant

and effective visual teaching aids of purchased or locally made.

5.2. Conclusions

Based on the summary of the study, the following conclusions were drawn.

The simple use of visual teaching aids, however, does not guarantee effective lesson delivery, or
effective learning. It is teacher’s careful and skillful handling of visual materials that increases the
value of such aids in enabling learning. Hence, students prefer to learn English in visually assisted
classroom and the achievement of lesson objectives require visual teaching aid but English
language teachers did not acquire visual teaching aids and they mainly rarely used self-made
charts; EFL teachers have desirable perception to use visual teaching aids in English language

classroom. Even if they have better understanding to use visual teaching aids as well as
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1)

2)

3)

willingness to develop their knowledge and skills in using visual teaching aids, lack of
continuous training and workshop along with unavailability visual teaching aids negatively

influenced the proper use of VTAsS.

The use of visual teaching aid is worth enough to  master the lessons effectively, to enable
students to develop their language skills by observing, to reinforce the lesson objectives
effectively, to arouse motivation in classroom instruction in English classroom, increase EFL
learners' interaction and to simplify teaching and learning process but requires much time.
Moreover, English language teachers less use of visual teaching aids in English classroom was
confirmed by their little use of visual teaching aids , students’ failure students to learn best from
the kinds of visual aids, teachers’ unsuccessfulness to bring visual teaching aids regularly in the
process of teaching and learning and their failure to use visual aids in every period.

Lastly, the use of visual teaching aids was delayed due to several challenges. The study
identified lack of skills to use available visual aids in teaching language skills, lack of fund to
purchase visual aids, shortage of time to prepare visual aids, lack of adequate visual aids, lack of
previous experience in using visual aids, lack of cooperation between pedagogic center
representatives and teachers, large class size and low attention of Woreda government to fulfill
necessary facilities for secondary schools in the study area.

5.3.Recommendations

The following recommendations are made on the bases of the discussion of the findings and
conclusions.

It is recommendable if secondary school principals, English language Department Heads and
EFL teachers should ensure the availability and effective use of visual aids available at
secondary schools along with their storage after use.

It is better if the Ministry of Education should appeal to non-governmental organizations, the
private sectors, individuals and industries to assist in supplementing and substituting obsolete
educational materials and teaching /learning aids like audio and visual materials and software
packages.

Teachers are the primary concerned bodies to help their students and to worry for the
achievements of lesson objectives to produce competent citizens. Thus, it is recommended that

EFL teachers should prepare visual teaching aids from locally available materials.
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4)

5)

6)

7)

8)

There is need for teachers in the field to have a forum for meeting periodically to assess the
effectiveness of their teaching using the methods of instructional and educational technology as
applicable to the organization of the content of the school syllabuses at secondary schools.

Most secondary English language teachers greatly relying on text books. Thus, recommends that
they should be exposed to modern use of other teaching resources such as audio and visual aids,
computers, photographic materials such as film strips slides, photographs, flat pictures and
internet that should be facilitated by the government through the Woreda Education offices.
Refresher courses, workshops and conferences should be arranged for the teachers for improving
their skills of using visual teaching aids to the needs of students’ effectiveness. Any concerned
bodies ranging from Loma Bosa woreda to Ministry of Education may mount periodic training
sessions for teachers who are already in the field to be retrained on recent discovery regarding
the use of teaching aids/VTAs in teaching English at secondary schools.

School officials, Woreda Education Office, Zonal Education Department and Regional
Education Bureau responsible to support secondary schools with VTAS to promote live teaching
of English language.

Visual aids are important and effective in the process of teaching and learning. As a result,

encouraging every teacher to improvise and use visual aids during lesson presentation.
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APPENDICES

APPENDIX-A: QUESTIONNAIRE FOR STUDENTS
JIMMA UNIVERSITY
SCHOOL OF GRADUATE STUDIES

DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

General Direction!

I am a post graduate student at Jimma University pursuing a Master’s Degree in TEFL. The
main purpose of this study is to investigate “Assessing teachers and students’ perception,
practice and challenges of using visual teaching aids: in the case of some selected secondary
schools in Loma Bossa Woreda.” The information collected through this questionnaire will be
used purely for academic purpose. Your response will be kept confidential and you are kindly
requested to complete the questionnaire carefully. Please, read the instruction and each item in
the questionnaire carefully before you give your response. If you want to change any of your

response, please make sure that you have cancelled the undesired ones.

Thank you for your cooperation!

Directions
*» Don’t write your name
%+ There is no need of consulting other to fill the question
% Follow the relevant Instruction when filling out the questionnaire
¢ Circling in box provided for opinion or completion
Part I: Background Information

Please, put a mark (V) in your choice among the following alternatives with respect to

background information on the space provided in the box for each item below.

1. Sex: A.Male O B. Female O

2. Age: A. 10-14 years B.15-18 O C.19-20 O D.21-25 O E. above 25 O
3. Marital Status: A. Married 0 B.Unmarried @ C.Widowed O D. Divorcedd
Part I1. Items related to basic research questions

A



1. Which visual aid is used by your English teacher? A. Self-made chart & B. Wall charts O C.
Projector 0  D. Pictures.d E. Posters F. Diagrams[] Any other, please
specify

2. Do you prefer to learn English in visually assisted classroom? A. Yes B.No O
3. Does the school help your English teacher in acquiring visual aids? A. Yes O B.No O
4. Does the attainment of your lesson’s objectives really require the use of any visual aids?
A. Yes O B.No O
5. How often do you use visual aids in teaching English language skills?
A. Always O  B. Usually O C. Sometimes O D. Never O

1. EFL Teachers’ Use of Visual Teaching Aids in English Classroom

Direction: Questions 1-6 asks you about the EFL teachers’ perception of using visual teaching
aids in the study area. Give your answer by putting “\’’mark on the number in the box on the
right side. The numbers have the following meaning:

Key: 1=strongly disagree; 2=disagree; 3=moderately agree; 4=agree; 5= strongly agree

No Items Rating scales

1123 |4 5

1 EFL Teachers use visual aids in teaching language skills

2 EFL teachers give students an opportunity to see what is

actually happening

3 EFL teachers rarely use visual aids in teaching language skills

4 | The use of visual aids do not motivate students in teaching and

learning process

5 Students do not necessarily learn best from the kinds of visual

aids




6 EFL teachers’ use of visual aids is not time consuming

7 EFL teachers wuse visual teaching aids in the process of

teaching and learning

8 EFL teachers do not use visual aids in every period

2. The significance of using visual teaching aids in EFL class

Direction: Questions 1-5 asks you about the significance of using visual teaching aids in EFL class
in the study area. Give your answer by putting “\”’mark on the number in the box on the right side. The

numbers have the following meaning:

Key: 1=strongly disagree; 2=disagree; 3=moderately agree; 4=agree; 5= strongly agree

No Items Rating scales

11213 4 15

1 | Visual aids help to master the lessons effectively

2 They are helpful in saving EFL lessons time

3 They enable us to develop our language skills by observing
items

4 | They are effective in reinforcing the lesson objectives.

5 They arouse motivation in classroom instruction

6 They increase EFL learners' interaction

7 They simplify teaching and learning process

3. The Challenges EFL teachers on using visual teaching aids
Direction: Questions 1-8 asks you about the challenges EFL teachers on using visual teaching aids

in the study area. Give your answer by putting “\>’mark on the number in the box on the right side. The
numbers have the following meaning:

Key: 1=strongly disagree; 2=disagree; 3= neutral; 4=agree; 5= strongly agree

No Items Rating scales

112 |3 4 5




1 Lack of skills to use available visual aids

2 Lack of fund to purchase visual aids

3 Shortage of time to prepare visual aids

4 Lack of adequate visual aids

5 Lack of previous experience in using visual aids

6 lack of cooperation between pedagogic center representatives
and teachers

7 Large class size

8 Low attention of Woreda government to fulfill necessary

facilities for secondary schools

APPENDIX-B: INTERVIEW QUESTIONS FOR TEACHERS
JIMMA UNIVERSITY
SCHOOL OF GRADUATE STUDIES

DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

This study is conducted in order to find out the impact of visual aids on students academic
performance. Your contributions to this study are therefore very important. You are kindly
requested to be cooperative and free to give your views. Before we start our interview, | would

like to assure you that the information you give will be strictly confidential.

1) Do you prepare and use visual aids when teaching English language?
2) What kind of visual aids do you use in English classroom?

3) Do you prepare visual aids from local environment to help in teaching?

D




4)
5)
6)

7)
8)
9)

Do you find visual aids interesting? Why?
Are there any ready-made visual aids in your school?
Do the school and Woreda Education Office allocate budget or provide support to purchase
necessary teaching aids?
Are you able to remember more when taught with visual aids?
Do you see any relationship between visual aids and students’ academic performance?

Do students understand better when visual aids are used?



APPENDIX-C: OBSERVATIONCHECKLIST
JIMMA UNIVERSITY
SCHOOL OF GRADUATE STUDIES

DEPARTMENT OF ENGLISH LANGUAGE AND LITERATURE

The observation schedule intends to record teachers’ use of visual aids in the classroom during
lesson delivery.

s Name of the SChool ........ooiii e

% Observation begins at ..................... endedat........c.cooeviiiiiiiiiiiin.

& Number of Students 1N ClaSSTOOIM. . . ... uuune et

No Items Rating scales

Properly used | Wrongly Not

used used

1 Teacher possession of visual aid

2 Teachers’ effective use of visual aid

3 Relevant of visual aid to the content taught

4 Understandable visual aid for students

5 | Visual aid is locally made

6 Presence of purchased visual aids




Appendix-D: Standard Deviations and Mean value

N Mean SD
EFL teachers are interested to use visual aids during teaching 261 1.4904 .53070
EFL teachers think that visual aids give students an opportunity to see what is 261 4.1839 .82082
actually happening
The chalkboards simplify teaching task 261 4.2261 .81255
I find that using visual aids do not motivate students in teaching and learning process 261 1.7241 .69652
Students do not necessarily learn best from the kinds of visual aids 261 1.7548 .81879
EFL teachers use of visual aids is not time consuming 261 1.8889 .86775
EFL teachers are hopeful to use visual aids in the process of teaching and learning 261 1.8697 .33724
I do not use visual aids in every period 261 4.2797 .52836
Visual aids help to master the lessons effectively 261 4.0153 .85920
They are helpful in saving EFL lessons time 261 1.7241 .69652
They enable us to develop our language skills by observing items 261 4.4943 .84408
They are effective in reinforcing the lesson objectives. 261 4.3103 .90269
They arouse motivation in classroom instruction 261 4.5402 .65875
They increase EFL learners' interaction 261 4.6782 .46808
They simplify teaching and learning process 261 2.2031 1.35340
Lack of skills to use available visual aids 261 4.1571 48262
Lack of fund to purchase visual aids 261 4.4061 .64136
Shortage of time to prepare visual aids 261 4.4943 .82098
Lack of adequate visual aids 261 4.2375 .82105
Lack of previous experience in using visual aids 261 3.8966 .92862
lack of cooperation between pedagogic center representatives and teachers 261 3.8276 41714
Large class size 261 3.7395 .87329
Low attention of Woreda government to fulfill necessary facilities for secondary 261 4.0805 42657
schools
Valid N (listwise) 261




Appendix-E: Reliability Result

Reliability Statistics

Cronbach's
Alpha N of Items
917 28

Item-Total Statistics

Scale Scale Corrected Cronbach's
Mean Variance Item Alpha
Which visual aid is used by your English teacher? 73.4571 307.961 .290 917
Do you prefer to learn English in visually assisted classroom? 74.0000 306.118 .327 .916
Does the school help you in acquiring visual aids? 73.9429 306.703 .265 917
Does the attainment of your lesson’s objectives really require the 74.2571 288.550 .586 912
use of any visual aids?
How often do you use visual aids in teaching English language 74.5429 291.550 .592 912
skills?
EFL Teachers use visual aids in teaching language skills 74.5429 291.138 .588 913
EFL teachers give students an opportunity to see what is actually | 71.5143 309.434 174 .918
happening
EFL teachers never use visual aids in teaching language skills 73.8286 328.676 -.506 .925
The use visual aids do not motivate students in teaching and learning | 74.0286 312.087 .095 .918
process
Students do not necessarily learn best from the kinds of visual aids 73.9429 312.703 .063 .919




EFL teachers think that use of visual aids is time consuming 73.6857 326.575 -412 .924
EFL teachers are hopeful to use visual aids in the process of teaching | 73.8857 306.163 .226 .918
and learning
I do not use visual aids in every period 72.2571 272.608 .934 .906
Visual aids help to master the lessons effectively 72.7429 284.197 767 .910
They are helpful in saving EFL lessons time 73.8571 306.655 .199 .918
They enable us to develop our language skills by observing 72.7143 277.681 .810 .908
items
They are effective in reinforcing the lesson objectives. 72.5714 279.958 .789 .909
They arouse motivation in classroom instruction 72.2000 268.106 .894 .906
They increase EFL learners' interaction 72.3429 270.408 .867 .906
They simplify teaching and learning process 73.9143 306.728 .206 .918
Lack of skills to use available visual aids 72.4286 277.311 .892 .907
Lack of fund to purchase visual aids 72.1429 275.714 .723 .910
Shortage of time to prepare visual aids 71.9143 280.316 .648 911
Lack of adequate visual aids 71.9714 277.558 732 .909
Lack of previous experience in using visual aids 72.4857 292.434 476 .914
lack of cooperation between pedagogic center representatives 72.3143 291.163 .603 912
and teachers
Large class size 72.4286 287.252 .608 912
Low attention of Woreda government to fulfill necessary facilities 72.6857 287.457 .595 912

for secondary schools







