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ABSTRACT

The main purpose of this study was to assess tle aiod practices of secondary school
principals as an instructional leader. To accomplibis purpose, descriptive survey design was
used which is supplemented by qualitative resetoamrich data. The study was carried out in
seven randomly selected secondary schools of Kamash. Then all 93 teachers in the sample
schools included using census method. All 7uniddes 7 principals, 5 Cluster supervisors 7
Parent Teacher Associations, 5 Woreda supervisoesewalso involved in the study for
interviewing through census and purposive sampioginiques respectively. Questionnaire was
the main instrument of data collection. Documenalgsis & interview were also utilized to
substantiate the data obtained through the questior. Frequency distributions & percentage
were employed in analyzing and reporting the resufualitative data obtained through
document analysis & interview was analyzed usingati@n. Findings revealed that Kamashi
zone secondary school principals did not succdgsiulplemented the eight major instructional
leadership roles under the study. Accordingly, @ipals have shown weak performance in
defining & communicate school mission; managingricutumé& instruction; instructional
supervision; instructional learning climate; momitay student progress; and promote teachers
professional growth etc..The major factors thaeetféd the roles of the school principals are lack
of leadership and management skills, insufficieqgegience in principal ship, workload, less
parental involvement and lack of support from WEED, and REB. Finally based on the
findings and conclusions of the study recommendsatiforwarded that WED, ZED and REB
should regularly attend trainings organized by egks, universities and professional bodies for
principals to acquire more knowledge about theiteras instructional leaders and principals
should committed and competent to implement prppkeir roles as instructional leaders.
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CHAPTER ONE
THE PROBLEM AND ITS APPROACH

1.1Background of the Study

Education is widely recognized as one indicatadefelopment. One of the basic purposes
of education is to produce trained human power tvlgan overcome development

impediments of a given country

Educational institutions are the cornerstones toyoat education in each of the community.
And they are a well structured where people corgetteer and developed through the process of
teaching and learning. In maintaining this, thegcdeommitted and competent administrators
with various duties. In this view, (the Bureau @ttor Statistics 2010) explained that successful
operation of educational institution requires cotepeadministrators and their major duties are
explained as follows: providing instructional leestép and managing the day-to-day activities,
Setting educational standards and goals and edtatiie policies and strategies required to
achieve them, supervising all school activitiespparting staff and other employees. They
develop academic programs, monitor students’ eduetprogress, train and motivate teachers,

manage career counseling and other student services

Among the various educational institutions, schaulks places where people come together to
acquire knowledge, or the future citizens are stiaped developed through the process of
teaching and learning to the fullest level, andivad¢ them to read, write and think creatively
(Million, 2010). In the view of Yenew (2012)5chools are primarily responsible for the
production and provision of qualified human reseuiihey are in charge of achieving educational
objectives expected to shape pupils in accordaitbetie needs and interest of beneficiaries. It
is generally believed that the society’s future elegls on the success of schools in
effectively achieving their objectives. To achigleir purpose, or need to deliver learning
through effective teaching is counts much (Krug®2)9 And schools success is determined
by the school outcomes, the quality and quantitgrafluates. However, this cannot be
attained without adequate and proper provisiomefschool curriculum and instruction for
each level and grades. The responsibility for prap®l adequate provision of the school

curriculum and instruction rests with the schoahgpal (Yenew, 2012).
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In line with this, Sims (2011) noted that schoots @ducational institutions that play a prominent
role in the intellectual & personal growth of statke Furthermore, school is the most important
institution in the socialization of children becausg can cause an impact on the children’s
development. Hence leadership is often viewedrasgjar focus of efforts to pursue and achieve
excellence in education. In other words, excelleacesuccess of a school is influenced by
effective principal leadership. According to Ubb&Hughes (1997), schools can make a
difference to the level of students’ performancewaver, good or poor school depends on the
person who leads the school. According to McCEwdl082 school effectiveness is because of
the leadership abilities of the principals, paracly in the area of instructional leadership.
Similarly, Hopkins (2003) noted that the most intpat aspect in the success of a school is the
quality of the leadership of the principal, maimgtructional leadership. Excellent schools are
those led by excellent instructional leaders, ttiecpals (Elliot and Capp, 2001).

In light of this, principals should be competeraders with various duties. Among the various
duties, demands for greater accountability appfealthe use of more outcome based measures-
that requires the principal to be instruction oréeh Are the students learning? If students are not
learning, what are we going to do about it? Theusoon results; the focus on student
achievement; the focus on student learning at hi¢deels, can only happen if teaching and
learning become the central focus of the school aedtral focus of the principal
(Blackstein,2010; Bulach, Lunenberg, and PottelQ820 Therefore how can principals help
teachers to clarify instructional goals and worKatmoratively to improve teaching and learning
to meet the goals? Principals need to help teadheftstheir focus from what they are teaching
to what students are learning. Titede of instructional leader helps to maintain fe@n why

the school exists, and that is to help all studezgen (Blasé, Blasé & Phillips 2010, Smylie
2010).

In relation to the tasks expected from the schaaldérs for effective instructional
leadership, different authors and researchers hdeveloped different conceptual
frameworks based on the characteristics of effecdthools and effective principals. Snyder
(1983), for instance, conceptualized instructideadership in terms of planning, staff and
program development and evaluation activities ussigh organizational properties,

however, it may not entirely capture the normatimmension of school organization
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without which the instructional leadership rolesiidonot influence the quality of instruction

as well as student achievement.

Considering such limitation of Snyder's conceptoabdel, Hallinger and Murphy (1987)
developed a three dimensional conceptual frame wikh embraces ten functional categories
such as framing goals, communicating goals, Knogdedf curriculum and instruction,
coordinating curriculum, supervising and evaluatiimgtruction, monitoring progress,

setting standards, setting expectations, protettimgand promoting improvement.

Recent authors and researchers, however, refrdmeetbhceptual framework of instructional
leadership in to five dimensions based on Hallirayet Murphy (1987), functional categories
and other similar studies, these dimensions thadafining the school mission, managing
curriculum and instruction, supervising instructianonitoring student progress and promoting
school learning climate (krug, 1992). These redsans and authors believe that the five
dimensions are Structurally more tenable, simplemwbrk with and not appreciably less

precise.

So, principals as instructional leaders are awv#mage positions to supervise, monitor, assess,
evaluate and disseminate current information oncathnal issues and modern teaching
techniques to teachers in order to encourage tlesinpbactice in curriculum delivefAdeolu
2012). According to him Effective school principals instructional leader establish clearly
defined goals for academic achievement, and thagerdrated their available resources and
their operations on attaining them, provide adeqtiate-table for teaching, regular check of
lesson notes and subject contents, observatiotas§room instruction, continuously monitor
students progress to determine whether their ictsbnal goals are being met, provide feed-
back on student performance, motivation of teactuerenproved performance, reinforcement
of students for excellent performance, maintenaaocd appropriate usage of physical
facilities, enforcement of discipline to ensureqafal atmosphere, capacity building of teachers
for effective service delivery and provision oftistional facilities and materials to enhance

quality teaching-learning processes.

Today’s principals must be instructional leadershi#éy are serious about raising the level of

student achievement and learning in their schddiey need a style of leadership that promote,

Jimma University, 2014 Page 3



The role and practice of secondary school principals as instructional leader

celebrate and enhance the importance of teachithdeamning that contributes directly to school
instructional improvement (Hopkins, 2003).They mus¢ excellent teachers, who can
communicate teaching excellence to others. Theyt brigxcellent organizers, who can assist a
team of instructors in organizing for instructiofhey must be problem solvers, and good
thinkers (Elliot and Capp, 2001).

Even though principals are crucial for school &ss¢ due to different problems they can't carry
out their instructional leadership roles effectiveResearch results concluded that principals’
problems were mainly concentrated in the followargas: problems with staff, principals with

principles and principals with the top authoritipgpblems with parents, and problems related to
the personal characteristics of the principals’nibelves (Harris, 2004). Hence, one could

possibly say that principals fail to carry out tmstional leadership.

However, in this movement it seems that furtheeaesh is needed to assess the roles and
practices of school principals as instructionaldeaand challenges faced by school prin-
cipals to become effective instructional leaderBémishangul Gumuz regional state particularly
in Kamashi Zone. This study has explored high schmncipals' roles and practices as

instructional leaders and identified factors timapéede them in carrying out their duties.
1.2 Statement of the Problem

Instructional leadership refers to a series of kg designed to affect classroom instruction.
Such behaviors include principals informing teastadyout new strategies and tools for effective
instructions, and assisting them in critiquing théon determine their applicability in the

classroom.

Hallinger and Heck (1996) state that the most thgcally and empirically robust models are
used to study school leadership and how principatsinfluence on student achievement when
efforts are aimed towards influencing internal sthgrocess. Those internal process emanate
from school polices and norms for example Acadeexpectations, school mission, student
opportunity to learn, instructional organizatiosademic learning time, etc.) to the practices of
teachers. The theory and practice of the rolesnesfructional leadership continues to be

important issue to assess school principals’ rolé practice. In this regard, Lunenburg and
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Ornstein (1991) assert that there are still disagents on the roles, behaviors and amount of

time spent by principals in the area of curriculana instruction.

In this regard, there is quite an array of studlest substantiate the failure of principals in
practicing their role as instructional leaders. kuwstance, Blasé (2001) revealed that many
school principals spend their daily working time &iministrative duties, which are irrelevant to
teaching-learning. Blasé emphasized that the fadtmdered the focus of teaching are issues not
related to teaching, lack of time management ad &l principals’ pessimistic behavior.
Moreover, evidences from some empirical researcre rehown that roles of principals as
instructional leader is generally limited due tovfebstacles (Krajewaski, 1977). Among the
obstacles identified are, pattern or types of wgmigblems related to stress & support, and
principal’s personal characteristics. AccordingMoEwan (2003), most principals do not put
instructional leadership as their primary respaiigibdue to lack of skills & training, lack of
support from the supervisors and the community el as lack of commitment and enthusiasm.
According to Taole (2013), workload, irregular gailisruptions and lack of parental support &

cooperation and external support principals put &tention for instructional leadership.

Moreover, the school principal, as an instructiolealder is expected to play many roles. For
instance, Philip (2012) noted that principal asrestructional leader makes instructional quality
the top priority of the school and attempts to drihat vision to realization. Instructional leaders
involve themselves in setting clear goals, allowatresources to instruction, managing the

curriculum, monitoring lesson plan, and evaluateachers.

While most would agree that instructional leadegysisi critical in the realization of effective
schools, it is seldom prioritized. For example, agndhe many tasks performed by principals,

only one-tenth of their time is devoted to instrocél leadership.

Among the reasons cited for giving less emphasisdtuctional leadership are lack of in-depth
training, lack of time management, increased papeewand the community’s perception of the
principal’s role as that of a manager. With regardhis, Stronge as cited in Poirig2009)

found that typical principals spend 62% of themeiperforming managerial activities, and spend
only 11% of their time to work related to instiiooal activities and the rest 27% also focused

with community activities. Similarly, George (200d¢ted that, due to lack of time and paper
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work principals devote very little of their time fastructional leadership. In line with this
(Krajewaski’s study as cited in Sims, 2014joved that the principals do not practice the &
instructional leaders because most of the timddmssed on administrative and clerical matters.
The result of his study indicated that principais aot instructional leaders. Furthermore, from a
practical viewpoint (Lovell and Pheps’ cited in Sif8011) study noted that principals do not
monitor and discuss matters related to teachesshiag as well as monitoring and supervising
done by principals were not systematic and not ptitated. Additionally Fullon (1979), noted
that principals cannot be reckoned as good exangblesstructional leaders because of lack of
time & exposure to training and guidance to sew/estructional leaders. His study showed that
principals have limited knowledge as instructiotedders & have not founded to become

instructional leaders due to lack of leadership aggment skills.

Schools of developing countries including Ethiopibich manifest inadequate concern for
instructional leadership activities have beenaizitid for wastage of instructional time, when
teachers leave classes for various reasons andgirfionum participation of parents in following
up students learning progress (Lockheed and Veos, 4®91). In supporting this findings
research conducted by Deme (2012), in Benishangolu@ region, principals have found weak
to have relationship with the school community pacents. Parents visit schools only twice in a
year when the schools open and at the end of acagear. In his study found thathool
principal are not qualified in educational leadgvsthey are ineffective in improving classroom
teaching and learning process, lack of skill andwdedge and lack of support from Woreda
education office and other concerned bodies,. Ma@eomy study focuses on to investigate
deeply the presence or absence of the above Istdnlems and to propose solutions and to
make further investigation of the roles and pragtiof principals as instructional leader in
Kamashi Zone secondary schools.

Additionally, from the researcher’s experience ateacher and supervisor many of Kamashi
Zone secondary school principals spend most of titee in administrative issues rather than

instructional issues.

Therefore, there is a gap in defining school roissimanaging curriculum & instruction,

monitoring student progress, teachers’ professiogawth and poor student academic
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performance in the study area. Because the stud@atienal examination results in grade ten

and grade twelve is very low in each, 2000-2004E.C.
Low student performance is the common problemsam¥&shi Zone secondary schools.

So, low academic achievement of the students inds€amZone secondary schools motivated me
to conduct a research in this area.

In light of the above pressing and sensitive isstige researcher initiated to fill the gap and
conduct in depth exploration of the problem wigierence to Secondary schools in Kamashi

Zone .

Based on the above background and assumptionsahabl principals as instructional leaders

will have a positive effect on instructional praetiof schools.

Generally the purpose of this study is to assesgthactice of secondary school principals as
instructional leader: the case of Kamashi zonersk=ny schoolsThus this study attempts to

answer the following basic research questions.

1. To what extent do secondary school principaéctre defining the schools mission and

supervising instruction as instructional leader?

2. To what extent do secondary school principalsaga curriculum & instruction?

3. To what extent do principals monitor studengpeses and promote school learning climate?
4. To what extent do principals of Kamashi Zonepte teachers professional growth?

5. What personal qualities and Professional s#lprincipals possess as instructional leaders to

effectively lead their schools?

6. What are the major challenges that the schaotipals encounter in playing their role as an

instructional leader?

1.30bjectives of the Study
1.3.1 General Objective
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The major objective of the study was to assessrobe and practice of secondary school

principals as instructional leaders in Kamashi Zeseondary schools.

1.3.2 Specific Objectives

1. To examine the extent of secondary school prinsipatiefining the school’s mission
as instructional leader

2. To identify how secondary school principals supgng instruction.

3. To investigate how secondary school principalanage curriculum and instructias
instructional leader

4. To identify to what extent principals of Kamashingomonitoring student progress.

5. To investigate to what extent secondary schoolcjpals promote school learning
climate.

6. To identify to what extent secondary school priatsppromote teachers’ professional
growth.

7. To identify the personal qualities and professioskills school principals need to
develop as an instructional leader.

8. To identify the major challenges that the schootqpals face in playing their role as an
instructional leader?

1.4 Significance of the Study
The researcher hopes that this study will havddhewing contributions:
1. The study result will serve as a feedback fomkshi Zone secondary school teachers,

Students, and PTA members, cluster supervisors,akhinZzone Education Offices, Kamashi
Zone Education Bureau, Benshangul gumuz Regiorate SEducation Bureau and MOE of

Ethiopia about the roles and duties practiced lbpsgary school principals in the study area.

2. It will help the secondary school principalskadmashi Zone to know their Weaknesses and

strengths, regarding instructional leadership prast
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3. It will be useful to new and prospective priradgas an impetus to act effectively healthier as
instructional leaders as well as to examine theengths and weaknesses when practicing the

instructional leadership dimensions.

4. It would provide valuable insights for principadnd other school leaders in developing and

sustaining excellent school.

5. It may add some input for other school prin@gpaho are working at different levels to know
the practice of school principals as an instruetideader in the context of different nations or

countries.

6. This study may be helpful in providing policy keas valuable information to improve the

government education sector.
7-the study also will be used as a spring boaréuftiner research works in the area.

1.5 Delimitation of the Study

There are three Zones in Benishangul Gumuz registaéé, the study conducted in one of the
Zones called Kamashi Zone. Because the researeBexdll acquaintance with the principals in
the Zone, where he worked as a teacher and supe#figears, this will help the researcher to
get pertinent information on the status of thesaead practices of principals with respected to
the gap which mentioned in the background part.

To make the study more manageable & feasible, tilyss delimited to seven governmental

secondary schools (9-12) grades in Kamashi Zone.

All educators can be leaders in the different Ielthe educational management hierarchy. The
various researchers agreed that instructional tshige is played by many individuals.
Concerning this, Lunen berg and Ornstein (2008eedrthat instructional leadership role
doesn’t necessarily rest exclusively with the gpat The Assistant principals, unit leaders, and
department heads might also serve as instructleaders. However, to make the research more

manageable this study focused specifically on ¢hesrand practices of the principals.

The role of principals is multi-dimensional. Hende make the research more feasible and
manageable, the study is delimited to instructideadlership role of principals specifically in the

area of defining the schools mission; managing curtiouland instruction; supervising
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instruction; monitoring student progress; promotsghool learning climate and promotes
teachers professional growtfihe practice of Principals in the area of persogadlities,
professional skills, weaknesses & strengths antlerigees of principals as an instructional leader

was examined.
1.6 Limitation of the Study

It is obvious that research work cannot be totaky from limitation. To this end, some of the
limiting factors include time constraint, uncoogerness of respondents in filling the
guestionnaires and returning on time. Even thoinghrésearcher planned to use tape recorder
during the interview, respondents were not volyntrhe was forced to use writing on notes.

Furthermore, Woreda education office and paremiaassociations were always busy.
1.7 Operational Definition of key Terms

Instructional Leader: A person who attempts to improve student perforgeafocusing on

teaching and learning (instruction).

Instructional Leadership: Refers to role behavior (or practices) of schaaders, the
principal in defining the school mission, managawgriculum and Instruction, supervising

instruction, monitoring student progress and pramgdearning climate (krug, 1992).
Practice: An action rather than ideas; exercising the adraahework of principal’s task.

Role: The expected and characteristic pattern of beha&abibited by principals as a member of

a school.

School Principat In this study context, it can be defined as s@e who manages the school

excluding the assistant or vice principals.

Secondary School Structure of education system that includes gdneducation (9-10) and

preparatory education (11-12).

Supervision Supervision is an act by the principal of manggoverseeing and giving direction

to educators.

1.8 Organization of the Study
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The research report divided in to five main chapt&he first chapter deal with the problem and
its approach and it include background of the ststigtement of the problem, objectives, and
significances, delimitation, limitation of the sgydoperational definition of basic terms and
organization of the study. Chapter two presentsrétveew of related literatures. Chapter three
deals with the research design, method, sourcedatd, sample and sampling techniques,
instruments and procedures of data collection aethod of data analysis and interpretation.
Chapter four includes the data presentation, aisafysd interpretation. Chapter five dealt with

summary, conclusion and recommendations of theystud
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CHAPTER TWO

REVIEW OF RELATED LITERATURE

2.1. Leadership Defined

Leadership has been a topic of interest and plploss since ancient times but scientific studies
began only in the 2Dcentury scholars and other writers have oftenrentisan 350 definitions

of the term leadership. (Warren & Bennis cited ingw A. 2012).

A Google search of articles and books about le&geiadicates, leadership has probably been
defined in many ways, and here is several othelesgmtative definition of leadership such as
Interpersonal influence, directed through commurocato ward goal attainment, the influential
increment over and above mechanical compliance avittions and orders, an act that causes
others to act or respond in a shared direction,attheof influencing people by persuasion or
example to follow a line of direction and the pipad dynamic force that motivates and

coordinates the organization in the accomplishroéits objective (Adeolu, 2012).

This shows that there is no single definition; ganpoint about leadership is that it is not found
only among people in high level positions. Leadgrst needed at all levels in an organization

and can be practiced to some extent even by ampeaassigned to formal leadership position.

Leadership is the process of directing the behawfoothers towards the accomplishment of
some common objectives; by influencing people tbthgangs done to a standard and quality
above their norm and doing it willingly. Therefoitesadership is a complex activity involving;

Process of influence, actors who are both leadeidalowers and range of possible outcomes
the achievement of goals, the commitment of indigld to such goals and the element of group
co-culture others such as, Sexily and Starke, (1225ine leadership as “the ability to influence

others to pursue the goals the leader thinks i®itapt and desirable. Leadership also involves

many specific activities such as creating a visubrich motivates followers to action”.

Koontz et al. (cited in, MOE, 2004), forwarded thest comprehensive definition of leadership
as “the art or process of influencing people st thay will strive willingly and enthusiastically
towards the achievement of group goals”. They petinfluences as a key concept in definition,

and state that the sources of influence may be pib&tion a position has in a formal
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organizational structure or recognition and resg@atn to a person due to his/ her professional

or social acceptance in a group.

2.2. Recruitment and Training of Principals

Recent literature on school reform suggests thatipals or head teachers play a critical role in
the success of strategies to improve teaching eachihg. The knowledge they have of good
teaching and learning practices, the leadership phnevide for the school and community, and
the ongoing support they give to teachers arelathents important to implementing successful
school reforms.

According to Mulken, et al. (2004), many of thengipals in Sub Saharan countries mentioned
leadership; they did not make clear how they defileadership. It seemed most often to refer to
character qualities, such as ethical, fair, angqreble. A couple of principals mentioned that
innovative and visionary were necessary qualit@s duccess, and only one stated that an
understanding of teaching and learning processasimvportant. These responses suggest that
generally principals do not regard their qualit@sroles as including knowledge of effective
teaching and learning strategies. Rather, theamodethe qualities necessary to be successful as a

principal are primarily defined as administrative.

Mulken, et al., (2004) noted that most principalsSub Saharan Africa do not have degrees in
educational leadership. Rather, once they becopreipal they may participate in in-service
or distance education noted workshops to develds sk needed areas. These workshops tend
to focus on administration and management,(e.gowtability, resource management, and
record keeping). Some principals say that they haagticipated in workshops on

communication and community relations.

Principals recognize the need for further trainimgl several stated that it would be important to
have a degree in educational leadership or admatimt. Areas in which principals need further
training include information technology for finaatimanagement and evaluation, strategic
planning, and human resource management. In mamyraes of the world different researchers
argued that there is no an advanced degree profpamrincipals. Rather in-service was a

relatively new idea in the professional developmehprincipals (Mulkeen,et al.,2004). The

development of a regional training facility for aaster's program in educational leadership,

therefore, seems to be an important potentiakitive.
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2.3. Historical Overview of the Roles of Principals

Educational administrators who manage elementargdls) and secondary schools are called
principals. They are primary leaders in a schitdddor, 2011).

The literature studied relating to the role of highool principal began Barnard (1938) and his
original suggestion that the role of the principeds to accomplish the goals of scientific
management and organizational systems management.reognized and stressed the
importance of commitment to use with organizedvaads. Using Barnard as a springboard, the
National Center for School Leadership (Blasé, 19Riéntified the key roles of effective
principals as defining and communicating the sclBo@ducational mission, coordinating
curriculum, supervising and supporting teachershitodng student progress, and nurturing a
positive learning climate. This served to orgartize principal and assist with prioritizing the

goals of the principal and the school.

Lyons (1999) agreed with Prestine (1991) that scpaacipals were considered the managers
and leaders of relationships in schools. To acc@mphis, the principal-led networks developed

collaborative, participatory staff and teams.

Daresh and Playko (1992) described Prestine’s viems described the principals’ work as
complex with a wide range of demands and expecttiDaresh and Playko (1992) described
principals as managers who must develop the nageskdls and knowledge to effectively

manage a school. Some skills are learned throughesjob training.

Fullan (2006) agree with Prestine and Daresh aagkBls views of the principal as a cultivator
of relationships and stated, “Schools are compleaptve systems that undergo self-

organization during educational change”.

Beck and Murphy (1993) conducted extensive reseamctine changes in the principals roles by
each decade from the 1920s-1990s. Their descriptibtmed metaphors to explain each decade
and can be found in Table, 1 below. Although, tlescdiptions were unique to each decade,
transition to a new decade did not mean that pusvioles “disappeared”. Role descriptions and

their emphases appear to be based on underlyimgseared philosophies of the items.

Starting in the 1920, Becky and Murphy describee phincipals’ role as a Values Broker,

whereby principals’ roles emphasized values. Scheaalership is portrayed as a lofty, essential
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mission during this time period. The 1930s brougtghift of the principals’ role to that of a

scientific manager. The emphasis became the ‘*héwdministration. The principal or “school

executive” became the expert in finance, curricul@and instruction, school reports, and
business management. In the 1940s principals betamsn as Democratic leaders for their
renewed emphasis placed on values. Specificallg, ¢bncepts of democracy, equality,
patriotism, and human relations defined the era T960s became known for the theory-Guided
Administrator role description and principals wenecouraged to exercise authority and work
through hierarchical structures. As the 1960s bedhe principal became known as the
Bureaucratic Executive. During this era, principaisre compared to military leaders for their
keen ability to make decisions, take action, anet@se their command within the position. The
1970s categorized principals as Human Facilitatbezause they were responsible for
maintaining the school through proper administratmd management of people and of things.
This era emphasized social connections with the dmiside of employees emphasized. As
principals of the 1980s, they were commonly knownirsstructional leaders, because of their
emphasis on teaching and learning. Their chief ripyiowas student achievement and
development of quality teachers. Beck and Murphyctaled their analysis of historical roles of
the principal with the 1990s and the principal lss ¢community connector. The 1990 them was
promoted by the changing social dynamics in socimtyg the importance of family and

communities becoming more involved in the schools.
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Historical Role and Description of the principal Dgcade Table-1

Decade | Metaphorical Phrase Description of Principal

1920 Values Broker Principal accepts and promotes values
1930 Scientific Manager “The school executive and business expert”
1940 Democratic Leader The emphasis on values resurfaces

1950 Theory-Guide Administration Hierarchical authority

1960 Bureaucratic Executive Principals as military leaders

1970 Humanistic Facilitator Principals responsible to maintain school
1980 Instructional Leader Teaching and learning top priorities

1990 Community Connector Restructuring movement

Source: Beck & Murphy (1993)

By thel1980 principals become instructional lead@&nsring this period, they had the role in
defining the school’'s mission and set clear goedgrdinated and supervised curriculum and
instruction, established any academic climate $eathigh academic expectations and standards
and fostered a healthy, safe school culture fon sttdents and teachers. They were involved in
direct supervision of the instructional process &ad to ensure that their schools remained
focused on learning and teaching. This role ofeariling expert” remains important today,
although principals are now expected to be not debrning experts but also experts in

knowledge areas (a point which was not emphasizéuki past) (Johnson cited in Botha, 2004)

During the 1990s the role of the principal changegidly and dramatically as result of
organizational consequence stimulation accountghilas the movement to more decentralized
decision making so that individual school facultésl principals were more directly responsible
for instructional decisions that affect their schdw general, traditionally, principals were
expected to set clear goals, allocate resourcestction, manage the curriculum, monitor the
lesson plans and evaluate teachers. On the otimel, haday, the principals’ roles includes a
deeper and broader involvement in the mechanicdeathing and learning, defining &

communicating school mission, managing curriculuma @&nstruction, supervision instruction
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and monitoring student progress the use of dataake decision, and prescribe and participate

in meaningful and innovative professional developth{&ing, 2002).

Many authors argued that the role of school prialcip multi-dimensional. For instance, over the
last few decades numerous studies on school pahsipp around the world have shown that the
role is highly challenging, multi-dimensional, aral significant determinant of school
performances and effectiveness. Phillips (2001)his study of Manager-Administrator to
Instructional Leader noted that it has often besd that the school principal wears many hats
being manager, administrator, instructional leaated curriculum leader at different points in a

day.

The role of the principal covers many differentaareéncluding leadership, teacher evaluation,
student discipline, and several others. A princhzed a very important role to fulfill in their dil
job duties and responsibilities. They are the gugdiorce which makes schools what they are
today. Being an effective principal is hard workhisoming. A good principal is balanced within
all their roles and works hard to ensure that thay are doing what they feel is best for all

constituents involved (Meador, 2011).

According to the GLISI (2006) study, there are eighajor roles of school principals:
Curriculum, assessment, and instruction; data aislyprocess improvement; learning and
professional development; leadership; performanperations; and change. On the other hand,

www.wikipedia.orglisted about seven major roles of school pringpdlhey make sure the

faculty is doing their jobs correctly and are hapgging their jobs. They make sure the
curriculum is up to standards of teaching. They enakire that staff learning need and
professional development is maintained. They keepslof communication open with the
teachers and parents. They keep up on what is goirag other schools around them so they can
stay on top of educational needs and preferendesy get together with staff on a regular basis
to see if any new ideas or suggestions can be atseir school to improve it for the students'

learning process. They deal with administrationgding, etc.

Principals also meet with other administrators atadents, parents, and representatives of
community organizations. School principals havetgeflexibility in setting school policies and

goals, but when making administrative decisiongytmust pay attention to the concerns of
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parents, teachers, and other members of the corynurincipals also are responsible for
preparing budgets and reports on various subjscis) as finances, attendance and student
performance (BLS, 2010)

Today’'s principal must be a legal expert, healtld aocial services coordinator, fundraiser,
public relations consultant, parental involvemenipest, and security officer, who is
technologically savvy, diplomatic, with top-notchanmagerial skills, whose most important duty
is the implementation of instructional programsiriculla, pedagogical practice, and assessment
models(Phillips, et al.,2003).

2.4. The Role of School Principals in Defining & Cmmunicating the School Mission

The following sections discuss the literature te thmension of defining the school mission
comprises of two main functions namely “framing@ahgoals and communicating school goals
of the instructional leadership formulated by Hadkr and Murphy (1985), Greenfield (1987),
Doyke & Rice (2002), Latip (2006), and Glikman, @on and Ross-Gordon (2007).

2.4.1. Defining School Mission

Green Hallinger & Murphy (1985), Quinn, (2002), Me&n (2003), Latip (2006), and Glikman,
Gordon, & Ross-Gordon (2007) admitted that an irtgggrdimension of the principal’s role as
instructional leader is to define and communicaten&sion or purpose for the school.
Instructional leaders are often said to have aidwisof what the school should be trying to
accomplish. Defining a school mission involves caminating this vision to the staff and
students in such a way that a sense of shared grimasts, linking the various activities that
takes place in classrooms throughout the schoa. d@rincipal’s role in defining the mission
involves framing school wide goals and communigatimese goals in a persistent fashion to the
entire school community (Hallinger & Murphy, 1985preenfield (1987), Doyke & Rice,
(2000), and Southworth (2002) stated that operatiitigout a clear mission is like beginning a

journey without having a destination in mind.
2.4.2. Framing School Goals

Many authors like Greenfield (1987), Hallinger & Ny (1987) and Latip (2006) stated that

framing school goals refers to a principal’s ratedetermining the areas on which the school
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staff will focus their attention and resources dgria given school year. In line with this,
McEwan (2003), and Glikman, Gordon, & Ross-Gord@907) admitted that instructionally
effective schools have clearly defined goals tbhau$ on student achievement. The emphasis is
on fewer goals around which staff energy and o#itbool resources can be mobilized. A few
coordinated objectives, each with manageable saygeear to work best. And the goal should
be incorporate data on past and current studefdrpgnce and include staff responsibilities for
achieving the goals. Staff and parent input dutimg development of the schools goals seem
important. Performance goals should be expressedemsurable terms (Hallinger & Murphy,
1985).

Activities that define the school goals are the mimportant function where the schools are need
a vision to accomplish reform goals Unhiyama, W{002). Powel & Napoliello (2005) also

noted that visions are intended realities thatfoeae the focus.

Instructional leaders are responsible for givingdgoce while defining school goals McEwan
(2003). Therefore, when framing school goals, ibéster to involve staff and teachers because
their experience creates as a foundation for dété@mgschool goals. Moreover, involving staff
will also give other important information whichfees to their experience in defining school

goals.

Effective school leaders involve staff, studentd aarents in determining and defining school
goals and objectives to be implemented and evaluateéhe end of the year Leithwood et al.
(1999), and Quinn (2002). This condition increathesr commitment to cooperate in achieving
the schools goals. Therefore, each school wouldob&dent of being a success if it has a clear

vision and mission as well as teacher commitment.
2.4.3. Communicating School Goals

After defining school goals, principals expected¢dtéanmunicate those school goals to the school
community. Because communicating and explainingakchoals are one of the crucial roles of
the principal as an instructional leader NorrisQ20 Clear goals and high expectations
commonly share among the school community are éroharacteristics of an effective school
(Wildy & Dimmock, 1993). Common sense, if nothinges indicates that a clearly defined

purpose is necessary for any Endeavour hopinguocess. Within the limits imposed by the
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common public school philosophy, schools need tougoon these tasks they deem most
important. This allows the school to direct itsa@ses and shape its functioning towards the

realization of the goals (Purkey &Smith, 1983).

Dwyer (1984) and Cotton (2003) stressed that timetion is concerned with the ways in which
the principal communicates the schools importardlggdo teachers, parents, and students.
Principals can ensure that the importance of sclgoalls is understood by discussing and
reviewing them with staff periodically during theheol year, especially in the context of
instructional, curricular, and budgetary decisioBsth the formal communication (e.g. goal
statements, staff bulletins, articles in the ppatior cite-council news letter, curricular and
meetings, parent and teacher conferences, schndbbeak, assemblies) and informal interaction
(e.g. conversation with staff) can be used to comoate the school’'s mission (Hallinger &
Murphy, 1985; Hoy & How, 2006). Therefore, all sch@aommunities, especially staff and
teachers as well as students need to understarsthioel goals to enable them to contribute to

developing school achievement and achieving thedahission.
2.5. The Role of Principals in Curriculum and Instruction

The school principals need to be knowledgeable ahod provide guidance in curriculum and
instruction. According to Daresh (2002)fféxtive instructional leader actively promotes enor
effective practice in the teaching and learningcesses in his/her school. The key to
instructional leadership is in the principal defoni his/her role in terms of recognizing
instructional priorities rather than by serving asschool manager aldoave noted that
principals’ focus is to be knowledgeable about @ssfonal educational issues, rather than the
management of the day-to-day functioning of theosthThey also further stated that the school
principal has to have the knowledge of curriculuesign, implementation, evaluation and
refinement. Principal must be knowledgeable ab@dheof the content areas included in a

school’s course of study, its scope sequence goelceed outcome.

The school principal is a key granter of successfiplementation. He can also play a major role
in curriculum implementation by giving moral suppdo the staff, by arranging staff
development, by collecting resources to the taskanestablishing good working relationship

among teachers, by generating better solutiong@thool problems.
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On the other hand, numerous educationalists fattttie principal’s role to the betterment of the
curriculum is high. Dull as cited in (Zulu, 2004mentioned the principal’s role in curriculum
improvement as follows;1) Arrange and persuadectmeluct of continual meetings to arrive at
remedies to problems,2) Facilitate the provisionnegervice training to teachers,3) Ascertain
that teachers often receive the recognition duenphe Make sure that the suggested
improvements are pertinent,5) ldentify the valussrits, and performance passed by teachers
before they put the improved curriculum into pregetiand 6) Check the presence of enough
amounts of appropriate materials and supplieserctassroom.

2.6. Roles of Principals as Instructional Leaderski

According to Hallinger (2003), the principal’s furan in a school is a complex one consisting of
“managerial, political, instructional, institutidn&uman resource, and symbolic leadership roles
in school”. Therefore, the principal’s role as mstional leader is one of the many duties a
principal has.

Instructional leadership role is the premeditateacess to improve the quality of teaching and
learning in schools. Therefore, the roles of ppats as instructional leaders are to provide
guidance to teachers on curriculum and pedagogpueage students to analyze weaknesses and
guide teachers and students. In addition, instnatileaders should work with the limitations of

existing school resources and improve the quafitgaching.

It has often been said that the school principar&zanany hats being manager, administrator,
instructional leader and curriculum leader at défé points in a day. It is a balancing act of
having to juggle between these various roles. Ofieres, more attention is accorded to
managerial and administrative tasks and that ofrikiuctional leader is relegated to others in

the administrative hierarchy even though the corriess of a school is teaching and learning.

One aspect of leadership that is unique to pritgigathat of instructional leader The role of
'instructional leader' by school leaders is a nd#it new concept that emerged in the early
1980's which called for a shift of emphasis fronmgipals being managers or administrators to
instructional or academic leaders.
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Leithwood et al. (2005) state that principals’ wiatk condition has both direct and indirect
effects on teaching and students’ achievement ctisply. The literature suggests that principals
of effective schools are those who devote more timethe coordination and control of
instruction, perform more observations of teachers’k; discuss work problems with teachers;
are more supportive of teachers’ efforts to imprdgespecially by distributing instructional
materials or promoting in-service training acties); and are more active in setting up teacher
evaluation procedures. The literature also suggéstsprincipals of effective schools show a
higher quality of human relations. They recognize heeds of teachers and help them achieve

their own performance goals. They also encourageaaknowledge teachers’ good work.

The literature on effective schools also shows #iggctive principals are more powerful over
making decisions regarding curriculum and instarctihan those in ineffective schools. Studies
conducted in the United States show that strongdridisinvolvement in curriculum and
instruction that supports principals’ instructiorgobals is yet another aspect of an effective
school Leithwood (2005).

However, district involvement is dependent uponngpal’'s power within the district. In

addition, principals of effective schools are efifee within the community. They understand
community power structures and maintain appropriekaions with parents. Workplace factors
such as teachers’ job satisfaction, sense of wiieslism and influence, collegial trust, and
opportunities to collaborate influence how leadgrsk exercised in school, but less is known

about how principals contribute to them.

According to Decman,et al (2011),the role of thstrnctional leader are the following: attend
meetings chaired by leadership team, oversee Ilgaigeteam assigned to monitor specific
departments, old leadership team accountable famitortng classroom instruction, conduct
leadership meetings to maintain focus, communitateachers that the district curriculum is

available online, determine professional developgrbased on teaching experience

From the perspective as mentioned, leaders musp ¢dlgemselves with skills, knowledge and
specific efficiency to be effective leaders. Acaogito West-Burnham (1998), knowledge and

skills are needed to build personal values, sedraness, feelings and moral capabilities. When
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principals play the role as instructional leadergy need to have the knowledge of learning

theory and effective teaching.

In other words, instructional leaders must have dbmmunication skills and must reflect the
symbolic power to enthuse their subordinates inrtBehool organization. In this context,
principals as instructional leaders must possextelship characteristics needed to influence all
members of staff such as encouraging school pragramd activities to make learning
meaningful and involving students in all aspeclatesl to school life. With the understanding of
these complex issues, there must be a transitiothefrole of a principle as a school
administrator to that of an instructional leadehefiefore, principals must have sufficient

knowledge, experience and skills to participatagtructional leadership.

Effective principals use test results, grade repodttendance records, data from students
accepted in post secondary education program, rsideceiving scholarship, honor roll, and

other information to spot out potential programsBwan, 2003).They also look at the analysis
of standardized test scores, review students’ ggytmake frequent classroom observation and

talk with teachers and students to enhance studigvement.

Effective principals create a partnership for teéaghand learning a strategic approach to
engaging students and community more powerfullydagct support for strong student
performance(March in Fullan,2006).Principals untéerd the need for family help. Supporting
this idea, McEwan (2003) has precisely pointed thdt effective instructional leaders
communicate student progress to parents throughished documents, parent conferences,

narratives, and portfolios that give a holistictpie of student strengths and weaknesses.
2.6.1 Definitions of Instructional Leadership

Most writers acknowledge there is no single dabnitof instructional leadership or specific
guidelines or direction as to what an instructioleslder does (Flath, 1989). However, they
create their own definitions and, as a result, nmgmnvary considerably from one practitioner to

another and from one researcher to another.

For instance, Murphy1988)classified the definition of instructional leaddpsn to narrow and

broad. The narrow definition focuses on instructiofeadership as a separate entity from
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administration In the narrow view, instructional leadership idinked as those actions that are
directly related to teaching and learning. The Hevaview entails all leadership activities that
affect students’ learning. Instructional leadergiefers to leadership that is directly relatedhs t
teaching process, involving the interaction betwesachers, and the curriculum Sin(011).
Jenkins (1991) also define instructional leadersisiphe role of principal in providing directions,
resources and supports to teachers and studeatdento improve the teaching and learning in

schools.

Instructional leadership refers to a series of kg designed to affect classroom instruction.
Such behaviors include principals informing teashedsout new educational strategies and tools
for effective instruction, and assisting them iitiguing them to determine their applicability in
the classroom (Leithwood in Sindhvad, 2009).

The National Association of Elementary School Hpats (2001) defines instructional
leadership as leading learning communities, in wistaff members meet on a regular basis to
discuss their work, collaborate to solve probleraiect on their jobs, and take responsibility for
what students learn. In a learning community, uwdtonal leaders make adult learning a
priority, set high expectations for performanceate a culture of continuous learning for adults,

and get the community’s support for school success.

Hopkins (2003) also declares that instructionadlézahip is about creating learning opportunities
for both teachers and students. Blase and Bla$¥)0f2defines instructional leadership in
specific behaviors such as making suggestionsngiteedback, modeling effective instruction,
soliciting opinions, supporting collaboration, pring professional development opportunities,

and giving praise for effective teaching

More recently, the definition of instructional leadhip has been expanded to include deeper
involvement in the core business of schooling, Whie teaching and learning. As emphasis
shifts from teaching to learning, some have progosiee term “learning leader” over
“instructional leader” (DuFour, 2008). Instructidt@adership is about guiding and inspiring the

teachers in putting their school curriculum in tagiice and improving it (Zulu, 2004).
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2.6.2. The concept of Instructional Leadership

The term “Instructional leadership” has been vadue decades as the desired model for
educational leaders, especially for principals ftiwood et al., 2004). Yet the term is often more
a slogan than a well defined set of leadershiptjmes: It certainly conveys the importance of
keeping teaching and learning at the forefront etision making. The focus is on the

improvement of the teaching-learning process (Efiad Capp, 2001).

The concept of ‘instructional leadership’ has hatbrag history According to Mitchell and

Castle (2005) the concept of the principal as utsitonal leader emerged in the educational field
during the 1970s as a factor of improving schofativeness. During this period the concept
has continued to evolve, although its definitiooagns somewhat confusing and the key

responsibility of the principal was instructionahtlership and curriculum improvement.

The concept that emerged in the early 1980s hadgedhthe way how a school principal
managed his or her school. In the 1980s, instmdegadership focused on the abilities of the
principal to manage the school’'s operation i.en@pal centered. However, due to globalization
in the 1990s, the focus of instructional leaderstad shifted to a decentralized approach where
school-based management or distributed leadersteptive leadership or facilitative leadership

became topical (Lashway, 2002).

Different authors defined the concept of instruatibleadership in different ways. For instance,
Lue (1984) defined the concept of instructionaldkyghip as consisting of direct and indirect
behaviors that significantly affect teacher instiarts and as a result, student learning. Hopkins
(2003) pointed that the prime function of leadgssfor authentic school improvement is to
enhance the quality of teaching and learning. Rebey Murphy (1995) indicated three
instructional leadership processes undergird refmiitiatives at the school level: (1) defining
and sustaining educational purpose, (2) developmd nurturing educational community, and
(3) fostering personal and organizational growtlalliHger and Murphy (1998states that
instructional leadership comprises three broad goates: Defining the school’'s mission,
managing the instructional program, and promotiregdchool climate conducive .It is also used

to refer creating learning opportunities for studeand teachers(Hopkins,2003).
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Blase and Blase’s (1998) research of 800 principal$nited States elementary, middle and high
schools suggests that effective instructional lestdp behavior comprises three aspects: talking

with teachers, promoting teachers’ professionalginpand fostering teacher reflection.

Instructional leadership differs from that of a @ghadministrator or manager in a number of
ways. Principals who pride themselves as admitssausually are too preoccupied in dealing
with strictly managerial duties, while principalfiavare instructional leaders involve themselves
in setting clear goals, allocating resources térusion, managing the curriculum, monitoring

lesson plans, and evaluating teachers. In shatruictional leadership reflects those actions a
principal takes to promote growth in student leagn{Flath, 1982 The instructional leader

makes instructional quality the top priority of teehool and attempts to bring that vision to

realization.
2.6.3. Historical Development of Instructional Lea@rship

The historical context section of the literaturevieev examined the emergence of the
instructional leadership concept in the educatidiedl, and its evolution from the principal
being the sole instructional leader to instructideadership being the shared responsibility of all

staff members.

According to Mitchell and Castle (2005), instruc@b leadership emerged in the educational
field during the 1970s as a factor of improving @aheffectiveness. The principal became the

leader who shaped the organization into the instmal leadership model.

The historical role of instructional leadership leaslved from an individual responsibility, to an
element as facilitator of the instructional leathgsin the school, which is connected to the
purpose of instructional leadership. The role aftrinctional leader is a relatively new concept
that emerged in the early 1980s, influenced ofdestup largely by research that found effective
schools usually had principals who stressed theortapce in this area Since the 1980s,
instructional leadership has been considered thst mcknowledge theme in educational

leadership

In the first half of the1990s, attention to instianal leadership seemed to waver, displaced by

discussions of school based management and faegiteadership (Lashway, 2002). Recently,
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however, instructional leadership has made a cookebéh increasing importance placed on
academic standards and the need for schools todoa@able. Instructional leadership became a
current issue these due to an increasing importplazeed on academic standards, quality and

accountability.
2.7. Tasks of Principals as Instructional leader

The principal’s primary responsibility is to proraothe learning and success of all students
(Lunenburg 2010). Demands for greater accountgbiispecially appeals for the use of more
outcome-based measures, requires the principaletangtruction oriented. Are the students

learning? If the students are not learning, whatvée going to do about it? The focus on results;
the focus on student achievement; the focus orestadearning at high levels, can only happen
if teaching and learning become the central fodughe school and the central focus of the

principal (Blankstein, 2010; Bulach, Lunenburg, &tter, 2008).

How can principals help teachers to clarify instimtal goals and work collaboratively to
improve teaching and learning to meet those gdaisipals need to help teachers shift their
focus from what they are teaching to what studangslearning. We cannot continue to accept
the premise that “I taught it; they just didn’t leat.” The role of instructional leader helps the
school to maintain a focus on why the school exetsl that is to help all students learn (Blase,
Blase, & Phillips, 2010; Smylie, 2010).

Shifting the focus of instruction from teachingléarning; forming collaborative structures and
processes for school to work together to improwaruction; and ensuring that professional
development is ongoing and focused toward schoalsgare among the key tasks that principals
must perform to be effective instructional leadénsa professional learning community
(Lunenburg & Irby, 2006). This will require disttiwide leadership focused directly on learning.
School principals can accomplish this by (1) fongson learning, (2) encouraging collaboration,
(3) using data to improve learning, (4) providingpgort, and (5) aligning curriculum,
instruction, and assessment. Taken together, tlfigesedimensions provide a compelling
framework for accomplishing sustained district wisleccess for all children (Fullan, 2010;
Lunenburg, 2003; Marzano & Waters, 2010).
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2.7.1. Focusing on Learning

Principals can help shift the focus from teachiodearning if they insist that there are certain

critical questions that are being considered it $ishool, and principals are in a key position to
pose those questions (DuFour, & Eaker, 2008). Wbatve want our students to know and be
able to do? The focus in a professional learningroanity is not on: Are you teaching, but are

the students learning? How will you know if thedstats are learning? That points to student
progress. How will we respond when students ddeah? What criteria will we use to evaluate

student progress? How can we more effectively heetitne and resources available to help
students learn? How can we engage parents in lgetpinstudents learn? Have we established
systematic collaboration as the norm in our schddi@se are the questions principals need to
pose in order to shift the focus in schools froacteng to learning.

2.7.2. Encouraging Collaboration

A key task for principals is to create a collectesgectation among teachers concerning student
performance. That is, principals need to raise dbective sense of teachers about student
learning (DuFour, Eaker, Karhanek, 2010). Thengppals must work to ensure that teacher
expectations are aligned with the school’'s instametl goals. Furthermore, principals need to
eliminate teacher isolation so that discussionsiastudent learning become a collective mission
of the school (EImore, 2005; Senge, 2006).

Principals must develop and sustain school strastand cultures that foster individual and
group learning. That is, principals must stimulateenvironment in which new information and
practices are eagerly incorporated into the sysfeachers are more likely to pursue their group
and individual learning when there are supportigeditions in the school, such as particularly
effective leadership (English, 2008; Northouse, ®05chools where teachers collaborate in
discussing issues related to student learning aree riikely to be able to take advantage of

internally and externally generated information.

Teachers can become willing recipients of reseanfdimation if they are embedded in a setting
where meaningful and sustained interaction witreaeshers occurs in an egalitarian context
(Blankstein, Houston, & Cole, 2009).
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One popular collaboration structure is teacher geaBithools are recognizing that teachers
should be working together in teams as opposedakimg individually in isolation in their
classrooms. High performing teams will accomplisirfdifferent things (Smylie, 2010): (1)
they will clarify exactly what students should knawd be able to do as a result of each unit of
instruction. We know that if teachers are cleattmintended results of instruction, they will be
more effective, (2) they will then design curricolwand share instructional strategies to achieve
those outcomes, (3) they will develop valid assesdgrstrategies that measure how well students
are performing, and (4) then they will analyze thossults and work together to come up with
new ideas for improving those results. Regular ssseent and analysis of student learning are
key parts of the team’s process.

2.7.3. Using Data to Improve Learning

How can schools gauge their progress in achievundesit learning? Three factors can increase a
school's progress in achieving learning for alldets (Blankstein, Houston, & Cole, 2010;
Love, 2009). The primary factor is the availability performance data connected to each
student. Performance data need to be broken dovepédxific objectives and target levels in the
school curriculum. Then the school is able to cahrehat is taught to what is learned. The
curriculum goals should be clear enough to spewifyat each teacher should teach. And an
assessment measure, aligned with the curriculuii, imdicate what students have learned
(Popham, 2010a). Also, teachers need access totudimgl data on each student in their
classroom. With such data, teachers are able tela@vndividual and small-group education
plans to ensure mastery of areas of weakness fremops years while also moving students
forward in the school curriculum.

The second factor is the public nature of the assest system. Annually, the school district
should publish a matrix of schools and honor thed®ols that have performed at high levels.
This provides role models for other schools to extaul At the school and classroom levels, it
provides a blueprint of those areas where teadtersld focus their individual education plans
(IEPs) and where grade levels or schools shouldsfabe school’s professional development
plans. The public nature of the data from the aotahility system makes clear where schools
are. Data should be disaggregated by race/ethnsiigioeconomic status, English language

proficiency, and disability. Performance of eachgoup of students on assessment measures
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makes the school community aware of which studargsvell served and which students are not

well served by the school’s curriculum and instiarct

The third factor in gauging progress toward aclmg\student learning is the specifically targeted
assistance provided to schools that are perfornahgow levels. Before the advent of
accountability systems, it was not evident whidhagds and students needed help (Lunenburg &
Ornstein, 2008). The first step is to target théosts in need of help based on student
performance data. Each targeted school is pairgti w&i team of principals, curriculum
specialists/instructional coaches, and researduersbserve current practices; discuss student
performance data with staff, and assist in the kdgweent and implementation of an
improvement plan. The targeted schools learn howvalign their program of professional
development to the weaknesses identified by the.d@ihey learn how to develop an
improvement plan to guide their activities and nenihe outcomes of the activities, all of

which are designed to raise student performaneddev

Next, once a team of teachers has worked togeth@rigentified students who are having
difficulty, then the school faces the challengehofv they are going to respond to the students
who are not learning (Murphy, 2010). The challersgeot simply re-teaching in the same way in
which teachers taught before, but providing suppartteachers to expand their repertoire of
skills and providing support and time for studeistget additional assistance they need in order
to master those skills. When students are not ilegymprincipals must insure that professional
development programs are in place to give additisugport to teachers and intervention
strategies are in place to give additional supmostudents (Joyce & Calhoun, 2010).

2.7.4. Providing Support

Teachers need to be provided with the training;Hee tools, and the support they need to help
all students reach high performance levels. Spatlfi, teachers need access to curriculum
guides, textbooks, or specific training connectedhe school curriculum. They need access to
lessons or teaching units that match curriculumsgoEhey need training on using assessment
results to diagnose learning gaps (Downey, Std¥fyston, & English, 2009). Teachers must

know how each student performed on every multibletae item and other questions on the
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assessment measure. And training must be in tiobdes subject areas. Only then can teachers

be prepared to help students achieve at high levels

In addition to professional development for teashal schools need an intervention and support
system for students who lag behind in learning thericulum. Schools need to provide
additional help to students who lag behind in csubjects, either in school, after school, on
weekends, or during the summer. Boards of educatahschool superintendents need to supply
the financial resources to fulfill this mandate.isTmvolves acquiring materials, information, or
technology; manipulating schedules or release tonereate opportunities for teachers to learn;
facilitating professional networks; and creating a@&mvironment that supports school

improvement efforts (Lunenburg & Ornstein, 2008).

A focus on student learning usually means changesiiriculum, instruction, and assessment -
that is, changes in teaching. The history of schiefdrm indicates that innovations in teaching
and learning seldom penetrate more than a few $&hmad seldom endure when they do

(Elmore, 2005). Innovations frequently fail becatlseindividual

who make it happen - those closest to the firing H classroom teachers, may not be committed
to the effort or may not have the skills to grapwiéh the basic challenge being posed (Fullan,
Hill, & Crevola 2006; Fullan & St. Germain, 200®)rincipals need to insure that teachers have

the skills to help all students perform at highelisv
2.7.5. Aligning Curriculum, Instruction, and Assessent

Principals need to ensure that assessment of stielning is aligned with both the school’'s
curriculum and the teachers’ instruction (Engli2Bp0; Popham, 2010a). When they are well
constructed and implemented, assessment can chiamgature of teaching and learning. They
can lead to a richer, more challenging curriculdaster discussion and collaboration among
teachers within and across schools; create morduptive conversations among teachers and
parents; and focus stakeholders’ attention on asingl student achievement.

For curriculum goals to have an impact on what kagpin classrooms, they must be clear.
When school districts, administrators, and studemts held accountable for results, more

specificity is needed in implementing the -curriculuIn a high-stakes accountability
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environment, teachers require that the curriculamtain enough detail and precision to allow
them to know what the students need to learn.

Professional learning communities attempt to alipeir assessment measures with their
curriculum. English (2000) encourages schools toswter three principles in this endeavor.
First, assessments not based on the curriculumeatiger fair nor helpful to parents or students.
Schools that have developed their own assessmeagumes have done a good job of ensuring
that the content of the assessment can be foutiteigurriculum. That is, children will not be
assessed on knowledge and skills they have nottaeght. This is what Fenwick English refers
to as “the doctrine of no surprises.” However, shee is not true when schools use generic, off-
the-shelf standardized tests. Such tests cannosureeghe breadth and depth of the school’s
curriculum. Second, when the curriculum is rich aiggrous, the assessments must be as well.
Assessments must tap both the breadth and deptieafontent and skills in the curriculum.
Third, assessments must become more challengingash successive grade. The solid
foundation of knowledge and skills developed in #aly grades should evolve into more

complex skills in the later grades.

If one accepts the premise that assessment driveswdum and instruction, perhaps the easiest
way to improve instruction and increase studenteagiment is to construct better assessments
(Popham, 2010; Yeh, 2001). According to Yeh (20@1}% possible to design force-choice items
(multiple-choice items) that test reasoning antlaali thinking. Such assessments could require
students to use facts, rather than recall them. duesbtions could elicit content knowledge that

is worth learning.
2.8. Instructional Leadership and Teaching-Learning

In-depth studies of teachers perceptions aboutacteistics of school principals that influence
teacher’s classroom instruction have conclude ti@tbehaviors associated with instructional
leadership positively influence classroom instmsi (Larson-knight, 200: Blasé and Blasé,
1998: shepperd, 1996, and chrispeels, 1992). EapedBlasé and Blase, 1998.1999) findings
indicate that when instructional leaders monitod gmmovide feedback on teaching learning

process, there were increases in teacher refleatidireflectively informed.
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Instructional behaviors, in implementations of niel@as, greater variety in teaching strategic,
more responses to students diversity, lessons prepared and planned more carefully teachers
were more likely to take risks and more focus oa ithstructional process, and teachers used
professional discretion to make changes in classrpoactice. Teachers also indicate positive

effects on motivation, satisfaction, confidence aadse of security.

Instructional leadership behaviors associated witbmoting professional growth and staff

development yield positive effects on classroonctice, (Chris peel, 1992, p.231)

In particular leaders that engage in behaviors itifatm staff about current trends and issues,
encourage attendance at workshops, seminar anéreongs, build a culture of collaboration
and learning, promote coaching use inquiry to dsta#f development, set, professional growth
goal with teachers, and provide resources fostache&rs innovation in using a variety of
methods, materials, instructional strategies, céfte practice, and technology in classroom.
This in turn, increases the student achievemehggfard, 1996, Blasé and Blase, 1998)

Locke and Latham (1990, p.520 asserts that gotaihgas effective way to increase motivation
and performance. They postulate that goals incdeagtention to obtainment of the task,
increase the effort expanded on goals relevantctitées, increase persistent to achieve,
increase the development of strategies to obtangtal. This is true even loosely coupled
organizations, such as public schools. Book Bir{@862) explains frequent communication of
school goals by instructional leaders promote actatility, a sense of personal ownership, and

instructional improvements.

A principal that define and communicate shared gyadth teachers provides organizational
structures that guide the school toward a commoundoThis common focus on academic press
challenges teacher’s behaviors with in the clagafoehich leads to more effective schools
(Book Binder, 1992; Blasé and Blasé, 1998)

2.9. Tasks of Instructional Supervision

Supervision is the key in creating effective teaghand learning process. It is also central to the

improvement of the quality of teaching in a schaadl if educators are well led and are aware of
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the benefits of supervision (Zulu, 2004). It isetbthat most researchers are in agreement about
the importance of supervision in the delivery ofieation.

Principals are a key player in school supervisiorthis view, Zulu (2004) declared that the key
person in the supervision exercise is the princifpatording to him supervision is an act by the
principal of managing, overseeing and giving diggcttto education. It is, therefore, important
for the principal, to have a shared of what is €igggl to be happening in the classroom with the
teacher. Bondi and Wiles (1986) pointed out thaimproving instruction through supervision,
the principal should become more clinical in revieyvthe processes and procedure of the
classroom. They further argued that it is essetiti@ the supervisor and the teacher develop a
shared reality that can become the basis of priofesisdialogue. This indicates that the principal
should in a systematic way; draw the connectionween curriculum and instruction for the
teacher. This will help in enabling the principalunderstand the educator's classroom concerns
and be in a position to provide necessary assistartas is more so because the principal is an
instructional specialist and his expertise shoudth movice educators by actually going into
classrooms to demonstrate how prepared lessonkidhmpresented.

Researchers such as Bondi, Lovell and Wiles (1888 suggested some models of supervision
that could be used effectively by school princip&se such model is the clinical supervision
model by Cogan as illustrated by Rossouw (1990%istéof 4 stages:

A) Pre-Conference: Principal and educator aimge@ach a common understanding of the

objectives, approaches to learning and teachingraadded outcomes in a lesson.

B) Classroom observation: Principal gathers infaromathrough observation while the educator

conducts the lesson planned.

C) Analysis and reflection: Principal and educatftect in and draw inferences from what is

known and observed.

D) Post-Conference: Principal and educator mesh#ye their analysis and draw implications,
intentions on the part of the educator and thestfasidiscussion and judgments are provided. It
is worth noting that class visits and (lesson olkeégn form the basis of the principal’'s

supervision practices. This clearly indicates tlsatpervision is focused on improving
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professional performance so as to deliver the vhlmagtcomes of the school which includes

increased student achievement (Zulu, 2004).
2.10. The Role of School Principal in Ethiopia

In Ethiopian context the Ministry of Education Mofas cited in Wudu, 2003), translated from
Ambharic version), pointed out that a school priatigith the collaboration of school curriculum

committee is expected to meet the following funtsio

1. Has to prepare a program in which the schooiaudum is to be divided into short and long
term programs with appropriate teaching materiats supported by co-curricular activities to be

implemented and evaluated.

2. Facilitates conditions that enable the teackeagning process to be related with practical and

fieldwork, and supported by co-curricular actiwstiend other educational activities.

3. Has to prepare a program which will enable etioical materials, laboratories, rooms for

practical work, libraries etc are in conducive attans to give a coordinated services.

4. Has to provide topics of instructional probletmslifferent departments for discussion. School
principal monitors the smooth going of such adegtand also provides solutions for teaching-

learning problems, which are beyond the abilitieeaxh department.

5. Checks whether or not the curriculum prepacecéch level and grade has been successfully
implemented as intended and also provides solutipnstudying the problems encountered

during the process of implementation.

6. Comes up with suggestions that could facilitie provision of staff development or in-

service training programs.

7. Produces valuable suggestions by studying thelevkeaching-learning process and by

evaluating the curricular materials of the diffdrdapartments.

Similarly, MOE (2002) listed about 22 roles of @&aal principal, of which the following are
crucial: The school principal together with par&gdacher unity and school community prepares

annual plans with executing budget, thereby, impleinit accordingly when approved. She/he
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makes sure that each department and teacher psepatan that emanates from the school plan
and assures that it is based up on national anidnaggoals set. She/he also makes sure that
teachers are informed and introduced with new esvant new teaching and learning as well as
working methods by preparing short term trainingsl @xperience sharing programs at the
school level with the view of helping them devefmpfessionally. And coordinates co-curricular
activities together with parent-teacher unity fbe tsuccess of students educational activities

performed in the class as well as outside the ¢@as33).

As teaching learning process is a day-to-day amatimaous process, the function of the
supervision at the school level should also be rtimoous responsibility. Within the school
system, the supervisors are the school principalc® principal, the department heads and the
senior teachers. The educational programs supemnvisianual of ministry of education (MOE,
1994) has sufficiently listed the roles of schodhgipal in his/her capacity as instructional

leader, in the area of supervisionta school level as follows:

Creating a conducive learning environment to fedi#i supervisory activities in the school by
organizing all necessary resources; Giving thegasibnal assistance and guidance to teachers to
enable them to realize instructional objectivesd aupervise classes when and deemed
necessary; Coordinating evaluation of teachingriegr process and the outcome through
initiation of active participation of staff membeaad local community at large; Coordinating of
the staff members of the school and other professieducators to review and strengthen
supervisory activities and Cause the evaluatiothefschool community relations and on the

basis of evaluation results strive to improve anengithen such relations.

The school principals, play as facilitators of baotirriculum implementation and improvement
(Wudu, 2003). His/her role as curriculum implemenitethat when he/she pays attention to
particular innovation, there will be a greater aéegof implementation in the classroom of the
school. The school principal has the responsibibtprovide directions and guidance, and assure
that teachers have the necessary instructionalriaatéo carry out their duties. Without the
support of the school principals, the chance farcessful curriculum implementation is very
low. This implies that curriculum implementationascooperative enterprise and a joint venture

between teachers and principals in the school.efber, school principals are crucial to success
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or failure on the part of the school administrétorthe implementation function of the teacher
(Wudu, 2003).

2.11. Becoming Effective Instructional Leaders

Principals may be categorized as effective andent¥e depending on their character or role to
their school. Glickman (1990) has much to say alhawt to become an effective instructional
leader. Using his works as the base, and inclutlegresearch findings of others, effective
instructional leadership is comprised of the folilogvthree major categories and subcategories.
Knowledge Base-Effective schools literature, redeam effective speaking, awareness of your
own educational philosophy and beliefs, administeatdevelopment, change theory, and
knowledge of curriculum theory/core curriculum; K&s Supervision/evaluation of instruction,
staff development, curriculum development, groupettspment, action research, positive school
climate, and school and community and Skills- lp¢esonal, communication, people, decision-

making, application, problem solving/conflict maeagent.

When a principal is an effective instructional legdne or she develops an environment that
fosters a direct influence on the three conceptturn, the principal’s leadership creates a school
environment based on trust, collaboration, shagaddrship, and empowerment. Supervision and
staff development become useful tools for teacherase to work together to develop their

abilities and skills through collaboration (Poiri2009)

Blasé and Blasé (2001) also found that the chaiatits of effective instructional leaders fell
under three major themes: talk with teachers; ptenteachers’ professional growth; and foster
teacher reflection. Principals in the regional sumdentified several items which spoke to one
of these themes: promoting teachers’ professior@akitp. Although the questions and purposes
of these two activities were different, it is irgsting to compare what teachers and principals say

about promoting teachers’ professional growth.

Bamburg and Andrews (199@Jso noted that to be an effective instructionablr, one must:
Have a vision for the organization that is cleddgused upon desired outcome (i.e., "ensuring
academic excellence”) secondly Communicate thabrviso everyone connected with the
organization to obtain support for it thirdly Prdei and/or obtain the resources needed to

accomplish the vision (i.e., materials, information opportunity) as well as Manage one so the
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above can occur. Their research on effective sshationgly suggests that instructionally
effective schools have principals who are viewedhsir teachers as the primary instructional
leader in the school. They developed an operatiaginition of instructional leadership

behavior.

Smith and Andrews (1989) conclude that principalsovare effective instructional leaders
usually have the following characteristics: Plapgsrity on curriculum and instructional issues
is dedicated to the goals of the school; is ablkally and mobilize resources to accomplish these
goals; Creates a climate of high expectations énstthool; characterized by a tone of respect for
teachers, students, parents and community; Cotlynu@onitors student progress towards
school achievement and teacher effectiveness intimgeg¢hose goals; Effectively hold

consultation sessions with faculty and other grangshool decision processes.
2.11.1. Personal Qualities of Principals as Instrdimnal Leadership

The concepts of historical context, role, and fiomg of instructional leadership have been
previously addressed, but it was necessary to edaitie personal qualities needed for an

individual to be a principal as well as an effeetiastructional leader.

Effective school principals in the modern age sti@lso possess certain qualities of leadership
that distinguish them from their peers. Qualitisshsas reflection, vision, commitment, courage,
power, and empowerment come immediately to mindnwbee thinks about excellence in

principal ship (Steyn, 2002).

The overview of the literature provided a list esearchers’ findings on the necessary personal
gualities for principals as instructional leadehieh included trust and perseverance, gender,
good communication, flexibility, listening, openimdiedness, creative problem solving, vision,

and expectations(Poirier, 2009).

Quinn (2002) stated that instructional leaderstap be learned; however, principals need to
have high expectations of all members of the schooimunity to create an atmosphere of trust
and perseverance. A trusting atmosphere may bemgtished through developing positive
relationships with teachers, allowing teachers aket risks without penalty, providing

opportunities for professional development, giviegdership in staff development, and working
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collaboratively. Though instructional leadershim ¢ learned, there are other variables, which
need to be addressed. For instance, Harchar ared (HH9P6) indicated a key requirement for a

principal to be an instructional leader was to hiagen a successful classroom teacher.

In examining instructional leadership qualitiesedimds that, here also, the research varies.
Duke (cited in Flath, 1989) concluded from his egsh on instructional leadership qualities that
"there is no single leadership skill or set ofIskiresumed to be appropriate for all schools lor al

instructional situations".

Human relations: Deal effectively with staff, paiercommunity, and students. Also, there is the
work of Rutherford (cited in Anderson & Pigford, 88 who mentions five general leadership
gualities of effective leaders:(1)Have a vision-wtsward a shared understanding of the goals,
progress toward their achievement and coordinaterricalum, instruction and
assessment,(2)Translate the vision into action-vagrl team; emphasize school wide goals and
expectations,(3)Create a supportive environmentpte an academically-oriented, orderly, and
purposeful school climate,(4)Know what's going anthie school-find out what teachers and
students are doing and how well, and (5)Act on Kedge: Intervene as necessary

accommodating different teacher personalitiesgstydnd teaching strategies.
2.11.2. Skills Necessary for Effective Instructiond_eaders

As a leader a principal needs to possess certatietship skills in order to be able to carry out
his/her instructional leadership duties satisfalgtoMany researchers classify the skills of
instructional leader in different ways For instgn®ansers as cited in Zulu (2004) suggest the

following are the skills necessary for school pipads as an instructional leader:

i) Instructional skills- The school is a place e&ining and the main purpose of schooling is to
educate. Therefore the main function of a princigalthat of an instructional leader. The
principal may not have an in-depth knowledge ofl@dirning areas, but he should have three
basic sets of instructional competencies. These aiity to monitor classroom instruction,
ability to work with educators to plan instructibmogram and ability to identify, acquire and

coordinate resources necessary for instructiomaprovement including staff development.
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i) Management skills- The leader's priority is get the job done. Principals should share
management tasks and be able to recognize whepldepr exists and be able to identify it
correctly and assist in solution. Problems aridiogn the workplace may disturb the functioning

of that institution. Principals must have solvirkjls to be able to deal with any challenges.

iii) Human relations abilities-Good human relations a school are a precondition for

improvement. It is part of the instructional leastep quality every principal must possess.

iv) Political and cultural awareness —A skillfuliqwipal will know how school systems operate.

Principals will also understand why things aretes/tare if leadership is to be exerted.

v) Leadership skills- Principals must be reseaitendte, know what is new in the field and what
research and experience have shown to be goodaatige. As an innovator, a principal looks
outside the system as well as inside. She/he reldsit education, attend meetings and
conferences. This will keep the principal updatethwew instructional leadership practices.

The principal is leading people and must assedlsdriteadership practice occasionally.

vi) Self understanding skills- Principals need ®ihtrospective, to understand their own values
and be able to assess their strengths and weakndssappears that principals who run
successful and self-reliant schools are those whplay the above qualities. Principals are
promoted from the ranks of educators. They are ofign appointed partly because they have
been successful classroom teachers. Being an emcelassroom teacher does not necessarily
mean that one will make a good principal. This ¢aties that after assumption of duty, the new

principal needs to undergo induction program aaphitng in school leadership.

Successful instructional leaders master four sk¥éhitaker, as cited in Orozco, 2001) to

influence higher levels of student achievemenhe@irtschool. These are:

1. Being a resource provider. It is not enough poincipals to know the strengths and
weaknesses of their faculty. Effective instructioleaders recognize the desire teachers have for
acknowledgement and appreciation for a job welleg@nd assist their teachers in professional

development.

2. Being an instructional resource. Success actimg and learning’ means teachers count on

their principals as resources of information, cotteends, and effective practices in instruction.
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Instructional leaders are tuned-in to local antestalucational mandates, issues of curriculum &
assessment, and effective exemplary instructiorzadtices.

3. Being a communicator. Effective instructionalders communicate essential beliefs regarding
learning including all children can learn; successlds success; and learner outcomes guide
instructional programs and decisions.

4. Being a visible presence. Leading the instometi program of a school means a commitment
to living and breathing a vision of success in th&ching and learning process. This includes
focusing on learning objectives, modeling behaviofdearning, and designing programs and

activities in the educational community with a fe@n instruction.

The skills of an effective instructional leader aeparated and discussed as two categories: the
technical and the interpersonal. Technical skilidude goal setting, assessment and planning,
instructional observation, research and evaluatwhereas, interpersonal skills are those of
communication, motivation, decision making, problesulving, and conflict management
(Lashway, 2002).

The principal must possess certain skills to camy the tasks of an instructional leader:
interpersonal skills; planning skills; instructidrservation skills; and research and evaluation
skills (Lashway, 2002).

2.11.2.1. Interpersonal Skills

Maintain trust, spur motivation, give empowermeartd enhance collegiality. Relationships are
built on trust, and tasks are accomplished througftivation and empowerment wherein

teachers are involved in planning, designing, araduating instructional programs.

Empowerment leads to ownership and commitment ashezs identify problems and design
strategies themselves. Collegiality promotes slyaramoperation, and collaboration, in which
both the principal and teachers talk about thehiegdearning process (Brewer, 2001).
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2.11.2.2. Planning Skills

Planning begins with clear identification of goafsa vision to work toward, as well as to induce
commitment and enthusiasm. The next step is tesassbat changes need to occur and which

may be accomplished documents, and observing wlggting on within a school.
2.11.2.3. Instructional Observation Skills

The aim of instructional observation (supervisiog)to provide teachers with feedback to
consider and reflect upon. Not only can effectiastriuctional leaders help guide classroom
instruction through supervision, they can also @agyrimary role in bettering it. This is one of
my favorite tasks because it gives me an oppostutat be further involved in the daily

happenings of our school.
2.11.2.4. Research and Evaluation Skills

Are needed to critically question the success efructional programs, and one of the most
useful of these skills is action research. Throvgbearch and program evaluation, effective
instructional leaders can be armed with a pletltudranformation to make informed decisions
about increasing learning at their schools. If gipals are to take the role of instructional leader
seriously, they will have to free themselves froordaucratic tasks and focus their efforts
toward improving teaching and learning. Instrucéibimprovement is an important goal, a goal
worth seeking, and a goal that, when implementiolvga both students and teachers to make a
more meaningful learning environment. To achieve goal takes more than a strong principal
with concrete ideas and technical expertise. ltireg a redefinition of the role of principals, one
that removes the barriers to leadership by elirmgabureaucratic structures and reinventing

relationships.
2.12. Barriers to Instructional Leadership

The instructional leadership role of school primt$pis affected by different barriers. Concerning
this, different researchers pointed out the difietearriers in different ways. For instance, Taole
(2013) revealed that barriers for instructionaldeahip are; workloads & pressure, irregular
daily interruptions, training on effective, insuféent delivery of learner & teacher support

materials and parental support & cooperation. Barsth(2002) noted that among the
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predominant barriers expressed were managemers, task of respect for the office, teacher
contracts, students with chaotic lives, staff depealient, a lack of parent participation, and
limited resources. Similarly, Sergiovanni (2001ywed that one of the primary challenges of
confronted by school principals is the expandingnber of duties that require a tremendous

investment of time and effort.

Chang (nd) also classified barriers of instructideadership in to three major categories. They
are knowledge/skills, context, community, polititedial, professional development, resource,

and lack of incentives/reward.

Lack of the necessary knowledge and skills, lackquo#lified staff, limited training and
education, limited experience, teachers with highos! diplomas, BA/BS in field other than
education, teachers teaching outside field of stlehdership attrition, insufficient time, multiple
roles and responsibilities, information and commation overload, paperwork overload, too
many reports, too many extra-curricular activitidsnited access to quality professional
development. In some schools, insufficient fa@sti equipment, supplies, lack of
incentives/rewards, lack of mentors (principals assistant principals need mentors and support
as they learn their roles in the school), work et (e.g., many principals don’t have assistant
principals; there is too much management work, saglproblem solving and crisis resolution

that must be done by the principal).
2.13. Problems Facing Principals in Playing theirnstructional Leadership Role

Principals may face with different problems in pray their leadership role. For instance,
Taole (2013) revealed that among barriers for unsional leadership are; workloads & pressure,
irregular daily interruptions, training on effeativinsufficient delivery of learner & teacher

support materials and parental support & cooparnatio

The problem may be emanated from principals themasetime, or parent related problems. For
instance, Harris (2004) noted that problems prigciacing a classified as principals related and

their relationship with top authorities, probleretated to time, and problems related to parents.

Lack of understanding and agreement about who make&s$h decision can cause role ambiguity

and decision making friction that impact on plamniar school wide improvement .Coping with
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the volume of administrative task is one of theangyroblems principals encountered. The work
is characterized by variety, brevity and fragmeatatin their words, Hallinger and Murphy
(1987) have stated as, the principals’ work conagrimmany brief and fragmented interactions

with different actors.

It is difficult for principals to schedule the imtapted blocks of time necessary for planning and
assessing curriculum, observing lesson and cordergrwith teachers. In addition, teachers-
parents students and central office staff hold lyidarying expectations of the principal. The
multiplicity roles and expectations tend to fragmerhatever vision the principals may be

attempting to shape in school (Hallinger and Mur@887).

Another impediment of effective instructional leeslep is problems related to instructional
staff. Lunenburg and Ornstein (2004) have statedfdHowing points in this regard. Teachers
consider their principals ill-qualified to manage effective school and that they concentrate on
routine activities only and do not enhance innaratiin their school, results have suggested the
teachers did not view for example, curriculum-instional leadership as a major responsibility
of principals did not see much evidence of suchdeship on the part of principals and were not

to accept principals in his leadership capacity.

Another problem affecting instructional leaderstsdack of support from top authorities. The
principals operations are influenced by that authoabove him/her. The frustration and
discouragement of some principals regarding thegpeed lack of support, from those around
him is clearly barrier to becoming an effectivetinstional leader (McEwan, 2003).In this idea,
Boyd (2002) has pointed out that where there ik [@csupport, either perceived actual from
other designated leaders, the added frustratiowasking in a complex environment coupled

with natural or anticipated challenges, becomewlieming.

Lack of sufficient time is also another probleminstructional leadership (McEwan, 2003).He
also stated that these principals delegated, ti@e)iand collaborate to maximize the amount of

time they have available to focus on instructiassiies.

Another impediments of instructional leadershiphie personal characteristics of the principals
which affects their decision making processes &t style of instructional leadership .Lahui-

Ako (as cited in Sims (2011) noted that it is ewidéhat the principal brings something to his/her
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principal ship position. His/her energy, devotitmyalty and many other personal attributes such
as originality, adaptability ,and emotional stalijliare significant factors, in the kind of

instructional leadership to be found in the school.

, According to Castle and Mitchell (2002), the kehallenges to instructional leadership were
associated with 5 distinct dimensions. They arepuah of time, amount of resources, level of
knowledge of staff capacity and teacher expertisehie school, level of, knowledge and
understanding of curricular developments as weliegent directions from school boards and
ministry, and degree of direction and guidance fewhool boards and ministry who mandate

specific action.

According to Phillips, et al., (2003), poor recrnént and selection processes, inadequate
preparation and training, lack of time and distsapport, rapid and competing changes, lack of
authority, and the absence of rigorous evaluatirmhraward systems are performance-inhibiting

factors for school principals.

A study conducted by Phillips,et al.,(2003), Impeents reported by America’s secondary

school administrators the factors that preventgipels from being effective in their jobs are:

Poor Recruitment and Selection Processes-Not anlthe job perceived as unappealing to
teachers who may be expected to become tomorrawisipals, but Elmore (2000) suggests the
institutional structure is at fault in that it “do@ot promote or select [candidates] for knowledge

and skill related to instructional leadership”.

Time, paper work, financial resources, quality efdhers, burnout, student discipline, lack of
budgetary authority, lack of autonomy, and lacklistrict support are the major impediments of

school principals(National Association of Secondachool Principals (NASSP, 2001)

While schools are expected to be accountable r thsults, there is general agreement among
experts that “current principals find very little itheir professional preparation or ongoing
professional development to equip them for this nel&” (Institute for Educational Leadership,
2000). In exploring the changes experienced by-yesr principals in the UK and America,
research by Daresh and Male (2000) supports thve thiat new leaders are ill-prepared for the

degree of responsibility thrust on them and théadity of mediating conflicts among many
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constituent groups. The novice principals reportedt they were not prepared for major
decisions which required reflection on personaugaland ethical stances and their personal
lives were altered significantly, with most repngi feelings of alienation, isolation and
frustration in their work. An in-depth internatidrexamination of how principals are prepared
and trained determined that school leadership progrgenerally lag far behind best training
practice in other sectors and that no jurisdictias developed the comprehensive and coherent
leadership development program necessary to dobh@ ucker and Coddling, 2002).

Lack of Time:-Principals are caught in a daily dgwf tasks that fill their hours and compete
with responsibilities that are essential to impewtudent achievement. Most of their time is
spent attending to parent issues, community-releteks, discipline, and facilities management,
allowing for very little time to be devoted to insttional leadership, teaching and learning. Lack
of time and excessive paperwork are the two greatestacles for modern principals (NAESP,

2001).

Lack of District Support:-Although there are notethy exceptions, principals are seldom
properly supported in their leadership role by sthaistricts which have previously expected
them to do little more than follow orders, overstaff, keep the buses running, and contain
problems. “Principals were not provided with tedahi assistance, adjustments of role
expectations, or policies designed to support neawkedge about instructional leadership”
(Hallinger as cited in Yenew (2012).

Rapid Competing Changes:-In many instances, thd pgze of reforms presents principals with
incoherent and conflicting goals and inadequatd tegae to prepare their school communities
for their implementation (Fullan,2006) who agrebd guality of their work suffered from lack

of system stability (78%) and from constantly chaggpriorities (63%).

Lack of Authority and Flexibility:-School distrigiolicies and union contracts place limits on the
autonomy, flexibility and capacity of the principd act as a change agent. Principals in
Victoria, Australia cite the incapacity to seleeathers who match priorities for the learning
needs of the school. Absence of Rigorous Evaluatiecognition, and Incentives:-Principal
performance evaluations often lack rigor and aeguently based on evidence of smooth

running buildings and compliance with directivesarthon students’ academic progress
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(Governor’'s Commission, Ohio, 2003) reward struesuare not designed to motivate principals
to focus on instructional practices and studentrnieg. Across jurisdictions generally,

remuneration for principals was deemed to be ousyoich with other sectors and workload
responsibilities, with an inadequate differentrainh the teacher salary.
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CHAPTER THREE
3. RESEARCH DESIGN AND METHODOLOGY
3.1. Research Design

Research desigs the plan of action that links the philosophiaasumptions to specific methods

(Creswell & Planoclark, 2007). In order to assdss fole and practice of secondary school
principals as instructional leader descriptive syrdesign was employed. This is because it
enables researchers to collect and describe langety of data related to roles and practices of
secondary school principals. As argued by Kuma®@)9descriptive research design is used to
describe the nature of the existing conditions.o8ewnd Ayalew (1987) agreed that descriptive
survey method of research is more appropriate tisegaeveral kinds of data on a broad size to

achieve the objective of the study.
3.2. Research Method

Method is a style of conducting a research workciwhis determined by the nature of the
problem (Singh, 2006). Thus, this study, the redeanethods used were both quantitative and
gualitative as the leading methods. Quantitativpr@gch emphasized because assessing the
status of role and practice of secondary schoaicpals as instructional leader can better
understood by collecting large quantitative datatliermore, the qualitative data employed and

incorporated in the study, this helps to validatd aiangulate the quantitative data
3.3. Sources of Data

The relevant data for the study was generated tvoth primary and secondary sources. The
primary data obtained from Woreda Supervisors, @&y School Cluster Supervisors,

Principals, Unit Leaders, PTA coordinators and &deoy School teachers of Kamashi Zone.
The respondents were chosen as primary sourcetabedaause of the fact that they are directly
involved in the school system and are hoped to hetter exposure, experience and firsthand
information regarding the issue under study. Theosdary sources of data were written

documents of schools such as strategic plan andahptan of the school, minutes of relevant

meetings, faculty minutes, and conferences of paeacher association.
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3.4. The Study Area and Population

The study was conducted in BGRS. The region waabkshed in 1994 as one of the nine
0 0 0
regional states of Ethiopia. Geographically, it iesated between 0947'N-12 06'N and 34

0
10'E-37 04'E with the total area of 50,380 square kilomelterterms of relative location, the
region was located in the Western and North Wegtarh of the country bordering on the west
by Sudan, on the north and north east by the Amregin, on the south and south east by

Oromiya region and on the south west Gambela region

Kamashi zone is one of the three Zones in the nedibis Zone has a total of 10 secondary
schools and 127 teachers. And the researcher das@&ntpling seven secondary schools through
simple random technique (lottery method).These Aggalometi secondary school, Angermeti
secondary school, Angerwaja secondary school, Kamascondary school, Korkameti
secondary school, Sedel and Yaso secondary schou. the total population under the study
was 162. (i.e., 93 teachers, 7 principals, 7 leaitlers, 35 Parent Teacher Association /PTA , 5
cluster supervisors and 15, Woreda Supervisors.

Metekel

Sherkole Wembera 4 Buien

EI?ID Jegonfoy
: Belo Jegonfoy
o S0 1000 2000 2000 KA ——
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3.5 Sample Size and Sample Techniques

Since the researcher has been observed serieemololr gap regarding roles & practices of
principals as mentioned at the background of thdystkamashi Zone was selected purposively
among the 3 Zones of BGRS. From 10 secondary sslmdd{amashi Zone 7(70%) are included
through simple random sampling technique partitylby applying lottery method as it gives
equal chance for the respondents to participatedarstudy as stated by MacMillan (1996). The
lottery method applied as follow, first papers westbed according to their population number
then the total samples were picked. In additionrésearcher believes that all secondary schools
are homogeneous or having a uniform structure.ddit@n the sample 7 secondary schools
would well represent and can help to compose weeliifled generalization about the schools at
the end of the study.

The researcher respondents were selected usirggetifftechniques. All teachers, unit leaders,
principals and cluster supervisors of the selestmbndary schools of Kamashi Zone were taken
as respondents of the study using census samplohgitjues. The assumption behind that is the
entire population is sufficiently small in numberdahelps the researcher to gain adequate and
necessary information due to their participation tire activity of school principals as
instructional leader. Accordingly; 93(100%) teachet(100%) unit leaders, 7(100%) principals
and 5(100%) secondary school cluster supervisore welected as sample for study of this
research.

To determine the sample size of PTA and Woreda adhrc supervisor from the total target
population of Kamashi Zone secondary schools, thsearcher selected 7(20%) PTA
coordinators and 5(41.7%) Woreda supervisors réispécthrough purposive sampling for their
close assistance to every school activities. Theareher believed that these are representatives’
sample, manageable and sufficient to secure thdityabf the data. Therefore, the total sample
size of the target group under the study area \Bdsrdspondents. For detail information on the
list of the respondents included in this study Balele 2.
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Table-2: Summary of total population, sample size and sargpkchniques

Secondary| Total Population Sample Size
school
o | © 2 <
>3 2 w |92 |3 |2 o %)
218 |8« |Q |W|8|8 |8 |« |@ |u
z | D alo |0 S |- |D |ad |a |» =
1 |Agalmeti |14 |1 115 14 |1 1 1
2 | Angermeti | 7 1 1|5 7 1 1 1
3 | Angerwaja| 8 1 1|5 8 1 1 1
4 | Dizel 10 |1 115 10 |1 1 1
5 |Kamash |22 |1 1|5 22 |1 1 1
6 | Korkameti |7 1 1|5 7 1 1 1
7 | Yaso 25 |1 1|5 25 |1 1 1
Total 93 |7 7135 |5 15 |93 |7 7 7 5 5
()
2|2 2
— 21212 % |9 |G
ampIng 212|218 |2 |8
Techniques S8 |8 |8 |8 =& >

Source Zone Education Department: 2006 E.C
Key: U.leaders=Unit leaders,

3.6. Data Gathering Tools

In order to gather the required data from the sarpppulation, three data collection tools were

used namely, interviews, questionnaires and doctsn&iven below is a description for each of

these instruments.
3.6.1. Questionnaire

The researcher used questionnaire because it igeg@mt to conduct survey & acquire
necessary information from a large number of stsdpject with a short period of time.
Furthermore, it makes possible an economy of timexgense and also provides high proportion

of usable response (Best & Kahn 2003).
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Questionnaires were designed with close and opedeek type question items originally
prepared in English as the researcher believes tti@atrespondents could understand the

guestions. Accordingly, fifty-eight 5 point likestale items were prepared for respondents.

In terms of content, the two sets of questionnhaee 59 items (56 close-ended and 3 open-
ended items). The questionnaire has three secfldnesfirst section has three close-ended items
on background information of respondents and tlers section on issue related to the role and
practices of secondary school principals as instrnal leader consists of eight roles/tasks with
focus ondefining the school mission; managing curriculund @nstruction; supervising
instruction;monitoring student progress; promoting school iegrdimate;and promoting teachers
professional growth; personal qualities and skafigrincipals. They contain 4, 5, 8, 6, 6, 8, 7

and 12 respectively. Therefore, for structured gaerstems,

Third section, open-ended question employed toimlotetailed responses to complex problems
and their dedication about the issue. However ruastred questions item was fewer in number
since it permits greater depth and insight of raspe and hence, many respondents may not take

enough time to respond the items in reasonabletatte
3.6.2. Interview

The interview permits greater depth of responseciwis not possible through any other means.
Thus the purpose of the interview was to collectarsupplementary data, so as to substantiate
or triangulate the questionnaire response. Withithimind, interview was conducted in Amharic
to make communication easier with 7 unit leadersPT/A co-coordinators, 7 principals 5
secondary school cluster supervisors and 5 Woragargisors total of 31 respondents were

involved in the interview.

Semi-statured items were prepared for the abosporalents, the reason behind the semi-
structured interview items were the advantage exilfility in which new questions could be
forwarded during the interview based on the respemd the interviewee. The interview guide
guestion set for all group of respondents had ce¢ which targeted to obtain information

related to the basic research questions.
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Unit leaders, PTA, principals, cluster supervisansl Woreda supervisors were selected for the
interview because, they are small in number and fhasition is important in describing the
practice of instructional leadership. Principal®knthe major challenges that encountered them

in practicing their role.
3.6.3 Document Analysis

To complement data collected all available relevdodtuments were consulted. The documents
examined include strategic plan, annual plan, neésudf meetings, written documents of

schools, files, quarter and annual report plans\Wodeda Education Offices consulted.
3.7. Data Collecting Procedures

To answer the research questions raised, the obszagoes through a series of data gathering
procedures. These procedures help the researchgat tauthentic and relevant data from the
sample units. Thus, after having letters of au#ftation from Jimma University and Zone
Education office (for additional letters towards ida and schools) for ethical clearance, the
researcher directly went to Bedecondary schools to pre-test the data gathersigiments. At
the end of all aspects related to pilot test, tmearcher has been contact to Woreda education
offices and the principals of respective schoolsdonsent. After making agreement with the
concerned participants, the researcher was intextlins objectives and purposes. Then, the
final questionnaires were administered to samplechters in the selected schools. The
participants were allowed to give their own answereach item independently and the data
collectors was closely assist and supervise thensolge any confusion regarding to the

instrument. Finally, the questionnaires were ctld@and make it ready for data analysis.

The interview has conducted after the participamdividual consent was obtained. During the
process of interview the researcher was attemgelect free and clam environment to lessen

communication barriers that disturb the interviegyorocess.
3.8. Methods of Data Analysis

On the basis and types of data gathered and ttranmsnt used, both quantitative and qualitative
methods of data analysis were employed. To getctilected data ready for analysis, the

guestionnaires were checked for completion. Thius, data obtained through a questionnaire
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which is responsible to quantitative data were y@®al by using percentages, followed by
discussion of the most important points. The dataered through open —ended questions, semi-
structured interviews and documents were analyzeditgtively through descriptive narration

for the purpose of triangulation.

Quantitative Data: - With regard to the quantitative data, responseseveategorized and
frequencies were tallied. Percentage and frequeocoynts were used to analyze the
characteristics of the population as they help &emine the relative standing of the
respondents. The items in the questionnaires weesepted in tables according to their
conceptual similarities. The scores of each itemmevegganized, statistically using percentages.
Likert Scale was employed to identify to what exttre respondents agree or disagree. Likert
scale is easy to construct; takes less time totaaissimplest way to describe about roles and
practices of principals as instructional leader pravides more freedom to respond. The scale
consists of five scales: 1= strongly disagree, Bagftee, 3= undecided, 4= agree and 5= strongly

agree.

Qualitative:- The data collected from the semi-structured ineawyiopen ended question of the
guestionnaire and document were analyzed and netexp qualitatively. The hand written notes
of interview were transcribed; categorized and dtedpnto themes. The result of open-ended
guestions was summarized and organized with relatgdgory. To this end, analysis and
interpretations were made on the basis of the muewires, interviews and documents. Finally,

the overall course of the study was summarized fiwithings, conclusions.
3.9. The Validity and Reliability Checks

Checking the validity and reliability of data caltang instruments before providing to the actual
study subject is the core to assure the qualitthefdata (Yalew, 1998). To ensure validity of
instruments, the instruments were developed unlkbse oguidance of the advisors and also a
pilot study was carried out on 20 teachers of Beloondary schools to pre-test the instrument.
The pre-test was providing an advance opportundgy the investigator to check the
guestionnaires and to minimize errors due to improgesign elements, such as question,

wording or sequence (Adams et al., 2007)
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After the dispatched questionnaires’ were returneeessary modification on 7 items and
complete removal and replacement of 4 unclear guestvere done. Additionally the reliability
of the instrument was measured by using Cronbgumaatlest. A reliability test is performed to
check the consistency and accuracy of the measutesnales. As Table 3, shows the results of
Cronbach's coefficient alpha is satisfactory (betw@.73 and 0.93), indicating questions in each
construct are measuring a similar concept. As sstgdeby Cronbach (as cited by Tech-Hong &
Waheed, 2011), the reliability coefficients betwe@ry0-0.90 are generally found to be
internally consistent.

Table-3: Reliability test results with Cronbach's alpha

Detail description of the title of Number of items Cronbach's alpha

the questions

3.10. Ethical Considerations

An official letter was written to the concerned besd/institution or organization/from Jimma
University of the Department of Educational Plagnend Management to inform the issue.
Based on the letter the researcher asked permissidrbegan establishing rapport with the

concerning bodies for the successful accomplishroktite study .the purpose of the study was

Jimma University, 2014 Page 55



The role and practice of secondary school principals as instructional leader

explained to the participants and the researchsralsked their consent to answer questions in
the questionnaires or interview guide. He alsorimied the participants that the information they
provide was only used for the study purpose. Adogig, the researcher used the information

from his participants’ only for the study purposk addition, the researcher ensured
confidentially by making the participants anonymous
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CHAPTER FOUR

4. PRESENTATION, ANALYSIS AND INTERPRETATION OF DAT A
Introduction

The objective of this research was to assess thearml practice of principals as an instructional
leader in the secondary schools of Kamashi zone

This chapter deals with the presentations, anabsisinterpretation of the data gathered from
the respondents through questionnaires, interviedvdocument analysis. Thus the quantitative
as well as qualitative analysis of the data is iipocated in this chapter. The qualitative data

includes the data gathered through interview arwich@nt analysis.

The data was collected from a total of 124 respotsd®©f the 124 respondents 93 were teachers,
7 unit leaders, 7 PTAs, 7 principals, 5 SSCS aMidseda education supervisors. The teacher
respondents filled questionnaire and the remaingspondents have been interviewed. Among
the 93 teachers 89 has dully filled and returnesl ghestionnaire. Hence, the return rate was
95.7%.

The chapter consists of two major parts. The Besttion deals with the characteristics of the

respondents, and the second section presentsdlysiarand interpretation of the main data.

The data collected through questionnaires weredaltabulated and quantified. Along with the
absolute number frequency, percentages of resptsdeave been used to describe the
characteristics of the target population.
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Table- 4: Characteristics of Respondents by their Sex, Bowea Qualification, Field of study

and years of experience in teaching, principal sinigh expert.

Male 00
Female

Total 89 100 100 100 10 5 100 b 100
Diploma 6 6.6 - - - - -

1%'degree 83 93.3 100 85.7 - 5 1p0 100
2"%degree - - - 14.3 - - -

Other - - - 100 - -

Total 89 89 100 100 100 - - -
Educational - - - -

Administration,

Leadership ang

Management.

Other 89 100 100 100 100 |5 1pO

Total 89 100 100 100 100 5 100 40
1-5 years 31 34.8 42.9 85.7 100 |5 100 60
6-10 years 25 28.1 57.1 - - - .

11-15 years 18 20.2 - 14.3 - -

16-20 years 15 16.9 - - - - -

>20 years - - - - - - -

Total 89 100 100 100 10 5 - 5 1p0

In this part the characteristics of the respond&ota seven secondary schools were analyzed in

frequencies and percentage.
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NB: teachers are categorized by years of experiermssdbon the national standard of career
structure: As shown in Table 4, 0-5 years are begirand junior teachers. 6-12 years are

teachers and senior teachers. 13-16 years araatssieacher, and >17 years are head teachers.

Table 4 depicts that male teachers constituted 385¢8) while the females make up only
4(4.5%). This implies that the participation of lbgexes is not proportional. The participation of
female teachers in the sample secondary schamlvis |

Respondents academic qualification illustrated abl& 4 shows that 6(6.7%), 83(93.3%) of
teachers were diploma and BA degree graduatesatasglg. Even though, only 6(6.74%) of
teacher respondents are diploma holders, it imphas the qualification standard set by MOE
was not fully achieved. The standard states thatrimimum qualification to teach at secondary
school is first degree (MOE, 2006).

As depicted in the same Table 4, respondents weadyzed by their teaching experience
(service year). Accordingly, 31(34.8%) have thevieer year that ranges from of 1-5 years,
25(28.1%) of them have the experience range of geb?s, whereas 18(20.2%) and 15(16.9%)
of respondents were with the experience range ef5land 17 & above years of teaching
experience respectively. This implies that the miyj31(34.8%) of respondents are in between
1-5 years of teaching experience that implies tihegd support from senior teachers. In general

the respondents are categorized as beginner, jantsenior teachers.

As shown under item 1 of Table 4, all 7(100%) & grincipals interviewees were males. This
implies that the leadership position of secondahosl principals has been dominated by males.
From this, one can conclude that female teache¥snat assuming leadership positions in
Kamashi Zone. Hence, female teachers should beueaged to be a leader and be a model for

female students in the study areas.

Regarding to their qualifications, the majority86(71 %) of the principals are first degree
holders and only 1(14.28%) of the principal is setdegree holder. However, as a principals or
the criteria on blue print, of teachers developmamatgram (MOE, 2007) has stated that the
academic qualification required for secondary stlpomcipal ship is a master’'s degree. From
the analysis made so far, it is safe to conclu@g the majority of principals in the sample

secondary schools are under qualified the positieg have assumed.
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Regarding the area of specialization of princigalslue print of teachers development program
(MOE, 2007) has stated that the school principaksdnto have adequate knowledge, skills and
attitude in the area of educational administratitariagement. For instructional leadership role,
training in educational areas is highly considefedleader effectiveness. In this connection
with, Hallinger and Murphy (1987) suggested thatklwf knowledge in curriculum and
instruction determine the instruction leadershile.r8ut as one can see under item 3 of Table 4,
7(100%) of the school principals are not specidlizethe area of Educational Administration,
Management and Leadership. Therefore, Kamashi gecendary school principals were lacked
appropriate qualification (master's degree). Thimiasion may have an influence on the

instructional leadership effectiveness.

As far as the experience of interview participaofsprincipals in Table 4, indicates that
6(85.71%) of principals have a principal ship exgere between one and five years. Only
1(14.28%) of principal have principal ship expedes which ranges between eleven and fifteen
years. From the analysis made so far, it is saftzlude that the majority of principals in the

sample schools were seemed to have less expeteepeeform their responsibility effectively.

As it can be seen from Table 4, 7(100%), of un#&dkys, 7(100 %,) of PTA coordinators,
5(100%), Woreda supervisors and 5(100%), clustpersisors all the interviewee participants
are males. This shows that like the leadershiptiposof secondary school principals, Woreda
supervisory coordinators, cluster supervisors, l@aitlers and PTA coordinators also have been
dominated by males. From this, one can concludefé¢iaale participations are totally out of the
game (position) in Kamashi Zone. Hence, femaleheacshould be expectant to be a leader and

be a model for female students in the study areas.

Concerning to educational level of the interviewee, the same table except the PTA
coordinators, graduated grade ten, the rest irtemes have first degree. From this, one can
infer that there is no difference among unit leadetuster supervisors and Woreda education

supervisors regarding their level of education.

With respect to experience level, 3(42.85%) of lediders have an experience between one and
five years. The rest served six to ten years. AlL00%) of the PTA members have experience

between one to five years. On the other hand, 2J49%he Woreda education supervisors have
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an experience between six and ten years, and shere served in the range of ten to fifteen
years. While, cluster supervisor participants 5apbave service between one and five years.
From this it is safe to conclude that most of ther¥da education supervisors have ten to fifteen
service years. Therefore, they are in a good mosito critically respond on the roles and

practices of secondary school principals as instmal leader in their respective schools.
4.2. Analysis of the Instructional Leadership Rolef School Principals

The analysis is based on responses of teacherge&tions relevant to the study. The questions
centered on the views of teachers about the ingtnat leadership role of principals in their
schools. To assess the actual performance of sghioaipals in the sample schools, the teacher
respondents were asked to rate to what extent tineigals schools performed in a given
task/role as instructional leader. Respondentated their responses on a given Likert-scale
ranging from <strongly agree> (5) to <Strongly dige> (1), <Very High> (5) to <Very
Low>(1).

Therefore,The response given were organized under eight nmaJes such aslefining the
school mission; managing curriculum and instructisapervising instructionmonitoring
student progress; promoting school learning clinatd promoting teachers professional growth.
Besides, the personal qualities, skills were exadhirFurthermore, the data obtained through
open-ended questionnaires, semi-structured int@sviand document analysis were used to
substantiate the findings.

4.2.1 Defining and Communicating School Mission

Defining a school mission involves communicatiois tmission to the staff and students in such
a way that a sense of shared purpose exists, ¢jinkia various activities that takes place in
classroom throughout the school. The principalle o defining the mission involves framing
school wide goals and communicating these goals persistent fashion to the entire school
community.

As Latip (2006) stated that framing school goafeneto a principal’s role in determining the
area on which the school staff will focus theieatton and resources during a given school year.

Mcwan (2003) admitted that instructionally effeetischools often have clearly defined goals
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that focus on student academic performance wheerla@ng the school goals. And the goals
should be incorporate data based on past and twstedent performance and include staff
responsibilities for achieving the goals. Staff goarent input during the development of
school's goal seem important. Finally, as Hal ImgeMurphy (1985), & Ubben, Hughes, &
Norris (2007) concluded that after defining schgodls, principals need to communicated those
school goals to the school community. Communicadéing explaining school goals is one of the
crucial roles of school principals as instructiotedder. Clear goals and high expectations
commonly shared among the school community aredfrtbe characteristics of an effective
school Wieldy & Dim mock, (1993). To this effectatthers were asked about the role of
principals in the area of defining and communiaatsthool mission on the four dimensions
under this table.

Table-5: Perception of Teachers on how the princida Define and communicate school

mission.

develops school wide goals tt
focused on student learning

frames the school's goals | 18|21 |31 35 |18|20 |17 |19 |4 5
terms of teachers responsibilities

for meeting them

uses data on student acade|9 |10 |11 12 |12 |14 |16 |18 |41 |46
performance when developing
the school’'s goals

Communicates the school go| 11 | 12 | 15 17 |10 |11 {34 |38 |19 21
effectively to staff, student an

o

parents
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As can be seen in th&item of Table 5, teachers were requested whethiecipals develop
school wide goals that focus on student learningatr To this point, 9(10%) and 10(11%) of
teacher respondents contended that they stronghgie and agree respectively. The majority
36(40%) and 20(23%) of teacher respondents refti@dthey disagreed and strongly disagreed
respectively on principals develop school wide gdaht focus on student learning. However,
14(16%) teachers did not give their decision on i$gsie stated. According to teachers’

perception implies that principals fail to propedgvelop school goals.

Item 2, of the same table teachers were posed ehptincipals frame the school goals in terms
of teachers’ responsibilities for meeting them ot. rin this respect, 19(21%), 31(35%) and18
(20%) of teacher respondents strongly agreed, dgaed undecided respectively on principals
frame the school goals in terms of teachers’ resipdities for meeting them. While, 17(17%)

and a significant number that is 4(5%) teacherpamded strongly disagree and disagree

respectively. Based on the analysis, principals&aheir school as expected

As can be seen in thé?3tem in the same table was intended to check vengifincipals use
data on student academic performance when develdpéschool goals. Accordingly, 9(10%),
11(12%), 12(14%) and 16(18%) of teacher respondemked their response strongly agree,
agree, undecided and disagree respectively orsiue istated. The majority 41(46%) of teacher
respondents strongly disagreed on principals use @& student academic performance when
developing the school goals.

Similarly, during the interview conducted with urgaders, PTA coordinators, SSCS and
Woreda education supervisors confirmed that mosthbol principals do not use previous and
current real data on student performance while teelop their school goals.

Moreover, as the information obtained from documiam 2003-2006, such as documents
school profile, faculty minutes and regular schoaiutes in each secondary school confirms the
described findings about principals to the dimemstd defining and communicating school

mission. The annual school plan for instance, rexdketinat most principals set their plans without
clear statement of goals. For this reason, thanglwere found non-progressive and mere
repetitions of past years’ experience. It also metat they lead their schools without clear

vision of where they are where they want to goahdt they want to achieve.
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In the last item of table 3, teachers were askeethdr principals Communicate the school goals
effectively to staff, student and parents or notrdspect to this, 11(12%) and 15(17%) teachers
pointed out their strongly agreement and agreemespiectively. Majority 34(38%) and 19(21%)
respondents contended their disagreement and Btrdisgigreement respectively on principals
Communicate the school goals effectively to stsfffident and parents. However, a significant

number, that is 10(11%) of teacher respondentsiametl make their decision.

In addition to this, the interview held with un@adders, PTA coordinators and SSCS confirmed
that, most of the principals do not involve pareatsl students while they communicate the

school goals.

Therefore, from the above findings, one may coreltidat secondary school principals of
Kamashi Zone fail to properly define and commurgcathool mission. However, principals
were expected to be effective visibly defined gdladét focused on student learning by using data
on student academic performance as well as inwphah stakeholders during define and

communicate their schools mission.

Supporting this, as noted in the literature paricyan 2003), Glikman, Gordon & Ross-Gorden
(2007), Effective school principals often have dieadefined goals that focus on student
academic performance when developing the schod$ gdad the goals should incorporate data
based on past and current student performance aoddde staff, student and parent

responsibilities for achieving the goals”.
4.2.2Managing Curriculum and Instruction.

School principals are the prominent key playemnanaging curriculum and instruction in their
schools. Managing and coordinating the curricularauch a way that teaching time can be used
optimally. Principals should support the teachirggpam according to the school calendar (Krug
1992, Parker & Day, 1997). School principals have tesponsibility to provide directions,
guidance, schedule co-curricular activitiegand assure that teachers have the necessary
instructional materials to carry out their dutiBslfan and Stiegelabaur, 1991). One of the duties
of the school principals is to facilitate the impkentation of curriculum with the help of
appropriate resource support and ensure the tiafleyations of resources (human, material and

financial) necessary for instructional process. dBee for the effective management of the
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instructional program of a school, time, human ienaderial resources must be available, such as
classrooms, laboratories, libraries, and infratirec stationary and instructional aides are
important for the culture of teaching-learning ahd achievement of instructional objectives
(Andrews, Basom & Basom, 1991, Chisolm & Vally, 829Beyond that school principals
should confirm to what extent support their teagtsr protecting them from pressures that may
influence their instructional activities & handlaffidult discipline problems, ensure the
appropriate standard of discipline in the schoul, take the responsibility to protect teachers from
external pressures as a result of system or degadhinnovation in order to sustain settings in

which teachers feel safe to teach.

To be meaningful managing curriculum and instruciio schools, principals are expected to
consider the factors affecting teaching (naturehef subject, no. of preparations etc.) while

assisting tasks for teachers (Johdi 2013).

Communicating to instructional staff the importangk effective managing curriculum and
instructional practices on a regular basis by mhong rational, intent, evaluation procedures, &
affect on current practices as well as encouragesapport teachers to revise and improve their
curriculum is characteristics of good principaloyl 1996).To this end teachers were asked
concerning the role of principals in the area ohaging curriculum and instruction on the five

dimensions.
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Table-6: Perception of Teachers on how the Princiga Managing Curriculum and

Instruction

ensures the timely allocations | 1
resources (human, material and
financial) necessary far
instructional process
ensures the beginning 91|10 |13 |15 |- - 17 | 1¢ 50 56
instructional process according

to the school calendar
prevents instructional time fro| 9 | 10 | 1C |11 |12 |14 35 |3¢ |23 |26
disruptions (external and/ or

internal
schedules c-curricular activities| 9 | 10 | 1C |11 | 15 | 17 36 | 4C 19 21
in support of the formal

instructional process
encourages and support teact| 1 | 20 |27 |30 |13 |15 18 |21 12 14
8

to revise and improve the

=

curriculum

As depicts the °Litem of Table 6, teachers were asked whether ipaig ensure the timely
allocations of resources (human, material and Gignnecessary for instructional process or
not. Accordingly, 21(24%) and 23(26%) of teachespmndents, showed their strongly
disagreement and disagreement respectively. WHiB21%) and 14(16%) of teacher
respondents replied their agreement and strongBeagent respectively on principals ensure the
timely allocations of resources (human, materiatl dimancial) necessary for instructional

process. However, 12(14%) of teachers did not nitadie decision.
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Furthermore, the response of interview held withAPGoordinators, SSCS and Woreda
education supervisors, despite the fact that, nahtand financial are limited, however, for the
limited resources itself principals could not mamas well because due to lack of knowledge,

skills and experience.

From the above analysis, one may conclude thatipafs of Kamashi Zone fail to properly
ensure the timely allocations of resources (humaaterial and financial) necessary for

instructional process.

As indicated in Table 6, item 2, teachers were estpd whether principals ensure the beginning
of instructional process according to the schotéradar or not. In this case, 9(10%), 13(15%)
andl7 (19%) teacher respondents contended theimgkyr agreement, agreement and
disagreement respectively. While the majority 50¢%60f teacher respondents strongly
disagreed principals ensure the beginning of iosttnal process according to the school

calendar.

As confirmed from the interview held with unit lead, PTA coordinators, SSCS and Woreda
education supervisors, responded that all prinsipeére not active in this regard. Normal

teaching-learning begins most of the time lateradtenonth or more. One of the principal said
that:

Parents themselves are not willing send their ¢kitdto schools in time. They wait them to take
part in harvesting crops. Besides that most oftéaehers also do not come on time/as per the

normal colander.

Hence, from the above analysis, it is safe to aafeclthat principals of Kamashi Zone found

being ineffective their major role, i.e. the begimof teaching-learning/instructional process. .

As can be observed in Table 6, item 3, respondeste posed whether principals prevent
instructional time from disruptions (external awd/internal) or not. To this point, the majority
23(26%) and 35(39%) of teacher respondents reptleglr strongly disagreement and
disagreement respectively on principals preventruotonal time from disruptions (external
and/ or internal). 12(14%), 10(11%) and a signifitcaumber that is 9(10%) of teachers said
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undecided, agree and strongly agree respectivelyhenissue stated. This implies that, the

practice were ineffective.

As shown in the same table, item 4, was intendedhtck whether principals schedule co-
curricular activities in support of the formal ingttional process or not. In this respect, 9(10),
10(11%) and 15(17%) of teacher respondents replient response strongly agree, agree and
undecided respectively on principals schedule caaular activities in support of the formal
instructional process. Majority 36(40%) and 19(218f)jeachers replied their disagreement and
strongly disagreement respectively on principalsedale co-curricular activities in support of

the formal instructional process.

Furthermore, the information obtained from SSCS \Afmteda education supervisors confirmed
that most of secondary school principals, as amuosonal leader did not schedule co-curricular
activities in support of the formal instructionatopess. From above finding, it is safe to
conclude that a schedule co-curricular activitysetondary schools of Kamashi Zone is not

exercised by principals as instructional leaders.

The last item of the same table, teachers wereestgd whether principals encourage and
support teachers to revise and improve their aulia or not. Accordingly, 18(20%) and
27(30%) of teacher respondents showed their stycegleement and agreement respectively on
principals encourage and support teachers to revidemprove their curriculum. 28(32%) and
21(24%) of teacher respondents pointed out thesagieement and strongly disagreement

respectively on the issue stated. However, 13(L&axhers could not give their decision.

Moreover, Unit leaders, cluster supervisors, Womgaervisors and PTA coordinators were also
posed during interviews to explain the effort mageschool principals in the area of managing
curriculum and instruction. Accordingly the majgriof the respondents replied that school
principals in the case of the time allocated fosoteces (human, material and financial)
necessary for instructional process, ensure thmbieg of instructional process according to the
school calendar, prevent instructional time frorsraptions (external and/ or internal, consider
the factors affecting teaching (nature of the sttbjao. of preparations etc.) While assisting

tasks for teachers encourage and support teaaheesise and improve their curriculum found
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to be ineffective. So, it is safe to conclude thatondary school principals of Kamashi Zone as
instructional leaders fail to properly manage @wiim and instruction.

However, principals were expected to focus ampieetiin instructional process, prevent
instructional time from disruptions, allocationsresources for instructional process, providing

co-curricular activities and motivating &supporathers.

In supporting this(Krug 1992, Parker & Day, 1997), School principate the prominent key
players in managing curriculum and instruction tBasuring teaching time optimally used.
Similarly, (Fullan and Stiegelabaur, 1991) Printgpahould support the teaching program
according to the school calendar and also havesiponsibility to provide directions, guidance,
schedule co-curricular activitieand assure that teachers have the necessary tiostlic

materials to carry out their duties.
4.2.3 Supervision Instruction.

Effective principals adopt continuous and consistelassroom visitation, checks teachers’
lesson notes to ensure adequate teaching-learnitggs (Peters and Waterman 1988). In light
of this several researchers conducted that, anctefée principal ensures supervision by
interacting academically and socially at a regblasis with teachers as colleagues within and
outside classrooms. The primary aim is to monib@ implementation of circular and ensure
desirable increase in teachers’ capabilities, upgrtheir conceptual knowledge and teaching
skills, gives them support in their work to faate better performance in teachers’ pedagogical
practices and students learning outcomes in theasctetting (Wiles, 1975; Oyekan, 1997,
Adepoju, 1998; Olagboye, 2000 and Adetula, 2005).

To be meaningful supervision instruction, Princgpate expected to make post-conference after
classroom visited to discuss weak and strong stat observed during teaching-learning
process. In line with this, Harris (1991) as citadchanyalew (2005) revealed that the major
purpose of post observation conference is to getldfack to the teacher about her/his
performance. Similarly Adeolu (2010) also stateat tschool principals should provide constant
and adequate feedback to teachers on their instnatttask performance to ensure periodic
review and facilitate further improvement in thegaching-learning process in secondary

schools.
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Principals should ensure teachers receive guidamck support to enable them to teach as
effectively as possible. The focus of instructiom@hder should be more oriented to staff
development than to performance appraisal. Thidigmpmplementing program may enrich the

teaching experiences of teachers or motivating tteeattend such program (Krug, 1992).

Among the many roles performed by school principassisting/encouraging teachers in
supervision instruction is crucial for the successchool goal. To run the classroom instruction
in a good manner, the potential role of principadsinstructional leaders is of vital importance.
They are expected to improve the instructional @sscIn supporting this view, Forsyth and Hoy
(1986) emphasize that the principals' primary camcenot only that of instructional progress of
individual teachers, but also of being responsibteinstructional improvement. To this effect

teachers were posed to reflect role of principalshe area of supervision instruction on eight
dimensions in Table 7.
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Table-7: Perception of Teachers on How the Princida Supervising Instruction.

makes class room visits for tk

purpose of instructional
improvement
Checks the teachers’ lesson nqtés 7 8 9 13 | 15 33 37| 29| 33

and offers feedback/ supports where
necessary
talks with teachers as colleague®4 | 27 | 26 | 29 | 10| 11 16 18 13 15

and discusses classroom activitles

with them

gives teachers feedback on effectjve - 10 | 11 | 14 | 16 16 18| 49| 55
use of instructional time in thelr

classes

makes post-classroom observat|o® 7 9 10 | 8 9 20 23| 46| 52

conference after classroom visit [to
discuss the weak and strong points
observed during teaching learning
Holds regular meetings with each - 14 | 16 | 15 17 38 43| 22| 25

department for the purpose pf

improving curriculum and

instruction

Creates opportunities forl8 | 20 | 24 | 27 17 19 20 23 10 11
professional dialogue ar

discussions among teachers
encourages teachers to uyskO0 | 11 | 17 | 19 13 15 28 32 21 24

different instructional methods

As depicts the sLitem of Table 7, teachers were asked whether ipaig make class room visit
for the purpose of instructional improvement. Adingly, significant numbers 4(5%), 7(8%)

and 8(9%) of teacher respondents showed their megpstrongly agreement, agreement and
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undecided respectively. The majority 40(45%) an(88%) of teacher respondents showed their
response agreement and strongly agreement resglgativ principals make class room visit for

the purpose of instructional improvement.

On the other hand, from the interview held withtueaders, SSCS and Woreda education
supervisors noted that most of secondary schookipals do not use classroom visit as the
expected for the purpose of instructional improvem&hey held once in a semester for the sake
of performance appraisal and also focused on neepfoyed teachers. This implies that class
room visit for the purpose of instructional impravent is not practiced as the expected level in
secondary schools of Kamashi Zone. However, praisi@s instructional leader expected to
make classroom visit for the purpose of instrualommprovement rather than teachers’

performance appraisal.

In this connection, (Krug, 1992) noted that tbeus of instructional leader should be more
oriented to staff development than to performarppaisal. This implies implementing program

may enrich the teaching experiences of teachamtivating them to attend such program

As indicated in Table 7, item 2, teachers were estpd whether principals Check teachers’
lesson notes and offers feedback/ supports wheressary. In this respect, 6(7%) and 8(9%) of
teacher respondents contended their response stragrge and agree respectively on the issue
stated. While 13(15%) of teacher respondents cowetd make their decision. Whereas, the
majority 33(37%) and 29(33%) of teacher respondpaisted out their disagreement and strong
disagreement respectively on principals Check #aehers’ lesson notes and offers feedback/

supports where necessary.

As the interview carried confirms that principald dot give enough time to observe the lesson
notes in detail. Hence, based on the result,safs to conclude that secondary school principals
of under the study area are ineffective in checkewrhers’ lesson notes and offers feedback/
supports where necessary. However, principalsssictional leaders were expected properly to

assess lesson plans, notes in connection to centedétail continuously.

In light of this, (Peters and Waterman, 1988) Effer principals adopt continuous and
consistent classroom visitation, checks teacheessdn notes to ensure adequate teaching-

learning process.
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As shown in the same table, item 3, was intendezhéak whether principals talk with teachers
as colleagues and discusses classroom activitigastiaem. Accordingly, the majority 24(27%)
and 26(29%) respondents contended their stronghbeagent and agreement respectively while,
16(18) and 13(15%) teacher respondents contendedr ftthsagreement and strongly
disagreement respectively on principals talk withchers as colleagues and discusses classroom
activities with them. However, a significant numbieat is 10(11%) of teacher respondents could

not make their decisions.

With item 4 of table 7, respondents were askedive their opinion regarding principals in
giving teachers feedback on effective use of ims$itmnal time in their classes. Concerning to
this, 10(11%), 14(16%) and 16(18%) of teacher redpats replied their agreement, undecided
and disagreement respectively. While the majori@58%) of teacher respondents strongly
disagreed principals in giving teachers feedbaclefbective use of instructional time in their
classes. According the majority of teacher respotddeonfirmed, principals did not give
teachers feedback on effective use of teachingilegutime for students’ academic achievement.
Hence, one may conclude that principals found tank#ective giving guidance and feedback

for teachers in the issues of instructional process

As depicts the’ item of Table 7, teachers were requested whethiecipals make post-
conference after classroom visit to discuss thekveea strong points observed during teaching
learning or not. Accordingly, significant number78¢), 9(10%) and 8(9%) of teacher
respondents replied their strongly agreement, aggaeand undecided respectively on the issue
stated. While, majority 20(23%) and 46(55%) of tecrespondents showed their disagreement
and strongly disagreement on principals make pastecence after classroom visit to discuss

the weak and strong points observed during teadbarging.

Furthermore, the information obtained from unitdees, PTA coordinators, SSCS and Woreda
education supervisors revealed that post- classamsarvation conferences were carried on the
department level, not on individual teacher basliest of the respondents of interview argued
that school principals might not get situations tmtnto conduct post class conference with

individual teacher. This is due to time constraegmsl large number of teachers in their schools.
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Thus, based on the majority of teacher respondamisthe data obtained from interview, it is

possible to conclude that the post-classroom obsiervconference was not held properly.

In line with this, Harris (1991) as cited in chaleya (2005) revealed that the major purpose of
post observation conference is to get feedbadkadegacher about her/his performance.

Iltem 6 of Table 7, teachers were posed whethercipals Hold regular meetings with each
department for the purpose of improving curriculamd instruction or not. In respect to this,
14(16%) and 15(17%) of teacher respondents condirttesir agreement and undecided
respectively. While, the majority 38(43%) and 22(@5of teacher respondents contended their
response disagreement and strongly disagreemepeatesly on principals Hold regular
meetings with each department for the purpose gkoming curriculum and instruction. This
implies that principals did not give attention nmeg$ with concerned bodies for achieving

curriculum instruction, indirectly for student aetaement.

Regarding item 7, of the same table, teachers wlasieed whether principals Create
opportunities for professional dialogue or discossi among teachers or not. To this point,
18(20%) and 24(27%) teachers replied strongly agneleagree respectively on principals Create
opportunities for professional dialogue or discossiamong teachers. 20 (23%) and 10(11%) of
teacher respondents contended their agreementtiamg)ly agreement respectively. However,
13(15%) teachers did not give their decision omgpials Create opportunities for professional
dialogue or discussions among teachers. From thé&/sas, one may conclude that teachers
receive new trends that strengthen their profession

The last item of the same table, teachers wereestgd whether principals encourage teachers to
use different instructional methods or not. Accoglly, a significant number, that is 10(11%) of
teacher respondents strongly agreed. While, 17(123¢{15%), 28(32%) and 21(24%) showed
their response agreement, undecided, disagreemensteongly disagreement respectively on
principals encourage teachers to use differentuogbonal methods. So, from the finding it may
conclude that secondary school principals of KamZshe fail to practice properly teachers to
use different instructional methods.
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4.2.4 Monitoring Students Progress

It is known that the active involvement of prindgpan monitoring students’ progress is
unquestionable. This is an important responsibitifythose principles that need to monitor
student progress.

In monitoring student progress, the major taskthefprincipal is classroom observation, which
is one of the most powerful tools in collectingdmhation on students progress, not only with
regard to academic achievement but also about $kéis, attitudes and social behaviors. The
observation also includes: random checking of hawek notebooks, interviews of selected
students and identification of behavioral changethem (Goslin, K.G, 2009). Similarly
Glickman, (2002), placed assessment content andoaetfirmly at the center of elements that
influence students “learning. He viewed that edooal leaders require the tools to improve
classroom instruction for improving teaching, obg®y classrooms, using achievement data,
and considering sample of student” work.

Strong instructional leadership has a positiveaatpn student learning. Instructional leaders
provide focus and direction to curriculum and teaghestablish conditions that support teachers
and help children succeed, and inspire others #&xhrefor ambitious goals (Educational
Broadcasting Corporation, 2004).1t is the princspalho provide a first-level quality control
check on the preparation of students (Krug, 1992).

Principals are a key player in the analysis of déadized test scores, review students’ quarterly,
make frequent classroom observation and talk wedchiers and students. To this effect, teachers
were asked to rate their response regarding thee ablprincipals in the area of monitoring
student progress on six dimensions.
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Table -8: Perception of Teachers on how the princgds Monitor Students Progress

Regularly collects classroo| 4
information on student
achievement

meets individuals with teache| 7 | 8 7 8 16 |18 |3C |34 |[2S |33
to discuss student’s academic

progress

regularly talks with paren| 13 (15 |19 |21 |7 8 26 |29 |24 |27
regarding student’'s academic

progress

uses test results to ass|- - 11 (12 |14 |16 |15 |17 |49 |55

progress toward school goals

informs the schoolperformance| - | - 15 (17 |16 |18 |38 |43 |20 |23
result to teachers in a report form
Makes analysis of standardi| - |- 13 (15 |15 |17 |4C |45 |21 |24

exam results (National exams) to
see the performance of the
school in relation to other
schools

As can be observed in Table 8, item 1, respondeetse posed whether the principals regularly
collect classroom information on student achievaneemot, in this respect, significant numbers
4(5%), 6(7%) of teacher respondents pointed ouir thigongly agreement and agreement

respectively on principals regularly collect clagsn information on student achievement.
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Whereas 47(53%) and 23(26%) of teacher respongemitsed out their responses agreement
and strongly agreement respectively. However, 9(1@%4cher respondents did not make their
decision on principals regularly collect classromfiormation on student achievement. From the
above finding, it is safe to conclude that secopdahool principals of Kamashi Zone were not
practiced gathering classroom information on stu@ehievement. To identify how is students
result, what is the gap and what students needhiewe their academic performance monitoring
in this manner may help for students to improvertheademic performance, talents, attitude,
skills and social behaviors.

Supporting this, (Goslin. K.G, (2009). In monitwgi student progress, the major roles of the
principal is classroom observation, which is onetloé most powerful tools in collecting
information on students progress, not only witharelgto academic achievement but also about
their skills, attitudes and social behaviors. Thseyvation also includes: random checking of
home work notebooks, interviews of selected stugland identification of behavioral change in

them.

As indicated in Table 8, item 2, teachers were estpd whether principals meet individuals with
teachers to discuss student’s academic progresstofo this point, 14(16%) the same number
of teacher respondents confirmed their stronglyeagient and agreement on principals meet
individuals with teachers to discuss student’s anad progress. While 16(18%) and 29(33%) of
teacher respondents showed their responses undemdestrongly disagreement respectively on
the stated issue. The majority 30(34%) of teackhspandents disagreed these principals meet
individuals with teachers to discuss student’s anad progress. From the above analysis, it may
conclude that principals were not properly impletedn discussion concerning student’s
academic progress with individual teachers.

As indicated in the 8 item of Table 8, teachers were asked whether ipate regularly talk
with parents regarding student’s academic progoesst. Accordingly, 13(15%) and 19(21%)
of teacher respondents responded strongly agreeanenagreement respectively on principals
regularly talk with parents regarding student’'sdssaic progress. While 26(29%) and 24(27%)
of teacher respondents responded disagreementtramdjlg disagreement on the issue stated.
However, a significant number, that is 7(8%) ofcteexr respondents contended undecided on

principals regularly talk with parents regardingdsnt’s academic progress.

Jimma University, 2014 Page 77



The role and practice of secondary school principals as instructional leader

In addition, from the interview held with unit lemd, PTA coordinators SSCS and Woreda
education office confirms, most principals were m@mmunicate with parents concerning
students academic progress. Based on the findinig, safe to conclude that principals of

Kamashi Zone fail to properly discuss with pareotgards students academic progress.

Active participation of parents in the schools bekit children is essential to improve the
discipline at school and the academic performarfc¢he® students. However, low parental
participation in school activities has been noticedncipals by considering how to encourage
parental involvement, also bear in mind the neeukabilities of parents. Because they are the
main gatekeepers of schools and as such, theyhsestage for parents feeling welcome to
participate. There is a need for commitment andcdéidn on the part of parents to play an

active role in their student's learning and to easwccessful curriculum implementation.

As shown in the same table, item 4, was intendezhézk whether principals use test results to
assess progress toward school goals or not. Irrébjgect, 11(12%), 14(16%) and 15(17%) of
teacher respondents agreed, undecided and disagisgesttively on principals use test results to
assess progress toward school goals. The maj®iy5%o) of teacher respondents confirmed

that principals are failed in using test resultageess progress toward school goals.

As can be observed in Table 8, item 5, respondeeats posed whether the principals inform the
schools performance result to teachers in a refpont or not. To this point, 15(17%) and

16(18%) of teacher respondents contended theireagret and undecided. however, 38(43%)
and 20(24%) of teacher respondents contended disgigreement and strongly disagreement
respectively on principals inform the schools perfance result to teachers in a report form.
Based on the above analysis, it is possible toladecthat school result performance were not

reported as the expected by principals of KamashieZ

The last item of the same table, teachers wereestgd whether principals make analysis of
standardize exam results (National exams) to seepdnformance of the school in relation to
other schools or not. Accordingly, 13(15%), 15(17%p(45%) and 21(25%) of teacher
respondents agreed, undecided, disagreed and Igtaisggreed respectively on principals make
analysis of standardize exam results (National e)am see the performance of the school in

relation to other schools.
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Similarly, during the interview conducted with Wdeeeducation supervisors, PTA coordinators,
SSCS and unit leaders to explain the roles of dgacipals in monitoring students’ progress
the interview carried confirms that, principals eamot effective to meet with teachers and
parents regularly concerning student’'s academigrpss and were not check tests regularly as

they expected as instructional leaders.

From the above findings, in general one may coreltltht secondary school principals of
Kamashi Zone fail to properly implement monitoristyident’s progress. However, principals
were key player in collecting classroom informaticegularly contact with teachers, and parents

to discuss on students academic progress by wsshgasults to assess student progress.

4.2.5 Promoting School Learning Climate.

Promoting learning climate refers to the behavigirdhe principal that influences the norms,
beliefs, and attitudes of the teachers, studentd, @arents of a school (Murphy, 1990).
“principals foster the development of a school méay climate conducive to teaching and
learning by establishing positive expectations atmhdards, by maintaining high visibility,
providing incentives for teachers and students, @odioting professional development” .This
dimension deals directly with the teaching andre®y process.

Creating a positive school climate in which teaghemd learning can be take place. In relation
where learning is made exciting, where teacherslaaachers are supported & where there is a
shared sense of purpose, learning will not bealiffi(Parker & Day, 1997).
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Table-9: Perception of Teachers on how the Princiga Promoting Instructional School

learning climate

communicates to student8 |9 |12 | 14| 11| 12| 45 51 13 1b
that all students have the
capacity to excel
communicates to teacher&4 | 27| 36| 40| 11| 12 18§ 20 - -

that all students have the

capacity to excel
develops school level policy34 | 38 | 36| 40| 15 17, 4| 5| - -
that communicates the need

for protecting instructional
time from disruptions
communicates the effort tol6 | 18 | 8 | 9 12| 14 23 29 30 34

help students master the

intended instructiondl
objectives
maintains close contact with - 10 | 11| 12| 14| 45| 51 22 25

instructional process
uses different recognition o6 | 52 | 24| 27| 6 7 13 15 - -

reward system for greater

achievement of students

The first item of Table 9, teachers were posed dreprincipals communicate to students that
all students have the capacity to excel or not.ofdiagly, 8(9%), 12(14%) and 13(15%) of

teacher respondents responded their strongly agr@emagreement and strongly agreement
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respectively on principals communicate to studéimés all students have the capacity to excel.
And 11(12%) of teacher respondents, however, didnmake their decision in the stated issue.
Whereas the majority 45(51%) of teacher respond#intgyreed that principals communicate to
students that all students have the capacity t@leXdis implies that principals had limited

communication skills with students and could neniify their students’ status.

Regarding item 2 of the same table, the intentioas wio respond whether principals
communicate to teachers that all students havec@ipacity to excel or not. To this point,
24(27%) and 36(40%) of teacher respondents sholed strongly agreement and agreement
respectively on principals communicate to teactieas all students have the capacity to excel.
While 11(12%) of teacher respondents did not maké& decision in the stated issue. Whereas
18(20%) of teacher respondents agreed that prilscgummunicate to teachers that all students
have the capacity to excel. Based on the aboveysisaimplies that principals were tried to

know students capacity.

In item 3 of the above table states teachers wemreested that principals develop school level
policy that communicates the need for protectingtructional time from disruptions. In this

case, 34(38%), 36(40%) and4 (5%) of teacher resggaadshowed their strongly agreement and
agreement respectively on principals develop sclesel policy that communicates the need for
protecting instructional time from disruptions. BiE(17%) of teacher respondents did not make
their decision in the above stated issue. Fromatiwve finding, it is possible to conclude that
secondary school principals of Kamashi Zone attethgb develop school level policy that

communicate the need for protecting instructiomaétfrom disruptions.

As depicts in Table 9, item 4, teachers were ragdesegardingcommunicating the effort to

help students master the intended instructionat¢atives. In respect to this, 23(29%) and
30(34%) of teacher respondents reported their disagreenaendt strongly disagreement
respectively on principalsommunicate the need for enrichment effort to Iséljglents master

the intended instructional objectives. And 16(1880ay 8(9%)of teacher respondents also
reported strongly agreed and agreed on principalmmunicate the effort to help students
master the intended instructional objectives. Havewl2(14%)of teacher respondents did

not make their decision in the stated issue. Basethe majority result, it could be conclude that
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the effort to help students master the intended instructiastgectivesfound to have

unsatisfactory by principals of Kamashi Zone.

As depicts in Table 9, item 5, teachers were pegegther principals maintain close contact with
instructional process or not. To this point, 10()1%5(51%) and 22(25%) of teacher
respondents responded agreed, disagreed and gtrdisgigreed respectively. Whereas a
significant number 6(7%) of teacher respondentsididnake their decision in the stated issue.

Moreover, the data obtained from SSCS, unit leaderd Woreda education supervisors
confirms that the effort held with instructionabpess by principals was not appropriate, Most of
their time they devoted in administrative issuateathan with teaching-learning/instructional
process. Therefore, from the above finding, one onanclude that secondary school principals
of Kamashi Zone fail to properly maintain close temt with instructional process. However
principals as instructional leaders expected algtippomotes with instructional process in order

to attain student’s achievement.

Supporting this, according to Daresh (2002) “effextinstructional leader actively promotes
more effective practice in teaching learning preceshis /her school”, the key to instructional
leadership is in the principal defining his /hellerm terms of recognizing instructional priorities

rather than by serving as a school manager.

In the last item of Table 9, teacher respondent® wequested whether principaise different
recognition or reward system for greater achieveanwnstudents or not. In this case,
46(52%), 24(27%)f teacher respondents responded their stronglggoeed and disagreed
respectively on principalgse different recognition or reward system for tgeachievement

of students. While 6(7%) and 13(15%f)teacher respondents also responded undecidked an
agreed respectively about the stated issue. Frenaltbve analysis, it could be concluded that

students were not motivated by school principals.
4.2.6 Promoting Teachers Professional Growth

The key role of instructional leadership is therpotion of teachers’ professional growth with

respect to teaching methods and collegial intayastabout teaching and learning. The principal,
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as chief coordinator of the schools staff develapinpgogram, provides the resources activities
that are necessary to meet perceived needs (S@83).

Professional growth can best be achieved throuiigction. This fundamental concept provided
an explanation of how reflection assists and presibdoth teachers and principals with greater
self-awareness, which in turn leads to both peidsgravth and improved teaching (Blasé &
Blasé, 2004). Payne and Wolfson (2000) noted thatptrincipal plays a fundamental role in
teacher development by being a role model for comtilearning. The principal is also the leader
of the learning organization, the motivator and parger, the resources provider, and the

facilitator for staff development.

Glanz, (2006) stated that “professional developmentundoubtedly an invaluable learning

activity to support teachers and to improve studksnting

Training is an important aspect in developing amcteasing the human efficiency in order to
attain the objectives set. Organizations give greise or in-service training for their workers to

enable them to perform their work without minimurmolglems. In schools it is one of the

principal's duties together with school curricullsommittee and other concerned bodies to
create favorable situations for teachers to haamitrg to carry out their activities effectively

(Wudu, 2003).
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Table-10: Perception of Teachers on how the Princgls Promote Teachers Professional
Growth

Develops criteria’s for - - 7 |8 12| 14 | 24| 27| 49 52
teachers professional growth
Encourages/facilitates 23 |26 | 31| 35| 1 1 14| 16, 12 14

workshop  attendance  for
teachers
Organizes experience sharingl | 24 | 36| 40| 10f 11| 12, 14 10 11

inside the school

Organizes experience sharing | - 11 [ 12| - - 47 | 53| 31 35
outside the school
Plans and executes in-servicé |8 | 19| 21| 12| 14| 31| 35 20 28
training programs for staff
Organizes orientatiop- - 10|11 7 | 8 23| 26| 49 55

program for novice

teachers related to teachipg

and learning

Praise and support teachedd | 17 | 18| 20| 10| 11| 26| 29 20 23
work

Supports practice of new - 13 (15| 11| 12| 46| 52| 19 21
skills, innovation ang

creativity for teachers and

other staff

In item 1 of table of Table 10, teachers were rstpeewhether principals develop criteria’s for

teacher's professional growth or not. In respectthis, the majority 46(52%) of teacher
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respondents asserted their strongly disagree inpthreipals develop criteria’s for teachers
professional growth. On the other hand, signifiaamnhber 7(8%) of teacher respondents agreed
that school principals develop criteria’s for teach professional growth. As the majority of

teacher respondents replied, principals’ practiceespect to this supposed to be ineffective.

ltem 2, of table 10 teacher respondents were askedrespond whether principals
encourage/facilitate workshop attendance for teacter not. Accordingly, 23(26%) and
14(16%) of teacher respondents responded strongheea and disagree on principal
encourage/facilitate workshop attendance for teachespectively. On the other hand,
significant number 1(1%) and 12(14%) of teacherpoeslents responded undecided and
disagreed respectively on principals encouragéitizel workshop attendance for teachers. The
majority 31(35%) of teacher respondents agreed ghatipals encourage/facilitate workshop
attendance for teachers. Based on the finding,noene conclude that teachers were encouraged

to use workshop attendance.

In the same table, item 3, teachers requested Sjponel on principals organize experience
sharing inside the school. In respect to this, 24P and 10(11%) teacher respondents
confirmed their response strongly agreed and udddcrespectively on principals organize
experience sharing inside the school. And sigmificaumbers 10(11%) and 12(14%) teacher
respondents responded undecided and strongly desagspectively on principals organize
experience sharing inside the school. Whereas maf$(40%) of teacher respondents agreed
that principals organize experience sharing expeeeinside the school. This implies that,

principals were implemented sharing experiencdsalgotatly inside the schools.

Item 4 of table 10 indicated 11(12%) of teachepo@slents replied strongly agreed on principals
organize experience sharing outside the schoolléN81i(35%) of teacher respondents showed
that principals organize experience sharing outthéeschool strongly disagreed. On the other
hand, the majority 47(53%) of teacher respondeisgdeed that principals organize experience
sharing outside the school. Accordingly the mayosibund, it is safe to conclude that organize

experience sharing outside the school were notamehted by principals in the study area.

Regarding the plan and execute in-service traipiogjrams for staff arrange skill improvement

programs teachers were posed to respond theiraopitm respect to this, 19(21%), 12(14%)
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and7 (8%) of teacher respondents agreed, undeeidédstrongly agreed respectively on the
issues stated. whereas, 20(23%) of teacher resptndeplied strongly disagreed. whereas the
majority 31(35%) of teacher respondents disagreegrincipals plan and execute in-service
training programs for staff arrange skill improvererograms. This implies that plan and
execute in-service training programs for staff age skill improvement programs were not

properly implemented.

In item 6 of table 10 teachers were requested vehethe principals organize orientation
program for novice teachers related to teaching laaching or not. As depicts in Table 10,
significant number that is 7(8%) teacher resporglesplied undecided on principals organize
orientation program for novice teachers relatedetching and learning. While 23(26%) and
10(11%) of teacher respondents respond disagreddagneed respectively on principals
organize orientation program for novice teachelated to teaching and learning. Whereas the
majority 49(55%) of teacher respondents contendeir tagreement on principals organize
orientation program for novice teachers relatedetching and learning. Based on the above
analysis, it is possible to conclude that orieotatprogram for beginner teachers were not

properly arranged & implemented by principals cont® teaching and learning.

Teacher respondents were asked whether principedgcaise and support teachers work or not.
Thus, 15(17%) and 18(20%) teacher respondentstefiieir strongly agreement and agreement
respectively on principals give praise and suppeachers work. Additionally, 10(11%) and
20(23%) teacher respondents respond their unde@ddddisagreement respectively on the
principals give praise and support teachers worlhelas the majority 26(29%) of the
respondents contended their strongly disagreemeatptincipals give praise and support

teachers work. From the above finding implies teathers were not motivated.

In the last item of Table 10, teacher respondergsewequested whether principals support
practice of new skills, innovation & creativity foeachers and other staff or not. To this point,
13(15%) of teacher respondents agreed that thecipails support practice of new skills,
innovation & creativity by teachers and other staffthile, a significant number 11(12%) of
teacher respondents did not make decision. howeker,majority 46(52%) of respondents

pointed out their disagreement on the principalgpsut practice of new skills, innovation &
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creativity by teachers and other staff. Therefdres, safe to conclude that teachers & other staff
in Kamashi Zone secondary schools were not propaupyported to practice of new skills,

innovation & creativity by principals.

Furthermore from the interview held with unit leesleSSCS, and PTA coordinators regarding
on promoting teachers professional growth by ppals confirms that most of the principals
were not attempt properly to practice the taskseuriis dimension, because they have not

appropriate skills and knowledge of educationadiézahip & management.

Therefore, based on the above finding, one mayladacthat secondary school principals of
Kamashi Zone fail to properly promote teachersgssional growth.

However, the key role of instructional leadershipsvthe promotion of teachers’ professional
growth with respect to teaching methods and caldgteractions about teaching and learning in
order to increase teachers’ capacity how to tegalsbng appropriate methodology & indirectly

enhances students’ academic performance.

Supporting this, (Blasé & Blaseé, 2004) noted thedféssional growth can be best achieved
through reflection. This fundamental concept predican explanation of how reflection assists
and provides both teachers and principals withtgreself-awareness, which in turn leads to both
personal growth and improved teaching. Similarlgyfe and Wolfson (2000) noted that the
principal plays a fundamental role in teacher depelent by being a role model for continual
learning. The principal is also the leader of tlearhing organization, the motivator and

supporter, the resources provider, and the failit@r staff development.

4.2.7 The Personal Qualities of Principals

Effective school principals in the modern age stalso possess certain qualities of leadership
that distinguish them from their peers (Steyn, 2002n instructional leader must have a vision
and commitment to high student achievement, higbeetations, develop a trusting working
environment, be an effective communicator, and hidnes courage to seek assistance. The
Principals need to be an active listener and conmrator s/he needs skills of interrelating with
people at all levels. S/he must have trust motwagmpowerment and collegiate. Trust builds

relationships. Principals must motivate workersshgring issues. They need to empower people
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so that the staff is committed, significant and petent. Collegiality also promotes idea sharing;
protects cooperation and assistance in professimamtly all of which benefits. This can be done
by principal providing opportunities for the stadbout teaching and learning, encouraging
teachers to observe each other teaching, involtiaij cooperatively in planning, designing and
evaluating curriculum and modeling good practiced behaviors, principals should encourage
group decision making

Table- 11: Perception of Teachers on how the Principals PossBgrsonal Qualities

Is trusted to others 9 |10 13 | 15| 8 9 36 40| 23 26
has willingness to accepB0 | 34 35 | 39| 10| 11 9| 10/ 5/ 6
others idea

Is flexible - - 8 9 | 7 8 41| 46| 33 37
Listen openly to others25 | 28 37 | 42| 12| 14 9| 10, 6| 7
idea

Motivate others 5| 6 10| 11 7 8 38 483 29 33
Committed to play his/her- - 10 [ 11| 12 | 14 48/ 54| 19 21
role

Is accountable 7| 8 8 9 13 17 41 46 18 20

As indicated in Table 11, item 1, teacher respotedeere asked whether or not principals trust
to others. In this respect, 9(10.0%) and 13(15%]jeather respondents strongly agreed and
agreed on principals trust to others respectively.the other hand, 8(9.0%) and 23(26%) of
teacher respondents confirmed undecided and syrafigagreed on principals trust to others
respectively. Whereas, the majority 36(40%) of beacespondents disagreed on principals trust

to others. Based on the above analysis, impligspttracipals are not trusted.
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Regarding the willingness of the principal to adcethers idea, teacher respondents were
requested, accordingly the majority 35(39%) an®3%{) of teacher respondents confirmed that
principals have willingness to accept others ideathe other hand, from the interview held with
SSCS and PTA coordinators confirmed that most efgghncipals are voluntary to accept our
ideas arises when necessary. This implies thatipats are ready to accept ideas and discuss

regarding the issue raised.

As can be seen in Table 11, item 3, teachers wesedowhether principals manifest flexibility or
not. In respect to this, significant number 7(8%jy e88(9%) of teacher respondents replied
undecided and agreed respectively principals areaible. on the other hand, 33(37%) and
41(45%) majority of teacher respondents repliedaglieed and strongly disagreed respectively.

it is safe to conclude that principals have notibiee character.

As depicts ¥ item of Table 11, teachers were asked whethercipdis are Listen openly to
others idea or not. Accordingly, 25(28%), 37(42%)d® (14%) of teacher respondents
contended strongly agreed, agreed and undecidedategely. Whereas, 9(10%) and 6(7%) of
teacher respondents disagreed and strongly dishgespectively that principals are Listen
openly to others idea. it implies that principals eeady to listen openly to their staff.

In the same table, item 5, teachers were askedhehsthool principals motivate others or not.
Accordingly 5(6%) teacher respondents strongly edjréhat principals motivate others and
10(11%) teachers also agreed that principals netiotners. On contrary 38(43%) and 29(33%)
majority of teacher respondents in the stated issgponded disagree and strongly disagreed.
Therefore, from the above analysis, it is safe doctude that secondary school principals of

Kamashi Zone lack skills of how to motivate teashstaff and students.

Here in item 6, teachers were requested wheth@ndacy school principals are committed to
play their role as instructional leader or notthis case, majority 48(54%) teacher respondents
agreed that secondary school principals are notatied to play their role. Therefore, based on
the majority sound, one may conclude that seconsgehgol principals of Kamashi Zone were

not committed practice their role.
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In the same table, item 7, teachers were posedhehedtrincipals are accountable or not.
Accordingly, respondents response 7(8%), 8(9%) H5(d7%) replied that in the stated issue
strongly agree, agree and undecided respectivelycddtrary the majority 41(46%) of teacher

respondents agreed that principals are not acdolenta

Regarding to this issue, the response obtained froihleaders, SSCS & Woreda education
supervisors and PTA coordinators indicated thanhqggals have poor personal qualities
especially in flexibility. According to the intemivee, principals are highly rigid in school rules.

They are not interested and motivated to incorgooéters idea and are not committed.

From the above findings, it could be concluded ¢hpsrsonal qualities of principals: flexible,
accountable, trusted to others, motivating to atheard committed to play his/her role as an
instructional leader were found unsatisfactory. ldegr, possessing certain personal qualities of
principals was crucial to be an effective instrotl leader.

In supporting this Quinn (2002) stated that priatspneed to have high expectations for all
members of the school community to create an atheyspof trust and perseverance. Zepeda
(2004), and Blasé and Blasé (2004) confirmed thasttis the key element for building
collaborative relationships; Principals must magvavorkers by sharing issues. They need to
empower people so that the staff is committed, iBogmt and competent. Collegiality also
promotes idea sharing; protects cooperation angtasse in profession growth all of which

benefits.
4.2.8 The Necessary Skills of Principals

As a leader a principal needs to possess certadtetship skills in order to be able to carry out
his instructional leadership duties satisfactoflylu, 2004). In a study conducted by Leithwood
(2005), the characteristics necessary for effediaglership included skilled Communication,
cognitive flexibility, willingness to listen, opemindedness, and creative problem solving.
According to Cross and Rice (2000), a principal wients to be an instructional leader must
have a vision and commitment to high student aemeant, high expectations, development of a

trusting working environment, effective communioatiand the courage to seek assistance.
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Table -12: Perception of Teachers on How the Principals PosseRrofessional Skills

communication with all the concern

bodies for goal achievement

problem solving 31 348 38 42.7 20 225
goal setting 23 25.8 45 50.6 21 23.6
interpersonal (dealing effectively with53 59.6 | 27 30.3 9 10.1
parents, community, staff, and

students)

decision-making 32 36 38 42.7 19 21.3
research 57 64 20 225 12 135
planning 22 24,7/ 38 42.7 29 32.6
instructional observation 37 416 32 36 20 22.5
conflict management 18 20.2 46 51.7 25 28.1
the ability to translate the vision intot5 50.6 | 28 31.5 16 18
action

the ability to create a supportive4d 27 39 43.8 26 29.2

environment

the ability to know what's going on jr61 573 | 24 27 14 15.7

the school

As can be observed in Table 12, the percentagehi®rperception of teachers on twelve

dimensions of the skills necessary for school goials, To this effect the results of items 2, 3, 5,

Jimma University, 2014 Page 91



The role and practice of secondary school principals as instructional leader

7, 9 and 11 indicated that school principals hadliore performance in these specific tasks.

However, items 1, 4, 6, 8, 10 and 12 as revealetipals had Low/Very low performance.

Additionally Unit leaders, PTA coordinators, WS &GS supervisors were also asked during
interviews to explain the competency of school @pals in the different instructional leadership
skills. Concerning to this, all the interviewee egpt that principals have low skill. Similarly,

principals themselves agreed in this response

From the above findings, it could be conclude fratcipals skills such as communication with
all the concerned bodies for goal achievementrpetsonal, research, instructional observation,
the ability to translate the vision into action ahd ability to know what's going on in the school
were found to unsatisfactory. However, possessartain leadership skills was dominant to be

an effective instructional leader.

In supporting this, as noted in the literature,lLasy (2002) the principals must possess certain
skills to carry out the tasks of an instructionaéder: interpersonal skills; planning skills;
instructional observation skills; communication;search and evaluation skills. Similarly
According to Cross and Rice (2000), a principal wients to be an instructional leader must
have a vision and commitment to high student aament, high expectations, development of a

trusting working environment, effective communioati and the courage to seek assistance

4.3 Analysis of the Open-ended and Interview Questns

Information obtained through interviews with pripais, unit leaders, PTA coordinators, SSCS,
and Woreda education supervisors were incorporeiesee how the school principals were
assigned to the principal ship position in theinag@. Concerning to this question, all of them
were agreed that principals in the study area ssegaed to the principal ship position through
experience in teaching than leadership qualificatichis implies that

Teachers were asked, regarding the different iatdrons program arranged for special need
students, the majority of teacher and interviewpoeslents agreed that there is only a tutorial
class arranged for female students. Therefore,doasethe response of majority, it is safe, to
conclude that secondary school principals of KamZshe are failed to properly practice the

different interventions program arranged for spewged students.
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Teachers were requested about their principalshehgtrincipals provide effective instructional
leadership or not. Among attempts mentioned by heaaespondents in the open-ended

guestions, principals were not providing instructibleadership at schools.

In addition to this, all interview respondents éonkd that principals pay less attention with

instructional issues and they themselves cons&leramagers.

Finally during the interview posed to principalgaeding the average throughout the school
year, what percentage of time do principals sper@dministrative tasks & instructional issues,
four principals spent 75% on administrative and 26foinstructional and the rest of three
principals also 70% on administrative tasks and 8@%nstructional issues and they put as main
reason to focus on administrative tasks is, du¢hé absence of vice principals, workload,
increased/ excessive paperwork, student disciptiommunity related tasks. In supporting this,
the data obtained from document analysis confirntteat secondary school principals of

Kamashi Zone concentrated on administrative atesas $tudent learning & achievement.

Therefore, from the above finding, one may concltla secondary school principals of
Kamashi Zone paid less attention to instructioeatlership.

Respondents were also posed the major barriengrifocipals to provide effective instructional
leadership. According to teacher respondents th@rnfiactors that principals encountered in
playing their role were lack of leadership and ngmmaent skills, insufficient experience in
principal ship, shortage of time, work load, irregudaily disruptions, and insufficient delivery
of student support material, less parental invoketof support and cooperation, and lack of
support from WEO, ZED, and REB. The Woreda eduoagivperts rarely came to schools for
the matter of collecting report data rather thasistiig and supervising. Finally majority of
teacher respondents forwarded that, principalsnatein touch with what is happening in the
class rooms. As a result, they are enable to gppte the challenges that students and teachers
are facing as well as principals assume that angtthat has to do with teaching should be the
responsibility of the teachers but they considemtbelves as managers not as instructional
leaders.

As confirms the interview held with Woreda educatsupervisors, SSCS, unit leaders and PTA

coordinators that work load, shortage of time, ladkthe necessary skill, knowledge and
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personal qualities in the area of leadership amdanagement, disciplinary problems of some
students, lack of budget, poor interest to waska principal, are the major challenges that

school principals encountered in playing theirnnstional leadership roles.

They were also requested to give the possible stiggeto improve the instructional leadership
role played by school principals. Accordingly, teac respondents listed points such as
cooperation among the various groups to minimize dtiferent challenges school principals
encountered, principals should be highly qualifie¢the area of management and leadership, and
they need free themselves from their manageristhg delegating such tasks to other members

and focus their efforts on teaching and learning.

As confirms the interview held with principals,iuleaders, regarding the problems that school
principals encountered and the solutions requisethé different concerned bodies to solve such

a problem. Accordingly, the following are the mafioidings obtained from the result:

Regarding the possible solutions sought by theewdfit concerned bodies to solve such a

problem are:

Since principals lacked professional competencéisararea of leadership and management, they
need intensive training to perform their instructbleadership role. All the concerned bodies

should cooperate and work equally for the succetizecschool.

Internal as well as external support should be idexl for the school principals to run their

duties effectively. Appropriate budget should Heated for each school.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This part of the study deals with the summary @& thajor findings of the study, conclusion
drawn on the bases of the findings and recommestatihat are assumed to be useful to

enhancing the role of school principals.
5.1 SUMMARY

The major purpose of this study was to assessdiieeand practices of school principals as
instructional leader in secondary schools of KamZsine. The study also tried to answer the
following basic research questions.

1. To what extent do secondary school principa&ctre defining the schools mission and

supervising instruction as instructional leader?
2. To what extent do secondary school principals doanaging curriculum & instruction?

3. To what extent do principals monitoring studprdgress and promoting school learning

climate?
4. To what extent do principals of Kamashi Zonenpte teachers professional growth?

5. What personal qualities and Professional sélgrincipals possess as instructional leaders to
effectively lead their schools?

6. What are the major challenges that the schantipals encounter in playing their role as an
instructional leader?

To answer these questions descriptive survey desagnemployed. To this effect the study was
conducted in 7 secondary schools of Kamashi Zonéot&l of 93 teachers included through
census sampling technique. Furthermore, 7 unielsad principals, 5 Cluster Supervisors and 7
PTAs & 5 Woreda Supervisors since they have dirgetion in the role & practice of principal
as instructional leader. To gather necessary irdtion on the issue 93 questionnaires were
distributed to teachers and only 89 are propeflgdi& returned. In addition semi-structured

interview is conducted with 7 unit leaders, 7 pipa¢s, 5 Cluster supervisors, 7 PTAs and 5
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Woreda education supervisors to extract in-degbrimmation regarding the role and practices of
principals.

The data collected from teachers through closedeeégnguestionnaire was analyzed and
interpreted by using percentage. The data gath#nemligh open-ended questionnaire is
gualitatively analyzed. The data obtained from ssimictured interview and document also has
been analyzed qualitatively using narrations topsupthe result obtained from quantitative

analysis. After all the research came up with thle¥ing major findings.

It was found by the study that all of the unit lees] school principals, PTAs, cluster supervisors
and Woreda education supervisors were males. Italgasfound that almost all the 85(95.51%)

of teacher respondents were males.

The finding of the study revealed that 34.8% othems with 1-5 years of teaching experiences,
28.1% of teachers with 6-12 years of teaching egpees, 20.2% of teachers with 13-16 years
of teaching experiences, and 16.9% of teachersxiithyears of teaching experience. Regarding
the qualification almost all teachers, unit leagderincipals and cluster supervisors and Woreda
education supervisors respondents were first degodger whereas PTAs were grade 10th
completed.

Information obtained through interviews with pripals, unit leaders, PTA coordinators, SSCS,
and Woreda education supervisors were incorporeiesee how the school principals were
assigned to the principal ship position in theinaa. Concerning to this question, all of them
were agreed that principals in the study area ssegiaed to the principal ship position through
experience in teaching than leadership qualificatio

» The finding of the study revealed that majorityre$pondents confirmed that develops
school wide goals that focused on student learnusgs data on student academic
performance when developing the school’s goals @mimunicates the school goals
effectively to staff; student and parents wereimglemented properly.

» The majority teacher respondents and interview aiedents contended that tasks:

ensures the timely allocations of resources (humeterial and financial) necessary for
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instructional process, ensures the beginning dirin8onal process according to the
school calendar, prevents instructional time frasruptions (external and/ or internal)
and schedules co-curricular activities in suppdrthe formal instructional process not
well done.

» Majority of the respondents asserted that regardinder the supervision instruction
tasks: makes class room visits for the purposastfuctional improvement; Checks the
teachers’ lesson notes and offers feedback/ suppadnere necessary; gives teachers
feedback on effective use of instructional timetheir classes; makes post-classroom
observation conference after classroom visit tacudis the weak and strong points
observed during teaching learning; Holds regulaetings with each department for the
purpose of improving curriculum and instruction amtourages teachers to use different

instructional methods also were not properly practi

» Findings shows regarding monitoring student pragreshe majority of respondents
confirmed that tasks such as Regularly collectsscteom information on student
achievement; meets individuals with teachers t@udis student’s academic progress;
regularly talks with parents regarding student’adsmmic progress; uses test results to
assess progress toward school goals; informs thaok performance result to teachers
in a report form and Makes analysis of standardizaan results (National exams) to see

the performance of the school in relation to ogwdools were not properly implemented.

» The majority of group respondents in promotingringtional learning climate contended
that principals fail to properly implement in sgecitasks:communicates to students
that all students have the capacity to excel; comoates the effort to help students
master the intended instructional objectives andntais close contact with
instructional process.

» Finding shows that concerning promoting teacherdegsional growth tasks such as
Develops criteria’s for teachers professional ghlgwOrganizes experience sharing
outside the school; Plans and executes in-servaieirig programs for staff; Organizes

orientation program for novice teachers relatedeaching and learning; Praise and

Jimma University, 2014 Page 97



The role and practice of secondary school principals as instructional leader

support teachers work and Supports practice of sigls, innovation and creativity for
teachers and other staff were not properly impldéeten

» Finding shows those personal qualities of prinap#éxible, accountable, and trusted to
others, motivating to others and committed to plesy/her role as an instructional leader

was found unsatisfactory.

» Moreover the majority of the respondents confirntteat no strong attempts were made
by that principals skills such as communicationhwatl the concerned bodies for goal
achievement, interpersonal, research, instructiobaérvation, the ability to translate the
vision into action and the ability to know whatsirgg on in the school were found to

unsatisfactory.

» Finding shows that regarding the different intetieams program arranged for special
need students, there was only a tutorial classgedh for female students. Teachers and
all interview respondents confirmed that principaiskamashi zone pay less attention
with instructional issues and they themselves dmrsas managers.

» Finally during the interview posed to principalgaeding the average throughout the
school year, what percentage of time do princiggdent on administrative tasks &
instructional issues, four principals spent 75%administrative and 25% on instructional
and the rest of three principals also 30% on adstrative tasks and 30% on instructional
issues and they put as main reason to focus omtrative tasks is, due to the absence
of vice principals, workload, increased/ excesspaperwork, student discipline,
community related tasks. In supporting this, theadzbtained from document analysis
confirmed that secondary school principals of KamaZone concentrated on

administrative areas than student learning & adrent.

» Finding shows that the major barriers for princgptd provide effective instructional
leadership. According to teacher respondents thgorméactors that principals
encountered in playing their role were lack of latiip and management skills,
insufficient experience in principal ship, shortagetime, work load, irregular daily

disruptions, and insufficient delivery of studentpport material, less parental
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involvement of support and cooperation, and lackugfport from WEO, ZED, and REB.
The Woreda education experts rarely came to scHopoihe matter of collecting report
data rather than assisting and supervising. Finalbjority of teacher respondents
forwarded that, principals are not in touch withatvis happening in the class rooms. As
a result, they are enable to appropriate the ehgdls that students and teachers are
facing as well as principals assume that anythirag has to do with teaching should be
the responsibility of the teachers but they consitieemselves as managers not as
instructional leaders.

» Finding shows that the possible suggestion to ingrhe instructional leadership role
played by school principals cooperation among thegous groups to minimize the
different challenges school principals encountepethcipals should be highly qualified
in the area of management and leadership, and tbey free themselves from their
managerial tasks by delegating such tasks to atiembers and focus their efforts on
teaching and learning. Internal as well as extesoglport should be provided for the
school principals to run their duties effectiveRppropriate budget should be allocated
for each school
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5.2 CONCLUSIONS

Based on the findings listed above, the reseamtrarluded on the following points:

With respect to educational qualification, the tesihowed that all teachers, unit leaders,
principals, cluster supervisors and Woreda supervibad first degree. Thus, the educational
qualification of teaching staff was found to meke¢ tstandard set by the (MOE, 2006) for
general secondary schools. The secondary schowlijpais and cluster supervisors in Kamashi
Zone, however, had lacked of appropriate qualificat(master's degree in educational
leadership). This, therefore, can influence thelemgntation the role and practice of principals
as instructional leader.

Finding of this study confirmed that all principaté secondary school in Kamashi Zone
assigned to principal ship by experience in teaghather than who graduated in educational
leadership. One can understand from this findingor recruitment and selection process. Poor
recruitment & selection process not only in the pevsceived as un appealing to teachers who
may be expected to become tomorrow’s principals Bbmore (2009) suggests the institutional
structure is at fault in that it” does not promateselect candidates for knowledge and skill
related to instructional leadership”.

This study identifies that develops school widelgdat focused on student learning, uses data
on student academic performance when developingtheol’'s goals and communicates the
school goals effectively to staff; student and ptsavere not implemented properly. Therefore,
one may conclude that principals of Kamashi Zong fa properly practice define &

communicate the school mission.

School principals are the prominent key playemnanaging curriculum and instruction in their
schools However, as it depicted in the analysis parkdasensures the timely allocations of
resources (human, material and financial) necesfaryinstructional process, ensures the
beginning of instructional process according to $hkool calendar, prevents instructional time
from disruptions (external and/ or internal) antiestules co-curricular activities in support of
the formal instructional process not well done. é&nt is safe to conclude that principals failed
to implement properly managing curriculum and instion.
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This study identified that Principals of Kamashneowvere ineffective in supervision instruction
tasks: makes class room visits for the purposensfructional improvement; Checks the
teachers’ lesson notes and offers feedback/ suppinere necessary; gives teachers feedback on
effective use of instructional time in their classmakes post-classroom observation conference
after classroom visit to discuss the weak and gtqooints observed during teaching learning;
Holds regular meetings with each department for ghgpose of improving curriculum and
instruction and encourages teachers to use diffémstriuctional methods also were not properly
practiced.

Finding of the study identified that principals wenot properly practice student monitoring
progress; teachers’ professional growth; instrugtidearning climate and no strong attempts
were made by that principals skills such as compatian with all the concerned bodies for goal
achievement, interpersonal, research, instructiobaérvation, the ability to translate the vision

into action and the ability to know what's goinginrthe school were found to unsatisfactory.

Principals also have great responsibilities in sufpg students according to their individual
needs .Concerning this, the findings from open dradwl interview questions revealed that there

is no any intervention program for diverse learreersept tutorial class for female students.

The findings also revealed that none of the primsiare satisfied in their role. According to
them the main reasons for their dissatisfactiontlaeenature of the work, inadequate salary, and
poor incentive from the different bodies for theiork.

It was found out that the major drawbacks that afgeagainst roles of the school in playing their
instructional leadership role are lack of leadgrs&i management, insufficient experience in
principal ship, less parental involvement of supomd cooperation, work load, shortage of time,
lack of internal as well as external support, latkbudget. One of the crucial findings of the
study indicates that all unit leaders, SSCS andntiagority of Woreda supervisors, & PTA
coordinate confirmed that principals were not jpoaition to lead teachers for the success of the
school goal. This is due to the lack of basic kreglgle in the area of leadership and management
from findings of all interviewed participants & dowent analysis confirmed that principals was

more focused on administrative areas than as tiginal leaders.
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Regarding the possible suggestions made by therelift concerned bodies, the study indicate
that all the concerned bodies expected to coopératine success of school, principals should
get internal as well as external support, pringdould qualified in the area of leadership and
management, well experienced in principal shipjdggood relationship with parents/ parental

involvement and appropriate budget should be aachy MOE, and the like were suggested.
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5.3 Recommendations

In this study, a number of problems that impedestiecessful implementation and practices of
principals’ instructional leadership role in thevee secondary schools were identified. Based on
the findings and conclusions reached the followpogsible solutions are recommended so as to
increase the performance of principals as instouelileaders.

/7

+ Principals should regularly attend trainings orgadi by colleges, universities and

professional bodies to acquire more knowledge athait role.

+ Finding of this study confirmed that all principa@&secondary school in Kamashi Zone
assigned to principal ship by experience in teaghiather than who graduated in
leadership and management. Therefore, MOE shoultemsatize the recruitment of

teachers to become principals based on denotatofegsional criteria than service year.
Moreover, the assignment and selection of schowmicipals must be based on the
selection criteria by the Ministry of Educationsagpulated in “A Blue Print of Teachers’

Development Program.”

+«+ Concerning principal’'s qualifications, the Blue mrof Teachers Program (MOE, 2007)
has clearly stated the need to have master's deggeprofessional requirement for
secondary school principals. According to this,oseary school principals should have
at least Master's degree in educational leaderghigh management, also specialized
training for principal ship. In light of their guftations, the findings revealed that all
principals do not have first or masters’ degreeduncational leadership or administration.
Therefore, it is recommended that training in etiooal leadership and management is
needed for principals.

« The study found that principals had weak performeaimc defining & communicating
their school goals with, staff, students, and prehherefore, it is recommended that
principals should clearly define & communicate thsthool goals & their goals should
be incorporate data based on past and currentdtygeformance with participating

staffs, students, and parents because, their experiwill be created as a foundation for
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determining school goals. Moreover, involving stattidents, and parents will also give
other important information which refers to thetperience in defining school goals.

+« Most principals set their plans without clear sta¢ats of goals, their plan were non-
development & were only repletion of past yearsesigmce. It means that they had the
schools without clear vision of where to go and wtbaachieve. It is recommended that

principals should have clear vision and plan stoachieve school goal.

+ Establish regional or national institutions thaiesalize in advanced degrees or
certification in educational leadership and organ@ngoing professional development
programs for principals. Ensure that the idea ef phincipal as instructional leader as
well as transparent and efficient administratorwisll understood by teachers and
communities, and incorporated in all initial pregtgon and ongoing professional
development for principals. Likewise, ensure theg principal’s role in creating strong

linkages with communities is understood and thatggpals are prepared for this role.

+« This study also found that principals devote mdstheir time to administrative tasks
though the importance of instructional leaderstipunquestionable. Therefore, it is
recommended that school principals need to incrédaseamount of time allocated to
instructional leadership roles because teachingnileg is the heart of in achieving
student performance. Principals must have a sedegcke in educational leadership and

management to maintain properly in schools.

+« Finally principals do not as expected supportethftmth internal & external concerned
bodies. (i.,e. WEO, ZED, REB and the community.dHgére main point is left therefore,

collaboration is needed.
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Appendix A
Jimma University Institute of Education and Profesal Development

Studies: Department of Educational Planning andadament

Questionnaire to be filled by Teachers

About the Questionnaire;

» This questionnaire asks for information about thie and practices of school principals
as instructional leader

» This questionnaire has two sections with open doskd items. The first section asks for
information about your personal background andsteond is about the role and practice
of your school principal as an instructional leaded other related issues.

» The person who completes this questionnaire shoeilithe teacher of this school. If you
don’t have the information to answer a particulaesiion, please consult other teachers
in this school.

» This questionnaire will approximately take 35 negito complete.

Dear School teachers;

I am an MA candidate in Educational leadershipimB University. As part of my study |

invite you to complete this questionnaire.

The purpose of this questionnaire is to collectvaht data to the study entitled “The role and
practices of secondary school principals as instoal leader. The case of Kamashi
zone secondary schools”. Your participation insthstudy is voluntary. You will remain
anonymous and your answers will be kept strictlgficential. Your honest responses are vital
for the success of the study and be sure that ggsponses will be used only for academic
purpose. So, you are kindly requested to fill thegjionnaire with genuine response. Once you

have completed the questionnaire, please retumetcesponsible body.
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Please note the following points before you starilling the questionnaires:

1. You do not need to write your name on the gaestires;

2. Read all the instructions before attemptingrtewger the questions;

3. You can consult the data collector whenever seay;

4. Please provide appropriate response by usiiog anark “V” to choose one of the suggested
Likert scale questions. And kindly write your omnibriefly for the short answer questions on
the space provided.

5. Please do not leave the question not answered

Thank you for your patience and dedication totffi# questionnaire!!

Sincerely,

Aregawi G/medhin April, 2014.
Mobile No-0920324706

meseley@ymail.com
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General direction:-Please put a mark/) in your choice among the possible responsesein th

box provided for each question and space providgwa for short answers

Section One - Background Information
1. Sex: Males Femalen

2. Educational Qualificationa Diploman First Degreen Second Degree other,
Specify ----------m-mmememmeeee-

3. Work experience: 1-5 yeans6-10 years 11-15 years: 16-20 years>21 years:

Section Twa-Questions regarding the role of school principals

. Instructional leadership dimension

Note: instructional leadership is conceptualizedttzs activities of leader is setting school
mission, managing and instruction, supervisingrutiional, monitoring student progress and
promoting school learning climate. Each dimens®mulescribed in terms of the principal’s job
behaviors/ practices.

Direction: Read each statement carefully and then makekartark “V” to choose one of the

given items.
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I: Questions on Defining and communicating schoohission.

N.B, Strongly Agree=5, Agree=4, Undecided=3, Disagre&ttongly Disagree=1.

No | My school principal Responses
5 14(3|2
1 develops school wide goals that focused on studaming
2 | frames the school’'s goals in terms of teachespamsibilities for meeting
them
3 | uses data on student academic performance whesiogeng the school’s
goals
4 | Communicates the school goals effectively tof ssafident and parents

II: Role in Managing Curriculum and Instruction.

N.B, Strongly Agree=5, Agree=4, Undecided=3, Disagre&ttbngly Disagree=1.

No | My school principal Responses
54| 3|2
1 | ensures the timely allocations of resources (mymaaterial and financial)
necessary for instructional process
2 | ensures the beginning of instructional processording to the schoal
calendar
prevents instructional time from disruptions éxal and/ or internal
4 | schedules co-curricular activities in support thé formal instructional
process
5 | encourages and support teachers to revise amdumfheir curriculum

Jimma University, 2014

Page 4




The role and practice of secondary school principals as instructional leader

[1l: Questions regarding the role of school princpals in the area of supervision instruction.

N.B, Strongly Agree=5, Agree=4, Undecided=3, Disagre&ttongly Disagree=1.

No | My school principal Responses
5[4 3|2
1 | makes class room visits for the purpose of isimnal improvement
2 | Checks the teachers’ lesson notes and offerbde&d supports where necessary
3 | talks with teachers as colleagues and discussesracom activities with them
4 | gives teachers feedback on effective use ofuostmal time in their classes
5 | makes post-classroom observation conference @#tssroom visit to discuss the
weak and strong points observed during teachinmgiteg
6 | Holds regular meetings with each department f@ purpose of improving
curriculum and instruction
7 Creates opportunities for professional dialogudiscussions among teachers
8 encourages teachers to use different instrudtroethods

Jimma University, 2014
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IV: Questions regarding the role of school princip#s in the area of Monitoring Student

Progress

N.B, Strongly Agree=5, Agree=4, Undecided=3, Disagre&tbngly Disagree=1.

No | My school principal Responses

514132

1 Regularly collects classroom information on stugehievement

2 meets individuals with teachers to discuss stislagademic progress

3 regularly talks with parents regarding studeatademic progress

4 | uses test results to assess progress toward giae

5 | informs the schools performance result to teacimea report form

Makes analysis of standardize exam results (Nakiexams) to see the

performance of the school in relation to other stfio

Jimma University, 2014 Page 6
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V: Questions regarding the role of school principa in the area of Promoting Instructional

learning school climate.

N.B, Strongly Agree=5, Agree=4, Undecided=3, Disagre&tbngly Disagree=1.

No | My school principal Responses
51432

communicates to students that all students haveapacity to excel

2 | communicates to teachers that all students haveajb&city to excel

3 | develops school level policy that communicates ribed for protecting
instructional time from disruptions

4 | communicates the effort to help students mastemtieeded instructional
objectives

5 | maintains close contact with instructional process

uses different recognition or reward system foratge achievement of

students

VI: Questions regarding the role of principal’s inteachers’ professional growthN.B,

Strongly Agree=5, Agree=4, Undecided=3, Disagre&thngly Disagree=1.

No

My school principal

Responses

5/4 | 3] 2

Develops criteria’s for teachers professionaiwgh

Encourages/facilitates workshop attendance tmtters

Organizes experience sharing inside the school

Organizes experience sharing outside the school

Plans and executes in-service training progréonstaff

o O B~ W N

Organizes orientation program for novice

teachers related to teaching and learning

Praise and support teachers work

Supports practice of new skills, innovation arebgvity for teachers and staff
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VII. Questions regarding the personal qualities oschool principals.

N.B, Strongly Agree=5, Agree=4, Undecided=3, Disagre&ttongly Disagree=1.

No Responses

My school principal

5 4 X 2
1 Is trusted to others
2 has willingness to accept others idea
3 Is flexible
4 Listen openly to others idea
5 Motivate others
6 Committed to play his/her role
7 Is accountable
Jimma University, 2014 Page 8
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VIII. Questions regarding the skills of school prircipal
NB-Very high = 5, High = 4 Medium = 3, Low=a&d Very Low =1

No | My school principal Responses
5 4 3 |12

1 communication with all the concerned bodiesgmal

2 problem solving

3 goal setting

4 interpersonal (dealing effectively with paremsmmunity, staff,

5 decision-making

6 research

7 planning

8 instructional observation

9 conflict management

10 | the ability to translate the vision into action

11 | the ability to create a supportive environment

12 | the ability to know what's going on in the sdhoo

1. Describe the contribution of your school priradip for the following groups (if any).

A For disabled students
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D. FOr gifted StUAENTS. .. ... e e e e e e e e

2. Do you believe that your school principals pdeveffective instructional leadership?
Al yes B/no

If your answer is no, what do you think are theanajarriers for your principals to provide

effective instructional leadership?

3. What do you think are the possible measureg taken to help school principals to

effectively play their role instructional leader?

THANK YOU FOR YOUR COOPERATION!!
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Appendix B
Jimma University Institute of Education and Profesal Development

Studies: Department of Educational Planning andadament

Interview questions for school principals

The purpose of this interview is to collect datdhe study entitled as “An assessment of the role
of secondary school principals as instructionatéza The case of Kamashi zone secondary
schools”. Your responses are vital for the ssscof the study. So you are kindly requested
listen to all the questions and give your genuiesponse. Be sure that your responses will be

used only for academic purpose.

Instruction :-Please respond to these interview questions basedour experiences as a
principal in your school. All the questions are abgou, your education and instructional

leadership roles.

1. What was your major field of study and educatlajualification?
2. For how long have you served as a principdtiatdchool?

3. Do you have any specialized training in secondashool principal ship? If Yes, what

program? If No, how did you assume the position?

4. In a typical ‘actual’ week at your school whasks of the following take up most and the least

amount of your time?
a. Instructional leadership b. administrative tasks

5. As principal of this school, on average throughbe school year, what percentages of time

do you think you spend on the following tasks?

Rough estimation is sufficient.
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a) Internal administrative tasks (including human rtese/personnel issues,
regulations, reports, school budget, timetable)

b) Curriculum and teaching-related tasks (includingacteng, lesson preparation,
classroom observations, mentoring teachers)

c) Responding to requests from other educatificials
d) Representing the school at meetings orercdtmmunity and networking, e) others

6. Do you have principal responsibilities for mtinan one school? If yes, is it easy to play your

responsibility?

7. Does your role in this school include a teachasgignment? .If Yes, what percentage of your

time is allocated to your teaching assignment?

8. Are there any intervention programs for divedsarners which are developed and
implemented by you? If yes, for which group andatvis your contribution? For disabled
students, hearing impaired students, visual impastadents, gifted students, slow learners, for

those who live with HIV/AIDS (if any), orphans, armathers, specify?(if any)

9. What opportunities and supports do you get ftbendifferent concerned bodies to enhance

your role as instructional leader?
10. Are you satisfied in your overall current rakeinstructional leader? If No, why?
11. What are the challenges you face in performog role?

12. What do you think are the possible measurdeettaken by the different bodies to enhance

your role as instructional leader?
THANK YOU FOR YOUR CO-OPERATION!!
Sincerely,

Aregawi- G/medhin April, 2014.
Mobile No--0920324706

meseley@ymail.com
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Appendix C
Jimma University Institute of Education and Profesal Development

Studies: Department of Educational Planning andadament

Interview questions for school Unit leaders

The purpose of this interview is to collect relevdata to the study entitled as “An assessment of
the role and practices of secondary school pritgigsi instructional leader: The case of Kamashi
zone secondary schools”. Your responses are vifar the success of the study. So you are
kindly requested listen to all the questions ange giour genuine response. Be sure that your
responses will be used only for academic purpose.

Instruction :-Please respond to these interview questions basedour experiences as a
principal in your school. All the questions are abgou, your education and your principal role

as instructional leader.
I. Personal information
1. Sex
2. Educational qualification
3. How many years of experience do you have workmg unit leader?
II. Questions regarding the role of school prinipals
4. Does your principal have specialized trainingaghool principal ship? If yes, what program?

5. Describe the competency of your school principalthe following issues (by giving

examples).

In the area of defining school mission, manggirriculum instruction, promoting school
climate, promoting teachers professional growthnimooing students progress, personal qualities
and skills.
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6. In a typical ‘actual’ week at your school whagks does your principal spend the least and the
most amount of his/her time?

a. Instructional leadership b. administrative tasks

7. As principal of this school, on average throughthe school year, what percentages of time
do you estimate that your school principal spentherfollowing tasks?

Rough estimates are sufficient.

a) Internal administrative tasks (including human rtese/personnel issues,
regulations, reports, school budget, timetable)

b) Curriculum and teaching-related tasks (includingacteng, lesson preparation,
classroom observations, mentoring teachers)

c) Responding to requests from other educatificials
d) Representing the school at meetings orercdmmunity and networking, e) others

8. Are there any intervention programs for divedsarners which are developed and

implemented by your school principal? If you s&gywhat is the contribution of your school
principal?

For disabled students, hearing impaired studesmssial impaired students, gifted students,
slow learners, for those who live with HIV/AIDS @hy), orphans, and others, specify?(if any)

9. What opportunities and supports do your prirloged from the different concerned bodies to
enhance his/her role as instructional leader?

10. What are the challenges your school princigeg fin performing his/her role?

11. What do you think are the possible measuré ttaken by the different bodies to solve the
problems that the school principals encounteredimpdove their role?

THANK YOU FOR YOUR COOPERATION!!
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Sincerely,

Aregawi- G/medhin April, 2014.
Mobile No-0920324706

meseley@ymail.com
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Appendix D
Jimma University Institute of Education and Profesal Development

Studies: Department of Educational Planning andadament

Interview questions for PTA coordinators

The purpose of this interview is to collect relevdata to the study entitled as “An assessment of
the role and practices of secondary school pritgigsi instructional leader: The case of Kamashi
zone secondary schools”. Your responses are vifar the success of the study. So you are
kindly requested listen to all the questions ange giour genuine response. Be sure that your

responses will be used for academic purpose.

Instruction :-Please respond to these interview questions basedour experiences as a
principal in your school. All the questions are abgou, your education and the role and
practices of secondary school principals as instroal leader:

Section one: Background Information

1. Sex

2. Educational level?

3. How many years experience do you have workirgR$A members?

Section two: Questions regarding the role played byyour school principal as an

instructional leader

3. Does your principal have specialized training $ohool principal ship? If yes, from which
field of study?

4. Describe the competency of your school principahe following issues:-
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In the area of defining school mission, managingiculum instruction, promoting school
climate, promoting teachers professional growthnimeoing students progress, personal qualities
and skills.

5. From the following in a typical ‘actual’ week yur school what tasks of the following take
up most and the least amount of his/her time?

a. Instructional leadership b. administratagks

6. As principal of this school, on average throughtbe school year, what percentages of time

do you estimate that your school principal spentherfollowing tasks?
Rough estimates are sufficient.

a) Internal administrative tasks (including human ese/personnel issues,
regulations, reports, school budget, timetable)

b) Curriculum and teaching-related tasks (includingacteng, lesson preparation,
classroom observations, mentoring teachers)

c) Responding to requests from other educatificials
d) Representing the school at meetings dnércommunity and networking, e) others

7. Is there any intervention programs for diveesgiers which are developed and implemented
by your school principal? If you say yes, whathis contribution of your school principal? For
disabled students, hearing impaired students, hisyzaired students, gifted students, and slow
learners, for those who live with HIV/AIDS

(If any), orphans, and others, specify? fif)a
8. What do you think are the weaknesses of youwsdgtrincipal as an instructional leader?

9. What do you think are the major challenges ysuinool principal face in performing his/her

role?

10. How satisfied are you with your principal oJerale?
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11. What opportunities and supports do your prialcget from the different concerned bodies to
enhance his/her role as instructional leader?

12. What do you think are the possible measurée ttaken by the different bodies to solve the
problems that the school principals encounteredimpdove their role?

THANK YOU FOR YOUR COOPERATION!!

Sincerely,

Aregawi -G/medhin, April, 2014.
Mobile No-0920324706

meseley@ymail.com
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Appendix E
Jimma University Institute of Education and Profesal Development

Studies: Department of Educational Planning andadament

Interview questions for Woreda Education supengis

The purpose of this interview is to collect relevdata to the study entitled as “An assessment of
the role and practices of secondary school pritgigsiinstructional leader: The case of Kamashi
zone secondary schools”. Your responses are vifar the success of the study. So you are
kindly requested listen to all the questions ange giour genuine response. Be sure that your
responses will be used only for academic purpose.

Instruction :-Please respond to these interview questions basgdur experiences as an
educational expert. All the questions are about your education and the role and practices of
secondary school principals as an instructionaldea

|. Personal information
1. Educational Background:
Educational qualification
2. How many years of experience do you have asatidnal experts in this office?
II. Questions regarding the role and practicesf school principals

3. Do you think that school principals in theseaih have specialized training for school

principal ship? If yes, from which field of study?

4 Describe the competency of principals in your ¥dar secondary schools by giving examples:
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In the area of: - in the area of definingaahmission, managing curriculum instruction,
promoting school climate, promoting teachers pitegl growth, and monitoring students

progress.

5. Are there any intervention programs for divdesgners which are developed and
implemented by school principals? If you say ydsat is the contribution of school principal:
For disabled students, hearing impaired studeigsalimpaired students, gifted students, slow

learners, for those who live with HIV/AIDS , orplgrand others, specify?(if any)

6. What challenges do you think that the schoaigypials face in performing their role as

instructional leader?

7. In your opinion what are the major weaknessescbbol principals in playing their role in

these schools?

8. What opportunities and supports do your pririayed from the different concerned bodies to

enhance his/her role as instructional leader?

9. What do you think are the possible measureg taken by the different bodies to solve the

problems that the school principals encountered amgrove their role?

THANK YOU FOR YOUR COOPERATION!!
Sincerely,

Aregawi- G/medhin April, 2014.
Mobile No-0920324706

meseley@ymail.com
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Appendix F
Jimma University Institute of Education and Profesal Development

Studies: Department of Educational Planning andadament

Interview questions for Cluster supervisors

The purpose of this interview is to collect relevdata to the study entitled as “An assessment of
the role and practices of secondary school pritgigsi instructional leader: The case of Kamashi
zone secondary schools”. Your responses are vifar the success of the study. So you are
kindly requested listen to all the questions ange giour genuine response. Be sure that your
responses will be used only for academic purpose.

Instruction :-Please respond to these interview questions basgdur experiences as a cluster
supervisor. All the questions are about you, yalucation and the role and practices of
secondary school principals as an instructionaldea

|. Personal information
1. Educational Background:
Educational qualification
2. How many years of experience do you have assierl supervisor?
II. Questions regarding the role and practicesf school principals

3. Do you think that school principals in theseaih have specialized training for school

principal ship? If yes, from which field of study?

4 Describe the competency of principals in your ¥dar secondary schools by giving examples:
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In the area of: - in the area of definingaahmission, managing curriculum instruction,
promoting school climate, promoting teachers pitegl growth, and monitoring students

progress.

5. Are there any intervention programs for divdesgners which are developed and
implemented by school principals? If you say ydsat is the contribution of school principal:
For disabled students, hearing impaired studeigsalimpaired students, gifted students, slow
learners, for those who live with HIV/AIDS , orplgrand others, specify?(if any)

6. What challenges do you think that the schoaigypials face in performing their role as

instructional leader?

7. In your opinion what are the major weaknessescbbol principals in playing their role in

these schools?

8. What opportunities and supports do your pririayed from the different concerned bodies to

enhance his/her role as instructional leader?

9. What do you think are the possible measureg taken by the different bodies to solve the

problems that the school principals encountered amgrove their role?

THANK YOU FOR YOUR COOPERATION!!
Sincerely,

Aregawi -G/medhin, April, 2014.
Mobile No-0920324706

meseley@ymail.com
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