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Abstract

This study tried to explore the reading strategyeusf Grade 9 Students of four senior
high schools in Jimma Zone as well as their Englisbachers’ perceived use of reading
strategies and awareness. A total of 152 studemsl 29 Grade 9 English teachers
responded to a survey questionnaire with a five rgoLikert scale. The students’

guestionnaire had 28 items of reading strategiesiethwere adopted from Mokhtari and

Sheorey (2002) Survey of Reading Strategies (SORS)neasure non-native English

speakers’ metacognitive awareness and perceived afereading strategies. The

teachers’ questionnaire had 16 items that deal wiltte reading strategies they use when
they teach reading lessons and other 18 items thssess their awareness of reading
strategies. The collected data were computed andlyzed using descriptive statistics
and revealed that students’ reading strategy usewsdl as teachers’ reading strategies
instruction is of ‘moderate’ level to a large extenOn the other hand, teachers’

awareness of reading strategies is of ‘high’ level.
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INTRODUCTION and this in turn could adversely affect
Reading is a complex process that largelpcademic performance at large. Recent
demands the use of various strategieeesearch on the reading strategies used by
which are vital in increasing successful and less successful readers
comprehension. There seems to be generamldicated that most of the comprehension
agreement that a reading strategy is activities of efficient readers take place at
conscious procedure that facilitates the metacognitive level (Hudson, 2007).
comprehension and knowledge acquisitiorMetacognitive awareness, or
(Brantmeier, 2002; Chamot & O’Malley, metacognition, refers to one’s ability to
1987; Paris et al., 1994). Thus, it isunderstand, control, and manipulate his/her
fundamental in all academic disciplines ancdbwn cognitive process to maximize
failure to employ appropriate readinglearning.

strategies greatly hampers comprehension,
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In other words it entails readers’(Hogan & Pressley, 1997; Snoet al.,
knowledge of strategies for processingl998; Tayloret al., 1995).
texts, the ability to monitor comprehension,
and the ability to adjust strategies adVhen reading to learn, students need to
needed (Pressley, 2002). This concept hdsllow four basic steps: 1) figure out the
offered great insights as to how learnerpurpose for reading; activate background
manage their cognitive activities to achieveknowledge of the topic in order to predict
comprehension before, during, and afteor anticipate content and identify
reading. Cognitive strategies, on the otheappropriate reading strategies; 2) attend to
hand, are one type of learning strategiethe parts of the text that are relevant to the
that learners use in order to learn morédentified purpose and ignore the rest. This
successfully such as making predictionselectivity enables students to focus on
summarizing, translating, and guessingpecific items in the input and reduces the
meaning from context, repetition and usingamount of information they have to hold in
imagery for memorisation (Oxford, 1990). short-term memory; 3) select strategies that
All of these strategies involve deliberateare appropriate to the reading task and use
manipulation of language to improvethem flexibly and interactively; 4) check
learning. comprehension while reading and when the
reading task is completed (Drucker 2003;
Studies revealed that reading strategies caBrabe, 2004; Yigiter et al., 2005).
be taught and that once studentsMonitoring comprehension helps students
metacognitive knowledge about readingdetect inconsistencies and comprehension
strategies and strategy use is developedhilures, helping them learn to use alternate
they will become better readers (Farrellstrategies. With this understanding, the
2001; Sheorey & Mokhtari, 2001). Some ofbenefits of reading strategy instruction on
the active reading strategies that need to beonscious procedures need to be considered
cultivated in our students throughand wisely applied so as to facilitate
instruction and regular practice are:comprehension. To realize this goal,
generating questions about ideas in textherefore, EFL learners should know how
while reading; constructing mental imageso read and make use of appropriate
representing ideas in text; summarizing andeading strategies as this skill can be
paraphrasing; analyzing the text intocultivated through intentional instruction.
components of setting, language structure,
main idea, cohesive devices and transitionStatement of the Problem
(Anderson & Pearson, 2004). TheReading strategies instruction needs to be
application of such reading strategiesgiven due emphasis in reading classes as it
results in improved memory andhelps students become purposeful and
comprehension of text for students. Henceactive readers who are in contral their
language educators insist on teachin@wn reading. Many English teachers,
students to use reading comprehensioRowever, complain that most of their
strategies in a self-regulated fashion wittstudents are slow readers and some of them
extensive  teacher explanation andhardly comprehend reading passages. The
modelling of strategies, followed by question is, therefore, how successfully do
teacher-scaffolded use of the strategies, arfenglish ~ teachers  implement  reading

culminating in student self-regulated use ofomprehension strategies in their reading
the strategies during regular readingclassesWhat do the current practices look
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all the English teachers (availability
like at our high schools? Do teachers giv&sampling) as well as 20% of the students
due emphasis to reading strategiegsystematic random sampling) from one
instruction?  Therefore, the study tried toshift (which is nearly 50% of the grade 9
answer the following research questions: sections) were used to draw the samples.
+ How effectively do Grade 9 students Thus, to identify the sample students, first
make use of reading strategies whenthe morning and afternoon shifts were
they read academic texts? identified by drawing lots and every section
+ To what extent do the Grade 9in the morning shift was taken as sample.
English teachers teach readingAfter this, by means of systematic random
strategies to their students in readingsampling technique, 20% of the morning
activities? shift students were picked up by locating
« To what extent are the Grade Nineevery 8" student from the classroom name
English teachers well aware oflist. Thus, an attempt is made to randomize
reading strategies that students neethe selection in order to ensure that all
to learn and employ while reading? students are fairly represented. A total of
152 students and 29 Grade 9 English
Objective of the study teachers responded to a  survey

This study tried to explore the effectivenesgyestionnaire with a five point Likert scale
of reading strategiemstruction in Grade

Nine English classes. It explored howpata collection Instruments

much students make use of such strategigse main data collection method in surveys
when they read academic texts. It alsgs the use of questionnaires as they help
examined to what extent high schooladdress questions which are used to find
English teachers purposely teach readingut what the respondents are doing or have

strategies in their reading classes. done in the past, focusing on actions, life-
styles, habits, and personal history.
METHODOLOGY Likewise questionnaires also deal with

Study Design attitudinal questions_ which are used.to find
The study design is a survey researcfUt yvhat people th!nk, covering attitudes,
design which is a very valuable tool for OPINIONS, beliefs, mteres_ts, apd va}lues.
assessing opinions and trends. Surve ornyel: 2007:102). "? line ‘.N'th 'Fh's'
studies aim at describing the characteristic tuc_lents and teachers . questionnaires are
of a population by examining a sample o esigned to collect data in the study.

that group (Dornyei, 2007). Even on a Therefore, the data for this study were

small scalg, such as Ioc;al government Olollected through students’ and teachers’
small businesses, judging opinion with

carefully designed surveys can dramaticall guestionnaires adapted from the Survey of

. . . Bf?eeading Strategies (SORS) by Mokhtari
improve strategies (Dorneyi, 2007). and Sheorey (2002) which was developed

to measure the metacognitive awareness
and perceived use of reading strategies of
adolescent and adult learners of English as
a second language (ESL) while reading
academic texts. SORS is used as a
standard instrument because it was field-
tested extensively using large and diverse

Participants of the Study and Sampling
Technique

The study involved four high schools,
(Setto, Jiren, Seqa & Serbo High Schools);
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sample population representing studentstrategies described in the statement using a
with equivalent reading abilities rangingLikert scale ranging from 1 (I never or
from middle school to college by Mokhtari almost never use this strategy’) to 5 (I
& Reichard, (2002). The internal always use this strategy). After the
consistency reliability coefficient for its students returned the questionnaire, the
three subscales (metacognitive, cognitive &eachers’ questionnaire were dispatched
support strategies) ranged from 0.89 to 0.9and filled in. Descriptive statistics such as
and was found to have well-establishedrequency and percentage were used to
validity and reliability data (Alpha = .93) analyze the data.
(Mokhtari & Reichard, 2002). In addition,
factor analysis of the strategy is confirmedRESULTS
by many studies (Hsiao & Oxford, 2002; The purpose of this study was to explore
Oxford, 1996; Oxford & Burry-Stock, how much students make use of reading
1995). strategies when they read academic texts. It
also examined to what extent grade nine
The SORS was adapted for this study as gnglish  teachers explicitly address
main instrument because it emphasizes th@omprehension strategies in their reading
importance of cognitive strategies andclasses. Data were collected both from
meta-cognitive awareness in L2 readinggrade nine English teachers as well as
which fits the theoretical framework of this students of the target schools. The reading
study. The researchers translated thetrategies questionnaire was scored as
students’ queStionnaire into the Studentq:'o||ows: once participants Comp|eted the 5-
vernacular (to Afan Oromon and Amharic)point Likert scale, the data were analysed
so as to avoid comprehension difficultiesusing SPSS version 16. After compiling the
that participants might encounter whengata, the scores were categorised and
filling in the English version. At last, it was nterpreted using the three levels of reading
commented by 3 English teachers at JUstrategy usage developed by Oxford and
Similarly,  questionnaire  was  also Byrry-Stock (1995). These are: high (mean
developed and administered for all grade 9f 3.5 or higher), moderate (mean between
English teachers of the target high school 5 gn( 3.4) and low (mean of 2.4 or
This was supposed to answer the resear¢fwer). The strategy has been used
questions related to teachers’ aWarene?é(tensiveb/ by many researchers and its
and implementation of the readingreliability has been checked in multiple
strategies Instruction. ways, and has been reported as high
validity, reliability and utility (Oxford,

Data Collection Procedures & Analysis  1996). Then, the data were analyzed using
The SORS Questionnaire was administereglescriptive  statistics. The results are

to the participants of the study in a similarpresented as follows.
way in all the four schools. It was
conducted during a regular class periodstydents’ Questionnaire

with the help of the classroom instructorsthe students’ questionnaire incorporated
who were well acquainted with the generabg items of reading strategies of which the
Ob]eCtlve of the research. The Studentﬁrst 6 were meta_cognitive reading

were instructed to read each of the 2&rategies. Items 7-13 were cognitive
statements in the SORS Questionnaire angtrategies and the rest, i.e., 14-28 were

put a {/) mark against the alternative whichitems related to the strategies the English
best indicated their perceived use of the  teachers instruct in reading classes.
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The results are summarized and indicated in tHeviohg tables.

Table 1: Students’ Meta-Cognitive Reading Strategise (N = 152)

No. Reading Strategies Value No. Percent
low Mean of 33 21.7
1 Meta-cognitive <=25
moderate  Mean of 95 62.5
25 - 34
high Mean of 24 15.8
> =35

As the results indicate, 95 (62.5%) of the(21.7%) of the students in the target
respondents confirmed that they make usschools is ‘low’. On the other hand, the
of meta-cognitive reading strategiesother groups of the respondents, 24
moderately in reading academic texts in15.8%) of them indicated that their
English. The analysis also revealed that thapplication of meta-cognitive reading
meta-cognitive reading strategy use of 33trategy is ‘high’.

Table 2: Students’ Cognitive Reading Strategy Use(N = 152)

No. Reading Strategies Value No. percent
low Mean of 12 7.9
2 Cognitive <=25
moderate Mean of 78 51.3
25 - 34
high Mean of 62 40.8
> =35
Total 152 100%

When we see the cognitive reading strateggeading strategy is of ‘moderate’ level. The

application, 12 (7.9%) of the respondentsest of the students, (62, 40.8%) make use
showed that their cognitive reading strategyf cognitive reading strategies effectively

use is ‘low’. The other group of studentsin their English reading sessions; their

(78, 51.3%) revealed that their cognitivestrategy use is rated ‘high’.
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Table 3: Teachers’ Practices in Employing ReadingtBategies

No. Responses Value No. percent
low Mean of 18 11.8
1 Students’ Responses <=25
moderate Mean of 123 80.9
25 - 34
high Mean of 11 7.2
>=35
Total 152 100%
low Mean of - -
2 Teachers’ Responses <=25
moderate Mean of 15 51.7
25 - 34
high Mean of 14 48.3
> =35
Total 29 100%

Both the students and teachers of the targef the students indicated that the practice of
schools were asked the extent to whichiheir teachers in applying or discussing
teachers instil various reading strategies toeading strategies is rated as ‘low’.

their students in their reading classes. This

was meant to explore the effectiveness ofeachers’ Awareness of Reading
the reading strategies instruction in theStrategies

target schools. Their responses were talliedieachers were asked to indicate how much
and summarized and then categorized intthe following reading strategies are
‘low’, ‘medium’ and ‘high’ taking the relevant to cultivate the reading
mean score of every respondent in theicompetence of their students. They marked
respective groups (teachers’ questionnairtheir responses on the questionnaire and
and students’ questionnaire separatelytheir reflections were tallied and
The table above shows the responses summarized. These scores were then
both groups. Based on their responses, it isategorised and interpreted using the three
inferred that 11 (7.2%) of the students asevels of reading strategy usage: ‘high’
well as 14 (48.3%) of the teachers ratedmean of 3.5 or higher), ‘moderate’ (mean
teachers’ reading strategies instruction abetween 2.5 and 3.4) and ‘low’ (mean of
‘high’. On the other hand, one can see fron2.4 or lower) (Oxford and Burry-Stock,
Table 3 that, the responses from18 (11.8%)995). Here follow the results.
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Table 4: Teachers’ Awareness of Reading Strategi€¢hl = 29)

No. Reading Strategies Value No. Percent
low Mean of - -
1 Meta-cognitive <=25
moderate Mean of 11 37.9
25 - 34
high Mean of 18 62.1
> =35
Total 29 100%
low Mean of
2 Cognitive <=25
moderate Mean of 9 31.0
25 - 34
high Mean of 20 69.0
> =35
Total 29 100%

The responses the teachers gave werevealed in Table 1 that the meta-cognitive
indicators of the level of awareness theyeading strategies use of some of the
have towards reading strategies. The tablstudents in the target schools is ‘low’. This
shows that, of the 29 English languagds a critical problem for the academic
teachers, the meta-cognitive readinguccess of the students as it hampers their
strategy awareness of 11 (37.9%) of theeading competence at large. We see from
teachers is ‘moderate’. In line with this, thethese results that the great majority of the
majority of the teachers, 18 (62.1%) have a&tudents require practicing meta-cognitive
good knowledge of meta-cognitive readingreading strategies as frequently as possible
strategies labelled as ‘high’. The situationin their reading classes. Scholars believe
is more or less similar with cognitive that meta-cognitive reading strategy is
reading strategy awareness of the graderucial in helping learners improve their
nine English teachers too. Nine (31.0%) operformance, particularly in problem-
the teachers’ cognitive reading strategyolving and successful language learning
awareness is ‘moderate’. Furthermore, théAlexanderet al., 2000)

table shows that twenty (69.0%) of them

have ‘high’ level of awareness of cognitiveOn the other hand, when we see the

reading strategies. cognitive reading strategy application in
Table 2, 7.9% of the respondents showed
DISCUSSION that their cognitive reading strategy use is

The results of this study on readinglow. This problem needs to be addressed
comprehension strategies indicated that thgo as to bring the students into appropriate
meta-cognitive reading strategies use of thievel of reading competence and help them
target schools’ students is of ‘moderatebecome successful readers in their
level. This shows that the great majority ofacademic endeavour. It is only 51.3% of
the students need rigorous training onhe students who makes use of a ‘moderate’
making use of various types of metadevel of cognitive reading strategy. This

cognitive reading strategies with relevantgroup of students also needs more attention
reading exercises. The study furtheiin cultivating their cognitive reading
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strategy to a higher level. Thus, readingenhancing their extensive reading skill; and
lessons that focus on strategy awarenesteveloping intrinsic motivation for reading
and application need to be offered regularlf{Grabe , 2004).
so as to help students master these essential
techniques. The study also revealed theBo as to curb these problems, therefore, it is
less than 40.8% make use of cognitivehighly indispensable to devote ample time
reading strategies effectively in theirpracticing a wide range of reading
English reading sessions which are ratedtrategies to our students. Improving the
‘high’. However, the number of such teachers’ competence in the subject matter
students who are successfully making usas well as in methods of teaching with
of cognitive strategy is still less than half.particular reference to reading is also the
In this regard, quite a lot has to be done oother perspective that needs critical
reading strategy instruction so as toconsideration. Thus, so as to suggest
enhance the students’ reading skill intoappropriate solutions, it would be
advanced level. imperative to explore some other factors
too. What could be the possible causes for
The second question which the study trieduch ‘moderate’ and ‘low’ practices in
to answer was the extent to which theareas of reading strategies instruction? One
Grade 9 English teachers teach readingossible reason could be lack of adequate
strategies to their students in readingdraining on the part of the teachers. Another
activities. As indicated in Table 3, thecause of the problem could be attributed to
majority of the students (80.9%) rated theithe way the reading lessons are designed
teachers’ reading strategies instruction a@extbook preparation). To address the first
‘moderate’.  Similarly, the teachers reason, therefore, it would be imperative to
themselves (51.7%) confirmed that theyexamine the level of awareness the English
carry out reading strategy instruction at @eachers have pertaining to reading
‘moderate’ level. We learn from thesecomprehension strategies.
results that reading strategies instruction
needs quite a lot of attention as itTherefore, the third issue the study
contributes a lot in cultivating the readinginvestigated was the grade nine English
competence of the students. The ‘low’ leveteachers’ awareness of reading strategies
of reading strategies instruction is likely tothat students need to learn and employ
have a lot of adverse effects on thewhile reading. As indicated in Table 4, the
academic performance of the studentanajority of the teachers, 18 (62.1%) have a
Unless students are equipped withgood knowledge of meta-cognitive reading
appropriate reading strategies, they aretrategies labeled as ‘high’. Teachers with
unlikely to make use of them, and if theysuch knowledge are likely to help their
are deficient in strategy use, their readingtudents acquire the strategies that are vital
comprehension ability will be at stake infor their academic success. On the other
ensuring word recognition fluency; hand, the meta-cognitive reading strategy
activating their background knowledge inawareness of 11 (37.9%) of the teachers is
appropriate ways; cultivating effective ‘moderate’. The situation is more or less
language knowledge and generakimilar with cognitive reading strategy
comprehension skills; identifying  text awareness of the Grade Nine English
structures and discourse organizationteachers too where 31.0% of the teachers’
building their reading fluency and rate; cognitive reading strategy awareness is
‘moderate’ and 69.0% of them have ‘high’
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level of awareness of cognitive reading
strategies. In sum, knowledge of reading
strategies would help teachers a lot in
executing their role as successfully as
possible and transform their students into
competent readers. In line with this, Grabe,
(2009) emphasizes instruction of reading
strategies by stating as follows: “Because
meaning does not exist in text, but rather
must be actively constructed, instruction in
how to employ strategies is necessary te
improve comprehension” Grabe, 2009:32).
That is, the increase of interests in reading
strategy is attributed to a belief that using
reading strategies helps the development of
reading comprehension. The main goal of
reading is to facilitate the utmost
comprehension by providing various tasks
that necessitate applying a range of reading
strategies. In order to interact with,.
comprehend, and gain knowledge from
texts, students should be able to identify
and use strategies that aid comprehension,
evaluation, memory, and integration.

CONCLUSIONS &
RECOMMENDATIONS

CONCLUSIONS
The study assessed whether or not high
school English teachers explicitly address
reading strategies in their reading classes. It
also examined how much students make
use of such strategies when they reag
passages. The following conclusions are
made from the study.

« Cognitive and meta-cognitive reading
strategies are practised in English
classes at a ‘moderate’ level; however,
the number of students who are
successfully making use of cognitive
as well as meta-cognitive strategies
(‘high’ level) is less than expected.
Thus, the great majority of the students
require practicing cognitive and meta-
cognitive reading strategies as

frequently as possible in their reading
classes.

Both the grade nine teachers and
students rated teachers’ reading
strategies instruction as ‘moderate’.
This shows that the great majority of
the  teachers execute reading
comprehension instruction up to a
satisfactory level, and yet it does not
fall into the ‘high’ category.

The majority of the teachers’ meta-
cognitive as well as cognitive reading
strategies awareness is very good, i.e.,
it is of ‘high’ category. However,
when it comes to implementation,
what they practice is to a ‘moderate’
level.

RECOMMENDATIONS

Teachers have an indispensable role in
the teaching/learning process.
Therefore, they need to be equipped
with pertinent instructional strategies
so as to build their capacity on solid
foundations. If this is not the case, it is
likely to have a lot of adverse effects
on the reading competence of the
students. Thus, short and long term
training programmes need to be
organized for English language
teachers to update not only their
awareness but also to practically
cultivate their method of teaching.
Furthermore, the appropriateness of
the reading lessons of the Grade Nine
English textbook in cultivating the
reading strategies of our students needs
to be assessed.
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