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Abstract 

This study was aimed at assessing the perceived impact of supplementary private tutoring on 

upper primary school students of Ethiopia. To achieve this objective a cross-sectional survey 

research design was employed. Accordingly, four regions and one city administration were 

selected as sample regions by using simple random sampling method. Again from each region 

the capital town of each sample regions was selected as sample towns through purposive 

sampling technique. Then from each sample town three government and three private schools 

were selected by simple random sampling technique. Consequently, from each selected 

sample schools 50 percent of the students and all the teachers and the principal of the school 

were taken by purposive sampling techniques. Data were collected from sample students, 

teachers, and principals through the use of questionnaires, interview, and focus group 

discussion. The result reveals that the amount of money they pay is relatively big in Ethiopian 

context so that it is a burden for the family. On the other hand, supplementary private tutoring 

helps students understanding of the subject matter, provide different support and increase the 

self-confidence of the students, and improve students’ achievement result. Moreover, 

supplementary private tutoring did not consume students’ spare time, not result in social 

stigma of students, it is not boring, it did not requires much and extra effort, the work they do 

with their tutors is the same activity as they do in school and it did not confuse them. 
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1. Background of the Study 

1.1 Introduction  

It is a widely accepted fact that education is regarded as a necessary determinant of a person’s 

productivity and economic growth of countries. Education has been widely considered as one 

of the important determinants of an individual’s productivity and economic growth of 

countries. Aggarwal (1998) argued that one of the major activities that enhance human capital 

is education which is highly linked to that education linked to individuals’ earnings and 

growth of economy. To search evidence of the connection between education to individual’s 

productivity and economic growth, researchers have focused largely on formal education 

(both public and private sectors). There are ample of studies that investigate how increases in 

both quantity and quality of schooling are related to students’ academic achievement and 

labor market outcomes as well as economic development. Nevertheless, there is a shortage of 

studies that investigate the effect of private tutoring, a form of supplementary education 

where students can acquire more skills and knowledge to increase their human capital. This is 

an important area in education as private tutoring becomes a growing phenomenon in many 

countries (Dang & Rogers, 2008). Supplementary private tutoring is expanding in many 

countries of the world as a result it is considered as the third emerging education sector in 

addition to public and private school sectors.  

Policy makers of developing countries understand that the main determinant of one’s 

productivity and economic wide growth is education. However, their sector analysis and 

policy attentions focused on public education; whereas less attention has been paid to private 

school sectors and supplementary private tutoring industry (Bajaj & Belinda, 2009).  

Developing country policy makers give due attention to education particularly school based 

education in the last two decades, since they realize the importance of education in the 

development of human capital and economic growth. Their committeemen is reflected in the 

second Millennium Development Goal which states that all children, whether boys and girls, 

should be able to complete a full course of primary schooling (Bray, 2003). 

Accordingly, a critical and rigorous analysis of policies surrounding provision of 

school-based education has received much-deserved attention (Glewwe et al, 2013; Hanushek, 

2003). However, in the process of analysis the contribution of supplementary educational 

inputs given by the families, such as shadow education has remained neglected. Private 

tutoring can be conceptualized as fee-based tutoring that provides supplementary instruction 

to children in academic subjects that they study in the mainstream education system (Dang & 

Rogers, 2008). It is widespread across many developing as well as developed countries. 

Nowadays, in many countries of the world, supplementary private tutoring has grown as 

parallel education sector that offers support to students who attend in public school (Baker et 

al., 2001; Bray, 1999). For example, it has existed for decades in Japan, where more than half 

of today’s middle school students receive some type of academic tutoring outside school 

(Monbukagakusho, 2008). Families pay for tutoring, expecting these extra lessons to increase 

their children’s academic achievement. In the United States, supplementary tutoring was 
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relatively unknown in the past. However, it has grown over the past decades, especially under 

the No Child Left Behind (NCLB) legislation that uses such out-of-school lessons to boost 

students’ academic achievement. Indeed, tutoring practices have experienced a rapid 

expansion in the U.S. due to the competitive pressure of high-stakes achievement tests 

(Russell, 2002; Sullivan, 2010). 

Supplementary tutoring is perceived as an out-of-school academic practice to improve the 

learning of students. In fact, the assumption is when students devote more of their time on 

subject matter learning, they will eventually learn more and better and be successful in 

examinations. Generally, research results related to the effect of supplementary private 

tutoring are inconclusive (Bray, 2011). Nevertheless, a few research findings showed that 

private tutoring have an impact on students’ academic performance. Some of the findings 

revealed that students who received supplementary private tutoring had a better reading 

performance, less frequent grade repetition and a better academic performance in general, 

while other studies indicated no relationship between their performance and whether or not 

they had been privately tutored. 

Similarly many studies indicated a positive impact of supplementary private tutoring on 

students examination score (Lavy & Schlosser, 2005; Dang 2007; Banerjee et al., 2007). 

While others showed either no impact or even a negative impact of private tutoring on 

academic performance (Suryadarma et al., 2006; Cheo & Quah, 2005). Still other studies 

depicted the impact of private tutoring was found to be related to the fields of competence. 

For instance, Tran Thu Ha and Trudy Harpham (2005) reported that it has a positive effect on 

reading, but negligible effect on writing and numeracy. Likewise, Alvaro Choi et al. (2011) 

indicated that the impact is positive for mathematics and positive but decreasing for reading, 

but insignificant for the natural sciences.  

Generally, supplementary private tutoring is regarded as a hot issue in many countries which 

has been extensively discussed by Bray et al. (2013). There are two research findings one by 

Mendes et al., (2013) in Portugal and the other by Simona (2007) in Romania for which a 

positive impact of private tutoring on academic achievement were reported.  Yet, these 

studies do not attempt to answer the question of the impact of private tutoring on academic 

performance measured in terms of the standardized national test scores. 

1.2 Statement of the Problem 

Private supplementary tutoring is a phenomenon which is common all over the world 

including Ethiopia. Even though there is no documented empirical evidence that is directly 

focused on private tutoring practice in Ethiopia a study by the World Bank (2012: 79) on 

corruption in Ethiopian Education sector indirectly made clear that “…poorly paid teachers 

supplement their income by ‘private tutoring’ [which] is wide spread with 40% of school 

officials reporting it as a practice”. This study indicates that private tutoring exists in 

Ethiopian schools yet the empirical status of it is not known clearly.  

Besides, during recent decades, private tutoring has grown to become a vast enterprise. It 

employs many thousands of people, consumes massive amounts of money, and demands huge 
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amounts of time from both tutors and students (Ireson, 2004; Kirss, 2011; Dawson, 2010). 

Nevertheless, most policy makers do not have appropriate and adequate evidence on private 

tutoring and its implication for mainstream education system and for social change are 

under-restricted and poorly understood.  

In addition to the above point experience shows that in parallel to the formal education 

system in wide range of settings there is supplementary private tutoring. However, private 

tutoring systems have received much less attention, even though they also have major social 

and economic implications. Moreover, to the best knowledge of the researchers there is little 

or no research conducted that shows the effect of supplementary private tutoring on students. 

Therefore, this study is a first attempt in this country to document systematically the impact 

(academic, social and economic) of private tutoring on the education system of the country. 

To see this the following research questions were formulated:  

• What is the perceived academic impact of private tutoring on students? 

• What is the perceived social impact of private tutoring on students? 

• What is the perceived economic impact of private tutoring on students? 

1.1. Objectives of the Study 

The general objective of this study is to assess the perceived impact of supplementary private 

tutoring on students in Ethiopia. More specifically, the objectives of this study is: 

➢ Investigate the perceived academic impact of private tutoring on students 

➢ Examine the perceived social impact of private tutoring on students 

➢ Assess the perceived economic impact of private tutoring on students 

Realizing the above objectives would have a paramount importance for the policy makers in 

education to be aware and take necessary measures for the enhancement of this significant 

system of education but not addressed in the policy. In addition, it also would help for 

curriculum designers and educational planners to consider the implication of private tutoring in 

developing their plan. 

 

2. Method  

2.1 Design of the Study 

To identify the perceived impact of private supplementary tutoring in the upper primary 

schools of Ethiopia a cross-sectional survey research design was employed. This research 

design is used because it is used to examine the perceived impact of private supplementary 

tutoring supplementary in the elementary schools of Ethiopia. Moreover, this design is 

appropriate since the study is a national survey by taking representative samples.  
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2.2 Population, Sample and Sampling Techniques 

The population of this study is all the upper primary (grades 5-8) schools of Ethiopia. 

However, due to time and resource this research was conducted in some selected school 

found in the major town of the country. Accordingly, from the total regional states and city 

administrations of the country four regions (two from the relatively developed and two from 

the emerging regions) and one city administration were selected as sample regions by using 

simple random sampling technique. Again from each region the capital town of each sample 

regions was selected as sample towns through purposive sampling method. Then from each 

sample town three government and three private schools were selected by simple random 

sampling technique. Consequently, from each selected sample schools 50 percent of the 

students and all the teachers of the sample schools and the principal of the school were taken 

as sample of the study by purposive sampling techniques. Moreover, one student from each 

section in the sample school was selected randomly for focus group discussion. Generally, a 

total of 13 government schools and 13 private schools were taken as a sample schools due to 

shortage of resource (finance) and shortage of time. The following table shows the sample 

region/towns and number of sample students, teachers and principals. 

 

Table 1. Study Sample Region and Study Participants 

No. Regions/ City administration Number of sample 

students 

Number of 

sample 

teachers  

Number of 

sample 

principals  

1 Amhara Region 198 71 6 

2 Oromiya Region  192 97 6 

3 Benishangul-Gumuz Region  136 56 4 

4 Gambela Peoples' Region  82 58 4 

5 Addis Ababa City Administration  258 88 6 

 Total  866 370 26 

 

2.3 Instruments of Data Collection 

Data were collected from the sample participants by using the following instruments: 

2.3.1 Questionnaire  

In order to examine the perceived impact of supplementary private tutoring in Ethiopian 

upper primary schools, structured survey questionnaires were developed and administered to 

selected sample upper primary school students, and teachers. Different questionnaires were 

prepared for students and teachers. Generally, the questionnaires were designed in a way that 

would help the researchers extract detailed data about the current practice of private tutoring 

in Ethiopian upper primary schools. All the questionnaires were prepared in Amharic (local 

language) to easy communication and get relevant data from the sample respondents.  
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2.3.2 Interview 

Semi-structured interview guide question was prepared based on the review of literature for 

school principals on the practice of private tutoring. Interview was conducted with the school 

principal on the perceived impact of supplementary private tutoring in upper primary 

students.  

3.3.3 Focus Group Discussion 

Focus group discussion guiding questions were prepared in advance and then students from 

different sections in the same school (when there are more than one sections) was selected for 

focus group discussion. One focus group discussion was conducted in one school. 

2.4 Pilot Testing of the Instrument 

To maintain the validity and reliability of the instrument a pilot test was conducted by 

selecting one private and one government schools in Jimma town. Before distributing to the 

sample participants the instrument was given to two experts in education in Jimma University 

to evaluate the validity of the items and comments were incorporated. Subsequently the 

instruments were prepared and distributed to participants of the study and then the results 

were processed through SPSS. The reliability coefficient of the instrument was calculated to 

be (.79) which is regarded as strong correlation coefficient by Jackson (2009). After that the 

final instruments were administered to all sample participants and enough time was given for 

them to fill and return it.  

2.5 Methods of Data Analysis 

The data collected were analyzed based on the nature of the data that is, the quantitative data 

collected were analyzed by using descriptive statistics such as by the use of frequency and 

percentage. On the other hand, qualitative data collected through the use of interview and 

focus group discussion were transcribed, coded based on themes and described qualitatively 

through the use of word narrations.  

2.6 Ethical Issues  

To maintain the ethical issue the participants of the study were requested their consent before 

they are asked to fill the questionnaires and participate in the interview. In addition, the 

researchers made clear that the information that the participants provide will not be given to a 

third party. As a result, the data they provide were used only for the study purpose. Moreover, 

the researcher ensured confidentiality by making the participants anonymous.  

 

3. Result 

Supplementary tutoring is considered as a shadow of the formal education; it still affects and 

affects not only individuals, but also whole societies. This result section of the paper tries to 

describe impact of private supplementary tutoring on mainstream schooling. In this section 

the result is presented in line with the research question that is first its economic effect will be 
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presented followed by the educational and social impacts.  

3.1 Economic Impact 

One of the features of supplementary private tutoring is cost; since supplementary private 

tutoring involves by tutors for financial gain. To see the economic impact of supplementary 

private tutoring on Ethiopian household income and to help in estimating the of the amount 

of expenditure each student pay for supplementary private tutoring and the extent to which 

these expenditures were a burden on household budgets, students and teachers were asked 

their perception and the result is presented in the table below. 

 

Table 2. The Amount of Expenditure for Supplementary Private Tutoring and Its Effect on 

Family 

Item  student teacher 

# % # % 

The amount of money (your) parents pay for the tutorial per 

month 

A. Less than 100 Birr 

B. 100-200 Birr 

C. 200-300 Birr 

D. Greater than 300 Birr 

 

114 

184 

132 

382 

 

13.7 

22.7 

16.3 

47.1 

 

20 

100 

52 

98 

 

7.3 

36.5 

19 

35.8 

Total  812 100 270 100 

How big is the financial commitment for (your) family? 

A. Very big 

B. Relatively big, but not prohibitively expensive 

C. It is simple  

D. I do not know 

 

66 

156 

288 

336 

 

7.9 

18.7 

34.4 

39.0 

 

36 

80 

42 

98 

 

12.5 

27.8 

14.6 

34.0 

Total  846 100 256 100 

 

As it is indicated in the above table 47.1 percent of students affirmed that the amount of 

money their parents pay for supplementary private tutoring is greater than 300 Ethiopian birr 

(>$15) per month whereas, a small proportion of students 13.7 percent replied that the 

amount is less than 100 Ethiopian Birr.  Similarly, teachers were asked the amount of money 

they receive while they give tutorial for a single student and the result shows that 36.5 

percent and 35.8 percent the teachers verify that they receive 100 up to 200 Ethiopian Birr 

and greater than 300 Ethiopian Birr respectively.  

Table 2 also indicates the responses to the question whether the costs of tutoring were a 

burden to the students’ families or not. As it is indicated 39 percent and 34.4 percent affirmed 

that they do not know the burden of the expenditure for the family and it is simple 

respectively. Whereas a relatively a small proportion of respondents 7.9 percent revealed that 

the burden is very big. Likewise teachers were also requested to estimate the extent of burden 

on students parent the amount of money they pay for supplementary private tutoring. The 
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result shows that 34 percent and 27 percent of the teachers indicated that they do not have 

information about the burden and it is relatively big, but not prohibitively expensive 

respectively.  

On the other hand, school principals were also interviewed on this issue and they confirmed 

that it is a burden for the parent. For instance, one of the principals described that “I heard 

from the parents that the amount of money they pay for supplementary tutoring is becoming a 

burden for them and they will not continue paying for supplementary private tutoring”. 

3.2 Academic Impact  

Supplementary private tutoring /shadow education/ has many types of impact. One of the 

most obvious is on academic achievement. In addition, shadow education may shape broader 

skills and the values of both recipients and wider societies. It may have an impact on the 

efficiency of education systems; and it has considerable implications for inequalities and 

perhaps also for social cohesion.  

Shadow education is believed by many people that it contributes for students’ academic 

achievement of students that is why many families invest on it. However, this assumption 

depends on both the quality of tutoring and the interest and motivation of students. 

To examine the contribution of supplementary private tutoring program on students’ 

academic performance improvement, participant students were asked their perception on the 

effect of supplementary private tutoring on the improvement of their score and their response 

is presented below.  

 

Figure 1. The Contribution of Supplementary Private Tutoring for Students’ Performance in 

School 

As it is presented in the Figure 1 above a great majority of participant students (84.65%) 

believe that their participation in extra supplementary private tutoring helped them to attain 

good marks in school. Whereas, the rest of them (15.35%) replied that it did not help them to 

get better result in their schooling.  
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Moreover, to assess the perceived academic impact of supplementary private tutoring, both 

students and teachers were requested to tick the possible advantages of supplementary private 

tutoring and their response is presented in the following table. 

 

Table 3. Perceived Advantages of Supplementary Private Tutoring on Academic  

No. Item  Student Teacher 

Yes No Total Yes No Total 

# % # % # % # % # % # % 

1 To improve understanding 

of the subject  

795 93 60 6.8 855 100 348 98.1 7 1.9 355 100 

2 To increase self confidence  719 84 137 16 856 100 330 92.9 25 7.1 355 100 

3 To help achieve the highest 

examination grades  

796 93 60 7 856 100 336 94.8 18 5.2 354 100 

4 I get one-to-one help  728 85.1 128 14.9 856 100 320 90.3 34 9.7 354 100 

5 Having a tutor helps me do 

better in school 

769 89.9 86 10.1 855 100 329 92.9 25 7.1 354 100 

6 Things are explained to me 

in more detail  

749 87.5 107 92.5 856 100 326 92.2 28 7.8 354 100 

7 Having a tutor gives me 

someone to talk to  

720 84.2 135 15.8 855 100 308 87 46 13 354 100 

8 They explain things that I 

do not understand in school 

756 88.5 98 11.5 854 100 346 97.4 9 2.6 355 100 

9 You can ask them any 

questions 

769 89.7 86 10.1 855 100 322 90.9 32 9.1 354 100 

10 You get more work done 744 87 111 13 855 100 317 89.6 37 10.4 354 100 

11 You can learn at a quicker 

pace than at school  

765 79.1 180 20.7 855 100 300 85 53 15 353 100 

 

As it is indicated in the above table both the students and teachers response are summarized 

on the different issues related to the perceived effect of supplementary tutoring from the 

perspectives of the students and the teachers.  

Question number 1, 6, 8, and 11 in Table 3 asks about the impact of supplementary private 

tutoring on the students understanding of the subject matter that the students learn in the 

mainstream program. A large percentage of students believe that supplementary private 

tutoring helped them to understand the subject and do more. For instance, 93 percent of the 

students believed that it helped them to improve understanding of the subject, 87.5 percent 

confirmed that it helped to make things are explained to them in more detail, 88.5 percent 

confirmed that it helped them to explain things that they do not understand in school, and 

79.1 percent attested that it helped them to learn at a quicker pace than at school. Similarly, 

almost the same percentage of teacher respondents confirmed the same affirmative responses 
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to the questions related to supplementary private tutoring role on students understanding of 

the subject matter.  

Likewise one of the principal described by saying “To tell you frankly tutoring can be 

tailored to the needs of the students as it allows the tutor to develop a good knowledge of the 

student’s strength and weakness.” From this description it is possible to understand that 

private supplementary tutoring is valuable for the students since it helps the students to learn 

based on his/her pace.  

Question number 4, 7, and 9, in Table 3 asks about the contribution of supplementary private 

tutoring on the different support it provides for the students. A significant percentage of 

students confirmed supplementary private tutoring enabled them to acquire valuable support 

from the tutors. For instance, 85.1 percent of the students reported that they get one-to-one 

help, 84.2 percent of the respondents replied that having a tutor give them someone to talk to, 

and 89.7 percent of the students attested that they can ask them any questions. The same 

percentage of teacher respondents confirmed the same affirmative responses to the questions 

related to the contribution of supplementary private tutoring in different support it provides 

for the students.    

Question number 2, in Table 3 asks about the role of supplementary private tutoring on 

increasing the confidence of students. A large percentage of students (84%) believe that it 

helped them to develop self confidence. Similarly, when teachers are asked the same question 

a great majority (92.9%) of respondents believe that supplementary private tutoring helped 

students to develop a self confidence.  

Question number 3 and 5, in Table 3 asks about the perceived impact of supplementary 

private tutoring on the improvement of students achievement result. A greater percentage of 

students for instance 93 percent and 89.9 percent of students believed that supplementary 

private tutoring helps them to achieve the highest examination grades and helps them do 

better in school respectively. Likewise, teachers also confirmed the same response (94.8 

percent and 92.9 percent) for the former and the later respectively.  

3.3 Social Impact 

To assess the perceived negative impact of supplementary private tutoring, both students and 

teachers were requested to tick the possible disadvantages of supplementary private tutoring 

and their response is presented in the following table. 
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Table 4. The Negative Impact of Supplementary Private Tutoring  

No. Item  Student Teacher 

Yes No Total Yes No Total 

# % # % # % # % # % # % 

1 Tutoring takes up my 

spare time  

168 19.7 684 80.3 852 100 78 22.2 275 77.8 353 100 

2 I get teased because I 

have a tutor  

75 8.8 777 91.2 852 100 14 3.9 340 96.1 354 100 

3 It’s boring  119 14 732 86.0 851 100 76 21.4 278 78.6 354 100 

4 Most of the work my 

tutor gives me is too 

easy 

245 28.3 607 71.2 852 100 92 26.1 262 73.9 353 100 

5 You have to do more 

work 

104 12.2 748 87.8 852 100 81 22.9 273 77.1 353 100 

6 Sometimes the work I 

do with my tutor is 

different to the work I 

do in school and 

confuses me 

118 13.9 734 86.1 852 100 76 21.4 278 78.6 354 100 

7 I feel embarrassed to 

have a tutor 

75 8.8 777 91.2 852 100 18 5.2 336 94.8 354 100 

 

Table 4 above shows the summary of both the students and teachers response on the different 

issues related to the perceived negative impact of supplementary private tutoring from the 

perspectives of the students and the teachers.  

Question number 1, in Table 4 asks about the negative effect of supplementary private 

tutoring whether it takes their spare time or not. A large percentage of students believe that 

supplementary private tutoring did not take students spare time. For instance, (80.3% and 

77.8%) of student and teachers respectively believed that it did not take their spare time. 

While the rest of the participants that is 19.7 percent of students and 22.2 percent of teachers 

confirm that supplementary private tutoring takes students spare time and can be seen as a 

perceived negative effects of private tutoring.  

Question number 2, and 7, in Table 4 asks about the perceived negative effects of 

supplementary private tutoring on social stigma of students. A significant percentage of 

participants confirmed that having a tutor did not create any social stigma among students. 

For instance, (91.2% and 96.1%) of students and teachers respectively reported that students 

did not get teased because they have a tutor. Similarly, 91.2 percent of the students and 94.6 

percent reported that students did not feel embarrassed to have a tutor. 

Question number 3, in the Table 4 asks whether taking supplementary private tutoring is 

boring or not. A large percentage of students (86%) believe that it is not boring. Similarly, 
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when teachers are asked the same question a great majority (78.6%) of respondents believe 

that supplementary private tutoring is not boring for the students.  

Question number 4, 5, and 6, in Table 4 asks whether participating in supplementary private 

tutoring requires much and extra effort or not.  A greater percentage of students for instance 

87.8 percent and 71.1 percent of students and teachers believed that supplementary private 

tutoring you do not have to do more work respectively. On the other hand, (86.1% and 78.6%) 

of students and teachers respectively confirmed no to the question whether the work they do 

with their tutors is different to the work they do in school and confuse them. In other words, 

participants believe that the work they do with their tutor is similar that of the work they do in 

school.  

 

4. Discussion 

One of the features of supplementary private tutoring is cost; related to this issue the findings 

of this study revealed that most of the students and the teachers indicated that per month the 

amount of money paid for a single student is more than 300 Ethiopian Birr ($15). This 

amount of money is relatively very high in Ethiopian context but when we see it in relation to 

other countries experience it is very small. For instance, a study by Bray (2011) revealed that 

in different countries such as in Beljium (€33), France (€30.50), and Ireland (€30) per hour 

for tutoring plus the cost of transportation for the tutor. This result clearly indicates that the 

cost of tutoring greatly depends up on the type of tutoring given. It is obvious that one-to-one 

tutoring is generally more costly than tutoring in groups, which in turn is more costly than 

tutoring in large classes.  

Likewise, the result also indicated that whether the cost the family pays for the tutoring is a 

burden for the family or not is not known by the respondent students it might be because the 

students may not know its effect on the household. This result is also congruent with the 

teachers’ response that reveals they do not have information about the burden and it is 

relatively big, but not prohibitively expensive respectively. However, in different countries 

the amount of money parents pay for the students’ supplementary private tutorial is becoming 

a burden for the family. For instance in Hong Kong a study by Lee (1996) revealed that most 

of the parents confirmed to the question they asked whether or not the money they pay for 

supplementary private tutoring is a burden or not and they responded it by saying agree that 

indicates it is really a burden to the household. 

Generally, the proliferation of supplementary private tutoring has positive and negative 

effects. On the bright side, supplementary private tutoring can have a positive effect on 

academic achievement and may help students to understand and enjoy their regular classes. 

Supplementary private tutoring adapts to each student’s needs, not having only remedial 

purposes, but also helping the best students to improve their performance. If supplementary 

private tutoring helps students to increase their educational outcome, it could be seen as a 

determinant of economic growth, as economies with large stocks of human capital tend to 

grow faster. At the same time, attending supplementary private tutoring prevents students 



 International Journal of Education 

ISSN 1948-5476 

2017, Vol. 9, No. 4 

 55 

from doing harmful or less profitable activities.  

As it is indicated in the result part of this paper one of the perceived advantage of 

supplementary private tutoring is it helps students understanding of the subject matter. It 

helped the students to make things are explained to them in more detail, helped them to 

discuss issues which are not clear in schools and helped them to learn faster than at school. 

This result was congruent with the findings of Buchmann (2002) which confirms that 

supplementary private tutoring contributes the students to fill a gap in knowledge, 

memorizing and systematizing topics learned earlier, and better understanding topics taught 

at school. In addition, the same author argues that supplementary private tutoring help 

students learn subjects more quickly. 

Private supplementary tutoring also helps students in providing different support (to get 

one-to-one help, give someone to talk and ask them any question) and increase the self 

confidence of the students. Supporting this idea scholar such as Shafiq (2002) pointed out in his 

study that students have tutors because their schools do not provide enough help. Similarly, 

Mischo and Haag (2002) conducted a research on grade 5 to 11 students and found out that 

students who receive private tutoring showed an improvement in school marks, motivation and 

self confidence.  

In this research, one of the finding shows that both student and the teachers perceived that 

supplementary private tutoring helps to improve students achievement result (helps to 

achieve the highest examination grades and helps them do better in schools). Substantiating 

this idea there are few researches that showed the impact of supplementary private tutoring 

on academic performance of students. Generally, the summary of research findings by Bray 

and Silova (2006) revealed that it is mixed. Some findings indicate positive result that is 

better in academic performance, better in reading and less grade repetition. However, some 

studies found no relation between private tutoring and achievement. 

A study conducted by Byun (2011) in the Republic of Korea to compare the effect of tutoring 

on academic achievement in mathematics for a nationally representative sample of lower 

secondary students. He found that cram schooling, which focuses primarily on test 

preparation, made a small difference in achievement gains. However, other forms of tutoring 

(such as one-to-one, internet, and correspondence) made little difference. To some extent, this 

refelected the findings of Kang (2009), who also found positive but small effects from 

investment in tutoring as measured by the experience of 1,752 students tracked by a Korean 

Education and Employment Panel longitudinal study. Nevertheless, Byun recognized that his 

study focused only on the quantities of the different types of tutoring received and had no 

measures of quality. 

Another impact of supplementary private tutoring is focuses on social impact. Different 

authors have pointed out some negative effects of supplementary private tutoring. Firstly, 

Bray and Bunly (2005) argues that mainstream teachers may “relax” in their duties, as they 

know that supplementary private tutoring will finally make up for their mistakes 

(supplementary private tutoring introduces, in a certain way, a moral risk problem). Secondly, 

Bray and Bunly (2005) explains that the proliferation of supplementary private tutoring may 
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distort the organization of the academic curriculum, students giving no importance to those 

subjects that are not included in the final exams. Nevertheless, this point seems to be more 

related to the values and culture of the society than to supplementary private tutoring itself, 

the proliferation of the latter just being a consequence of the former. Thirdly, supplementary 

private tutoring may increase the absenteeism rates and reduce the interest of students in 

mainstream classes.  

However, the results of this study made clear that participation in supplementary private 

tutoring did not consume students’ spare time. Research evidence on the other hand, in other 

countries reveal on the contrary. For instance, Huan et al., (2008) pointed out that in their 

study that when students take supplementary private tutoring they are placed under high 

levels of pressure and fatigue. The degree of tolerable pressure depends on the culture and 

social values where the student lives in. This effect unquestionably affects all students, who 

attend supplementary private tutoring even on weekends and, frequently, until late in the 

night. 

Likewise, Foondun, (1992) in his research found out the pressure and burden of children who 

participate in supplementary tutoring. For instance, in Mauritius one official has questioned 

the appropriateness of social force that leads children to spend much hour in a day in both 

formal schools and private tutoring compared with adults work hours in a day and concluded 

his remarks by stating children are made to work for longer hours than their parents. 

On the other hand, Gauci and Wetz (2009) in their qualitative study showed challenges 

students faced when examinations approach. They made clear that almost all sample students 

who took tutoring worried about stress and the shortage of leisure time activities. 

 

5. Conclusion 

Based on the finding of the study the following conclusions are formulated:  

Supplementary private tutoring involves by tutors for financial gain. Accordingly, the amount 

of money parents pay is relatively big in Ethiopian context so that it is a burden for the 

family.  

From the results it is concluded that supplementary private tutoring helps students 

understanding of the subject matter, provide different support (to get one-to-one help, give 

someone to talk and ask them any question) and increase the self-confidence of the students, 

and improve students achievement result (helps to achieve the highest examination grades 

and helps them do better in schools). 

Related to social impact of supplementary private tutoring it can be concluded that 

supplementary private tutoring in Ethiopian context did not consume students’ spare time, not 

result in social stigma of students (having a tutor did not create any social stigma among 

students; students did not get teased because they have a tutor), it is not boring and it did not 

requires much and extra effort, the work they do with their tutors is the same activity they 

perform in school and it did not confuse them. 
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6. Recommendation 

Based on the findings and conclusion of the study the following recommendations are 

formulated: 

This study has identified major impacts of private supplementary tutoring on students’ 

academic performance. To overcome the challenges and improve the quality of education in 

schools of all levels many researches should be conducted in Ethiopia and elsewhere in the 

world. Researches that focused on this issue would have a paramount importance to improve 

the process of the school system as well as the tutoring program.  

Since the results of this study showed that parents are willing to pay for better education, the 

government and educational policy makers need to reconsider the policy of free education. 

Instead of allocating a huge amount of money for implementing free education it would be 

advisable for the government to introduce some tuition fees and improve the quality of 

education at all levels. However, the government can provide scholarship to needy students. 

In addition to reduce high competition to join university, it would be good for the government 

to increase the number of public universities and encourage private universities.  

Supplementary private tutoring has both positive and problematic dimensions. The Ethiopian 

government ought to recognize the problematic dimensions of the schools and take some 

necessary measures that help to improve the quality of student learning. It is obvious that the 

current arrangements of the Ethiopian education system are effective for many, but it may not 

work for all students. Some need a level of support which is beyond our control to deliver in 

the context of whole class or small groups. Without an individualized approach it will be very 

hard for this group to make the progress needed to achieve their full potential. 

Policy makers are advised to pay more attention to the incidence of private tutoring. From 

economic perspective, private tutoring involves equity and efficiency considerations, which 

in turn establish what stance should policy makers take towards tutoring. Such a process 

requires a comprehensive analysis incorporating, among others, rates of return to private 

tutoring; cost effectiveness of private tutoring and the potential over generational 

transmission of income inequality through inequality of current private tutoring opportunities. 

Therefore, more and in-depth academic research in this area of interest is essential. Equity 

considerations are arguably a priority as household income is found in the current study as a 

positive significant deriving force of both private tutoring decision and expenditure. 
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