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Abstract
The main objective of this study was to investigate the relations of ego-development and
adjustment status with psychological distress and academic performances of first year Assosa
University Students (ASU). The researcher used correlational research design.Simple random
sampling was used to select 374 (143 females and 231 males) students from the total target
population of 1878. The researcher used percentages, mean, standard deviation, independent t-
test and multiple regression for data analyses. The result of this study revealed that there was
59.6% prevalence of psychological distress among first year ASU students; psychological
distress was higher among females than males (values). Sever psychological distress were
prevailed 24.9%. Further, female students scored lower academic performance than males
(values).Ego development, academic adjustment, emotional adjustment, homesickness, social
adjustment, sex and age explained 31.9% (R? = .319, F 7, 366) = 24.558, p < 0.001) of the
variance of psychological distress, and 41.9% (R? = .419, F 7.366) = 37.868, p < 0.001) of the
variance of academic performance, respectively. In conclusion, there was a high prevalence of
psychological distress among first year ASU students. Female students scored significantly
higher in psychological distress and lower in academic performance. Ego development and,
general adjustment status significantly associated with both psychological distress and academic
performance of the students. The researcher recommends appropriate intervention or
remediation (such as psychosocial supports, and academic tutorial and study skills) in
psychological distress and academic performances to help the students develop healthy

psychological well being and good academic competence.
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CHAPTER ONE
1. Introduction
1.1. Background
Previous researches on the overall success of university students merely focused on academic
abilities. For example, mental health issues that could affect the progress of students were not
considered (Miles, 2017). University students fall in the adolescence period of development;
thus, they are highly exposed to several developmental changes, challenges and confusions. This
developmental period is characterized by experiencing various rapid personal, mental, social, and
identity challenges (Rascovar, 2015). For instance, a study conducted by Stallman (2010) in
Australia University identified that very high level of psychological distress in university
students; the vast majority of students (83.9%) reported elevated distress levels, which was
significantly greater than the one found in the general population (29%) suggesting that
university students are a very high-risk population.

Moreover, previous research conducted in Nigerian tertiary institution explained that
psychological distress due to academic stress was high among study participants with medical
students exhibiting greater psychological distress (Abiola, Lawal & Habib, 2015). Another study
conducted by Meles et.al. (2016) on Hawassa university medical science students revealed that
one-third of medical students reported to have mental distress.The prevalence of mental distress
among students was found to be 40.9% (Dachew, Azale & Berhe, 2015). Mental health problems
like depression and anxiety are the common problems that occur usually among university
students. For example, some researchers explored that students can experience anxiety in their

academic life due to personal and social factors (Vidanovicl & Andelkovic, 2006).



Whereas, new university students are confronted with the adaptation challenges of living
apart from family and friends, adjusting to the academic regimen, assuming responsibility for
the tasks of daily living, and developing a new array of social relationships with peers and
faculty (Othman, et.al, 2013). The majority of problems female students encounter and those
factors that affect female student’s academic performance are personal and the other problems
are caused by the university environment (Tenaw, 2018; Mersha, Bishaw & Tegegne, 2013).
First year undergraduate students were less emotionally mature, and had difficulty in adjusting
emotionally and socially to the changing demands of the environment and faced more academic
difficulty (Sharma, 2012).

Ego development includes developmental changes in cognitive, affective, moral, inter-
personal and intrapersonal dimension of an individual's personality (Basak & Ghosh, 2008;
Mirshekari, Reza, Chanag & Mollahy, 2014). The measurement of ego development provides a
useful method for identifying adolescents at risk for academic difficulty (Bursik & Martin,
2006). Also, ego development is the most significant profile of personality to explain human
difference, mental health status, individual strength and social competence (Rascovar, 2015). In
addition, level of ego development, can be investigated in relation to mental health status of
human being if they could be exposed to negative life influences and interactions. For instance,
Suchman, McMahon, DeCoste, Castiglioni and Luther (2009) confirmed that substance abuse
can be related to ego development status if it is not well managed. Furthermore, ego related
changes have been researched related to mental health problems (Bonnett, 2016; & Rascovar,
2015). Lack of timely ego development may lead to mental health problems like psychological

distress (Suchman et.al., 2009).



Further, the university experience is different from what students experienced in high
school because here they have to face more competition, deal with more academic load and
maintain pace with other students in the class; they need to follow the different teaching styles as
well (Bharti, 2012). As the result of these, first year university students were mainly suffering
from adjustment problems to the new environment (Nakandalage, Kuruppuarachchi &
Madurapperuma, 2010). Adjustment status to college students involves a variety of demands
differing in kind and degree and requiring coping responses or adjustments. It is not only
academics with which the students are concerned; they are equally affected by the social and
emotional changes (Bharti, 2012).Academic and social experiences were intrinsically linked in
the first year of study; and influenced first-year students’ academic performance (Moos, 2009).
Students with lower levels of academic and adjustment to college achieved less well
academically than students with intermediate and higher levels of adjustment (Paramo, Tinajero
& Rodriguez, 2015). In addition, high level of psychological distress among first year university
students might be due to adjustment problems erupted with the exposure to an unfamiliar social
environment (Nakandalage, Kuruppuarachchi, & Madurapperuma, 2010).

This study tried to identify relations of ego development and adjustment status with

psychological distress and academic performance.



1.2.  Statement of the problem

The issues of psychological distress and academic performance among first year university
students have been well studied by previous scholars. For instance, previous researchers such as
Verger et.al. (2009), Presa et.al. (2014), Jaissoria et.al. (2017), Tanga et.al. (2018) conducted
their study on psychological distress among university students. Their research finding revealed
that the prevalence of psychological distress was high and common among university students
because of different stressors. Few researchers in Ethiopia conducted their study on the
prevalence of mental distress and associated factors among undergraduate students. The findings
revealed that the overall prevalence of mental distress among university students was high
(Dachew et.al., 2015). These studies focused only on the prevalence of psychological distress
and related factors among university student. They failed to examine how psychological distress
was related to other variables, for instance, adjustment status, and ego development of first year
university students. Further, Melese et.al. (2016) conduct his study on the prevalence of mental
distress and associated factors among Hawassa University medical students, Southern Ethiopia.
His study considered only medical students. So, it is difficult to generalize the study findings to

students in other discipline.

Furthermore, only few scholars studied the relations of adjustment and other factors with
academic achievements. For instance, Hussain and Lakhani (2015) conduct a study on
psychological adjustment as predictor of students’ academic achievement. Also, Kaljahi (2016)
conduct his study on the effects of academic adjustment, social adjustment and personal-
emotional adjustment of students on their academic performance. Tenaw (2018) conduct his
study on factors affecting the academic performance of female students at higher education in

Ethiopia. His study findings mentioned a lot of factors that affected female students’ academic



performances, but it didn’t show how each factor affected the students’ academic performance .
Mersha, Bishaw and Tegegne (2013), and Tiruneh and Petros (2014) conduct their study on
factors affecting female students’ academic achievement at Bahir Dar University. They
explained the different factors that affect female students’ academic achievement; but they didn’t

present how each factor statistically affected female students' academic performance.

Even though, the few studies conducted in Ethiopia on the issues of psychological
distress and academic performance of tertiary level students, the studies were not comprehensive
enough. Accordingly, this study tried to examine the relations of ego development and
adjustment status with psychological distress and academic performances among first year ASU

students.

Based on the statement of the problem, this study attempted to answer the following research

questions:

1. How is the prevalence of psychological distress among first year ASU students?

2. s there gender difference in psychological distress and academic performance among
first year ASU students?

3. To what extent ego development and adjustment status predict psychological distress and

academic performances of first year ASU students?



1.3.

1.3.1.

Objectives

General objective

The general objective of this study is to investigate the relations of ego — development and

adjustment status with psychological distress and academic performances among first year

Assosa University Students (ASU).

1.3.2.

Specific objectives

This study addressed the following specific objectives:

1.

2.

To check the prevalence of psychological distress among first year ASU students.

To detect gender difference in psychological distress among first year ASU students.

To spot gender difference in academic performances among first year ASU students.

To scrutinize contributions of ego development and adjustment status to psychological
distress of first year ASU students.

To examine the contributions of ego development and adjustment status to academic

performances of first year ASU students.



1.4.  Significance of the study

The findings of this study could be significant because of the need for empirical information for
understanding the relation of ego development and adjustment status with psychological distress
and academic performance of first year university students.

Such understanding will enable all the stakeholders; the counselors, social psychologists,
social workers, and other professional can easily tackle the problems of psychological distress
and low academic performances among first year university students.

Besides, findings will also be a grateful benefit to the researchers who are experts in
organizing or writing articles in the research area. And the outcome of this study will assist the
researchers in writing widely on issues and shows the gap for further study.

Furthermore; the results of the study if found useful; will be published in academic
journals, presented in conferences, and workshops to enable a wider audience gain access to it.
1.5. Scope
This study is delimited to one university,Assosa University (ASU), because of financial
constraints and related factors. There is also lack of time and manpower to address students in
more than one universities.

1.6.  Operational definition of key terms

Operational definitions of key terms in this study are the following:

Academic performances: in this study refers to students Commutative Grade Point Average
(CGPA) scored in the first semester that was collected from university registrar offices.
Adjustment status: students ability to balance their social and emotional need during interaction
with the external environment in the university (Sharama, 2016). It includes a social adjustment,

academic adjustment, homesickness and emotional adjustments.



Academic adjustment: refers to how well students deal with educational demands, such as
motivation to complete academic requirements, academic effort and satisfaction with the

academic environment (Paramo, Tinajero, & Rodriguez, 2015)

Ego development: refers to an individual development the self, notably in relation to others, as
in identifying with others, bonding with others, and identities that include versus exclude others

(Wayment, & Bauer, 2008).

Emotional adjustment: refers to an individual's adaptation in emotional relationships within
and with other people, both inside and outside of school, as reflected in the individual's attitudes

and behavior (Sekar & Lawrence, 2016).

Psychological distress: refers to a state of emotional suffering characterized by symptoms of
lost interest; sadness; hopelessness restlessness and feeling tense (Drapeau, Marchand, &
Prévost, 2012).

Homesickness: refers to psychological reaction to the absence of significant others and familiar
surroundings (Kegel, 2015).

Social adjustment: refers to an individual's adaptation in social relationships with other people,
both inside and outside of the university, as reflected in the individual's attitudes and behavior

(Sekar & Lawrence, 2016).



CHAPTER TWO
2. Review of related literature
2.1.  Psychological distress
Psychological distress is a negative state of mental health that affects both directly and indirectly,
over their lifetime through connections with other adverse mental and physical health conditions.
At any given point, a person can be experience elevated levels of psychological distress
(Canadian Institute for Health Information, 2012). There has been increasing concern that
university and college students are more vulnerable to psychological distress than the general
population (as cited in Engen, 2008),college students given that distress symptoms are so
prevalent during this key transitional period as students adjust to the new demands that are
placed on them during their freshman year (Besser & Zeigler-Hill, 2012). There are a lot of
contributing factors for mental distress. For example, a study conducted in Somali Land
investigated that,female gender, lower monthly income, not having close friendships, Khat use,
and not having a satisfying relationship was associated with mental distress (Hersi et.al., 2017).
Social support has been shown to be a consistent protective factor in populations with high
distress (CIHI, 2012), and improving resilience should be included as part of students’ training
(Abiola, Lawal & Habib, 2015).
2.1.1. Prevalence of psychological distress
The estimated prevalence of mental health problems was 19.2% with 67.4% reporting
subsyndromal symptoms. These rates were significantly higher than the general population.
Psychological distress was associated with disability and lower academic achievement (Stelman,
2010). A significant proportion of the students at the University suffer from mental distress

which might have a detrimental effect on their academic performance (Hersi et.al., 2017).



Similar studies conducted in Jazan University find out that, 31% of undergraduate University

students are psychologically distressed (Hakami, 2018).

2.1.2. Gender difference in psychological distress
There are significant relations between dysfunctional metacognitive beliefs and other constructs
on the basis of gender (Lenzoa, Toffleb, Tripodia & Quattropania, 2016). According to Engen
(2008) females report higher levels of psychological distress compared to their male
counterparts. Risk and protective factors for psychological distress in first-year university
students differed somewhat according to gender (Verger et.al., 2009). For too many women,
experiences of self -worth, competence, autonomy, adequate income and a sense of physical,
sexual and psychological safety and security, so essential to good mental health, are
systematically denied (WHO, 2007).
2.2.  Academic performance
The university is one of the places where a systematically organized and scientifically oriented
education is offered. It is through such an organized manner that the knowledge, skill and desired
attitude of the learner develop, but in a given class it is sometimes seen that there is a difference
in achievement as a result of different factors that affect the academic achievement of students
(Akessa & Dhufera, 2015).

Academic performance of a student can be analyzed by thinking of a student as a firm
having a production function in which the output is his or her academic performance, measured
in this study through the proxy college grade point average, and the inputs are composed of the

things that determine academic performance (Coonrod, 2006).
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2.2.1. Factors affecting students’ academic performance

There are various factors inside and outside school that contribute to the quality of academic
performance of students. For instance, higher level of socioeconomic status is the best indicator
contributing towards the quality of students’ achievement (Farq, Chaudhry, Shafig & Berhanu,
2011). Besides, other school factors, peer factors and student factors also their contribution for
students’ academic performances (Farg et.al., 2011). According to Tenaw (2015) higher
education remains the level of learning where females are in a less academic performance when
compared to males. Problems female students encountered constituted personal, university
related factors, academic factors (previous academic background) and economic factors. Other
studies, conducted by Mushtaq and Khan 2012) explained that students’ academic performance
affected by communication, learning facilities and proper guidance. Family stress also affects the
student performance and reduces the performance of the student and affects negatively the
student performance. Also, there are a lot of factors that affect female students academic
performances in Ethiopia. For example, studies conducted by Tesfay and Zekiros (2015) suggest
that lack of adequate financial support, absence of female counselors and special tutoring
programs, limited contact with University management and pervasive tension and student
harassment has been the major constraints on the their academic success.

2.2.2. Gender difference in academic performance

Previous study findings revealed that there are gender differences in academic performance; females

performed better than males in every subject (Wallace, 2007). Female undergraduate students

outperform their male counterparts during their college years (Dayioglu & Turut-Asik, 2004).

Whereas, studies conducted by Ahmad, Pervaiz, and Aleem (2015), investigated that the

performance of the female students is significantly higher compared with male students on the basis

11



of different factors such as parental education, participation in debates, better income support, use of
internet in studies, better performance in academic classes, time spent in studies other than class
hours are contributors for higher performance. The study finding of Eshetu (2014) demonstrates that
the proportion of male students in the upper achieving groups was significantly higher result than
females and the opposite was true for lower achieving groups.

2.3.  Adjustment

Adjustment to university life is considered one of the main indicators of success in university life
as it is an indicator of the student’s ability to face the problems resulting from fulfilling his
academic, social and emotional needs (Al-Khatib, Awamleh & Samawi, 2012). Adjustment is a
kind of interaction between the individual and his or her environment. In other word adjustment
is a lifelong process and can be defined as a person’s interaction with his/her environment
(Krishna, 2015). Adjusting to college life immediately after school becomes a difficult transition
for many students (Sharma, 2012).

First year male and female students experienced transitional challenges in all the areas
investigated that is; personal autonomy, social relationships, compatibility among roommates,
accessing support services, feeding habits and adjustment to the academic program. (Wangeri,
Wangeri & Mutweleli, 2012). Whereas, first year undergraduate students have low levels of
adjustment where social, emotional and educational areas are concerned. They are expected to
encounter more adjustment related problems, especially in the social and emotional context
(Sharma, 2012).The underlying factors that influence students’ social and academic adjustment
at the University influence students’ behavior which determines the adjustment at the University

(Kyalo & Chumba, 2011).
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2.3.1. Social adjustment

First year university students face several social problems at the university. The problems
emanated from culture, separation from family, disengaging high school friends, finance, dress
and food were the main themes that emerged from the study (Mudhovozi, 2012). Social
adjustment as an important domain for all students’ well-being is significant predictor both for
life satisfaction and depression. Students who perceived themselves as well integrated in social
activities, involved in satisfactory relations with others and who are in general satisfied with
social aspects of the university environment are more satisfied with their overall life, while
students who don’t have good relations with others are more depressed (Sanja, lvank & Ines,
2010). Social adjustment can be examined in terms of how well students function in their
immediate environment, participation in social activities and their satisfaction with various social
aspects of the university experience. Social adjustment may be just as important as academic
adjustment (As cited in Kyalo & Chumba, 2011). Social maladjustment shows person lacks
social adaptability (Sharma, 2012). Girls are flexible in nature and always taught by the family
and society to be adjusted in the society and other areas of life (Rehman & Singh, 2015).

2.3.2. Emotional adjustment

First year students are less emotionally mature and thus faced difficulty in adjusting emotionally
(Sharma, 2012). Unstable and Emotional maladjusted students have been found to do less well in
their studies in proportion to their intelligence than students who were well balanced. (As cited in
Julia & Veni, 2012). For new students it is again important to adjust themselves with social
climates of the college. A major task for them is to learn to manage their feelings and to express

them appropriately (Sharma, 2012). Personal adjustment and integration into social fabrics of
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university environment play a role and is as important as academic factors throughout the
students’ life (As cited in Kyalo & Chumba, 2011).

2.3.3. Academic adjustments

For most college students, the transition to the college classroom requires an adjustment of
academic habits and expectations. They often must study harder to improve their study habits.
Classes may be larger, instructors have differing teaching styles, assignments are lengthier and
standards are higher. Students need to learn to set and balance priorities (Julia &Veni, 2012).The
students’ psychological well-being depends more on academic adjustment in new
environmentalexperiences than on their personal characteristics (Uguak, Elias, Uli & Suandi,
2006). Interpersonal relationships and the attitude of students towards university environment
and academic programme were critical factors influencing academic adjustment of
undergraduate students in the university (Kyalo, & Chumba, 2011).

2.3.4. Homesickness

There is a gender difference in homesickness among university students. For instance, female
students were more likely to feel homesick when compared to their male counterparts. Out-of-
state students were more likely to be homesick, and geographic distance has a significant impact
on first-year collegestudents’ feeling of homesickness (Sun, Hagedom & Zhang, 2016).
Prevalence of homesickness among students and its demonstrated relationship with depression,
emotions like sadness, depression and withdrawal is experienced by homesick individuals and
can’t be immediately relieved (Shahmohammadi & Irannejad, 2011). Separation homesickness is
a widespread and common component of the first-year student experience, with 30% of students
reporting high levels of separation homesickness. However, distress is not common, as few first-

year students reported high levels of distress homesickness (Skyfactor, 2016).
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2.3.5. Academic, social and emotional adjustment in relation to academic performance
The academic performances of the socially adjusted students differ from that of their non-
adjusted counterparts based on gender (George & Ukpong, 2012). According to Sekar and
Lawrence (2016) study finding, there is a significant relationship between emotional, social,
educational adjustment of the high secondary school students in relation to academic
achievement. There were significant differences between high achievers and low achievers in
adjustment (Adhiambo, Odwar & Mildred, 2011). There was significant gender difference
observed in adjustment. For instance, the male students achieved better social and academic
adjustment than the female students while the adjustment of female students to urban
environment was more than that of the male students (Ismail, Mahmod, Qadous & Mohamed,
2014). Through achieving adjustment to university life the students will be able to form a kind of
good relationships with others in the university leading him to enhance his academic
achievement (Al-khatib, Awamleh & Samawi, 2012).

2.3.6. Gender difference in adjustment status

Gender was a significant predictor of personal, emotional adjustment, indicating that the level of
emotional adjustment is lower in female students than with their male peers. While, the gender of
the students was not associated with either social adjustment or attachment to the institution’s
values and practices (Fernandez, 2017). There was no significant difference in the adjustment
problems of male and female college students (Nidahi & Kermane, 2015).

2.4. Relation to adjustment status and psychological distress

From University students, one in four students will experience a mental health problem whilst in

university. Thus, there might be need for studies that examine psychological disorders or

15



psychopathological symptoms among students in a resource poor university (Julia & Veni,
2012).

2.5. Ego development

The important functions of the ego have to mediate between the interests of the individual and
the interests of others and to strike a balance between assimilating experiences into familiar
knowledge structures and forging novel conceptions of the world (Wayment & Bauer, 2008).
Individuals who have attained or maintained higher levels of ego development in adolescence
reported more complex sharing of experiences, more collaborative conflict-resolution strategies,
and greater interpersonal understanding, and their young adult peers rated them as less hostile
and as more flexible (Hennighausen, Hauser, Billings, Schultz, & Allen, 2004). Ego — stage
transition represents an accommodative response to specific types of life experiences and that the
degree of exposure to such life experiences, as well as the perception of and response to the life
experience is influenced by specific psychological characteristics (Manners & Durkin, 2000).
2.5.1. Ego development in relation to psychological distress and academic performance
Ego development is an important predictor of adolescent academic achievement (Bursik &
Martin, 2006). Slow to moderate progression in ego development in most individuals that
enabled them to cope more effectively. This represented an antecedent factor that promoted
healthy development during the transition period (Syed, & Krenke, 2015).

2.5.2. Gender differences in ego development

Nontraditional gender role traits and ideals (masculinity for females, femininity for males) were
associated with higher levels of ego development (Bursik, 1995). Males and females did not

significantly differ in ego development, ego functioning or intelligence measures (Wilson, 2002).
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CHAPTER THREE
3. Research methods
3.1.  Design
The researcher used correlational research design. Because the current researcher wants to see
the relations of ego development and adjustment status with psychological distress and academic
performance of first year ASU.
3.2. Study Area
This study was conducted at Assosa University,located in Assosa town of Begnshangul Gumuz
Regional State. It started teaching — learning program in 2011 with 1040 students in 5 faculties
and 18 departments at Assosa College of Agriculture as a temporary campus. And, transferred to
its own campus in September 2013. For the first time in December 2011, 445 students were
graduated from the University. Next, 585 and 1249 students were graduated in July 2015 and
June 2016, respectively, in the second and third graduation ceremonies of the University.
3.3.  Target population
The total target population of this study was all first year ASU students of 2017/18 academic
year; that was 1878 (1177 males and 701 females) first year ASU students
3.4. Sampling and Sampling techniques
The researcher used multistage sampling techniques to give equal chances for the first year
Assosa University students.
3.4.1. Sampling procedure
Firstly, the researcher identified the participants in college and departments. Secondly, the
researcher used this n = N/ 1+N (€) > Yemana (1967) statistical sample size formula (as cited in,

Ajay & Micah, 2014) to determine the sample size of the study. Finally, the researcher used
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simple random sampling techniques to identify students who represent the population in this
study.
3.4.2. Sample size
The sample size of this study was 315. For fear of dropouts, the researcher added a few more
students, 374 (231 males and 143 females) first year ASU students, Beneath is the formula to
calculate the sample size:n = N/ 1+N (e)?
Where; n is calculated number of participants (Unknown)
N is total target population (1878)
e is the error (0.05)
Solution
n=N/1+N ()
n =1878/1+1878(0.05)°
n = 1878/1+4.695

n = 1878/5.695

n=314.83

3.5.  Data collection tools

In order to collect data, three different instruments were used. Characteristics of the each
instrument, including previous validity and reliability findings were reported. Psychometric
properties of the instruments were also investigated in the current study.

3.5.1. Ego Quietness Scale

A 14 items ego development scale adapted from the work of Wayment, Bauer & Sylaska (2014)
the Quiet Ego Scale: used to measure compassionate self-identity. The psychometric test of ego

quietness scale was .78. This scale has (five) response scale: 1 = Strongly disagree; 2 =
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Somewhat disagree; 3 = Neither agree nor disagree; 4 = Somewhat agree; 5 = Strongly agree.
Different scholars used this scale to measure an individual ego development. For instance,
Rascovar (2015) used ego quietness scale to measure ego development during emerging
adulthood. The psychometric test result of ego quietness scales shown that Cronbach alpha .822.
This psychometric test results almost similar to Wayment, Bauer & Sylaska (2014) psychometric
test result. Though, reliability of the data is satisfied.
3.5.2. College Adjustment Test
The 19-item survey achieves this by tapping the degree to which students have experienced
various thoughts and feelings about coming to college during the previous week. This test is
developed by Pennebaker (1990). College adjustment test have (seven) scales 1 not at all to 7 a
great deal. Psychometric test of the college adjustment test is Cronbach alpha = .79. The
researcher added (six) academic adjustment test item to that of developed by Pennebaker (1990).
The psychometric test result of newly developed college adjustment test is Cronbach alpha .753.
This psychometric test results almost similar to the previous study. Reliability of the test is
becoming satisfied.
3.5.3. Kessler Psychological Distress Scale (K10)
The Kessler Psychological Distress Scale (K10) is a simple measure of psychological distress.
The K10 scale involves 10 questions about emotional states, each with a five-level response
scale. The measure can be used as a brief screen to identify levels of distress.

Each item is scored from one ‘none of the time’ to five ‘all of the time’. Scores of the 10
items are then summed, yielding a minimum score of 10 and a maximum score of 50. Low
scores indicate low levels of psychological distress and high scores indicate high levels of

psychological distress (Andrews & Slade, 2001). Cronbach’s alpha value and Spearman-Brown
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coefficient of the K10 reached 0.92, Split-Half 0.85, indicating its good internal consistency
(Dadfar, Lester, Vahid, & Esfahani, 2016). The K10 psychometric test result in this study was
Cronbach alpha .836. So, the reliability of the data is satisfied.

3.6. Pilot study

Pilot study was conducted on first year Jimma University student of psychology, marketing and
banking, and accounting and finances. By administering tests to 48 first year students, and
collecting and analyzing the data. The researcher examines the reliability of the data through
pilot study. And, the content validity also assessed by experts. Though, reliability and validity of
the data are satisfied.

3.7.  Data collection procedure

In order to conduct the study, approval and request letters from the Jimma University College of
Education and Behavioral Sciences Postgraduate Research and Community Service Directorate
and Psychology Department was taken. And, these permission letters were given to Assosa
University to get permission to select participants and necessary secondary data. For the
randomly selected participants, using simple random sampling (lottery method), tests were
distributed and accurate data were collected. For anonymity, students were told not to write their
Names and ID No. on the tools.

3.8.  Statistical analyses

The collected data were carefully entered into Statistical Packages for Social Sciences (SPSS)
version 20 . After double checking the entered data, appropriate analyses were conducted.
Accordingly, percentages, mean and standard deviation calculated to check the prevalence of
psychological distress among first year ASU students. Independent t — tests were employed to

detect gender difference in psychological distress and academic performance among first year
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ASU students.Multiple Regressionwas conducted to examine the contributions of ego
development and adjustment statusto psychological distress and academic performances,
separately, of the first year ASU students.For all analyses, the significance level was set to 0.05
and all tests were two-tailed. The researcher’s test assumptions of multiple regression and

independent t test. And , test assumptions results were satisfied (for further see appendix B).

3.9.  Ethical considerations

The researcher respects the following ethical considerations throughout the study process. The
selected students were informed that participation was strictly voluntary and they could choose
to withdraw from the study at any time; the identities of the respondents were kept confidential;
study participants were not subjected to harm in any ways whatsoever; respect for dignities of
the research participants were prioritized; protection of the privacy of research participants was

ensured; and adequate level of confidentiality of the research data was also guaranteed.
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CHAPTER FOUR
4. Results
4.1. Demographic characteristics of participants
The demographic characteristics of the participants have been analyzed, focusing on the
variables of gender and age. As shown in Table 1 out of 374 participants 231 (61.8 %) were

male, while 143 (38.2%) were female students with an average age of 19.56 years old.

Table 1: Demographic characteristics of participants

Variables Number  Percent Mean Standard deviation
1. Gender
Male 231 61.8 - -
Female 143 38.2 - -
2. Age - - 19.56 .869

4.2.  Prevalence of psychological distress

The prevalence of psychological distress among first year ASU students. As it presented in
tablel from 374 participants; 151 (40.4%) were labeled as well psychological well - being; 57
(15.2%) were labeled as mild psychological distress; 73 (19.5%) were labeled as those with
moderate psychological distress, and the 93 (24.9%) were labeled as severe psychological
distress. The average prevalence of psychological distress among the first year ASU students was

23.41with a standard deviation of 9.01.
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Table 2: Frequency, percentages, mean and standard deviation of psychological distress

Frequency Percent Mean Standard deviation (SD)

Levels of psychological distress - - 2341 9.01
10 — 19 well/normal 151 40.4% - -
20 — 24 mild S7 152% - -
25 — 29 moderate 73 19.5% - -
30 — 50 sever 93 24.9 - -

4.3.  Gender differences in psychological distress and academic performance
Gender difference on psychological distress and academic performance among first year ASU
students. The mean, standard deviation, and t test score of male and female involved in the study

were used to answer this research question.

Table 3: Mean, standard deviation and t — test for psychological distress and academic
performance by gender

Gender N Mean SD t df p-value

Psychological distress Male 231 225974 8.77485  -2.234 372 .026
Female 143 24.7273 9.25399  -2.206
Academic performances Male 231 2.9178 65441 6.146 372 .000

Feale 143 2.4994 61905 6.227

Note: N is umber of participants, SD is standard deviation, t is t-test value, df is degree of freedom, p-value is
significance level

As it presented in Table 3 the results of independent t — test showed that gender seemed to have
differential effects on female first year ASU students’ psychological distress score. This is

because, psychological distress more reported by female students than male students (t (372) = -
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2.206, p =. 026). This implies that psychological distress has observed in female students than
the male students.

Similarly, there is also gender difference in academic performance as it can be seen in the
table 3 genders seemed to have differential effects on male first year ASU students’ academic
performance score or cumulative grade point average score. This is because, academic
performance of first year ASU student’s first semester CGPA high score more reported by male
students than female students (t (372) = 6.146, p< 0.001).

4.4. Ego development and adjustment status in relation to psychological distress

Ego development and adjustment status in relations to psychological distress of first year ASU
students. The R, R?, standardized coefficient (B), and t test result summary of ego development,
academic adjustment, social adjustment, homesickness, emotional adjustment, sex and age in
relation with psychological distress of first year ASU students were used to answer research

questions.

Table 4: Ego development, academic adjustment, social adjustment, homesickness, emotional

adjustment, age, sex and psychological distress.

R R square () t Sig. F df
Regression model 565 .319 - - .000 24.558 (7366)
Ego development - - -.517 -10.559 .000 - -
Academic adjustment - - .070 1.215 225 - -
Social adjustment - - -171 -3.501 .001 - -
Homesickness - - -.018 -.374 708 - -
Emotional adjustment - - .028 558 577 - -
Sex - - 046 1.036 301 - -
Age - - .032 742 458 - -

Note: R is regression, B is standardized coefficient beta F is F test value, t is t-test value, df is degree of freedom,
Sig. is significance level
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To test the statistical significance of the relation between ego development and adjustment status
with psychological distress; ego development, academic adjustment, social adjustment,
homesickness, emotional adjustment, sex and age were entered into the regression model as
independent variables. Ego development negatively related to psychological distress (8 = -.517, t
(366) = -10.559, P < 0.001), academic adjustment positively related to psychological distress (5
=.070, t (366) = 1.215, P = .225), social adjustment negatively related to psychological distress
(B =-.171, t (366) = -3.501, P = .001), homesickness was negatively related to psychological
distress (# = -.018, t (366) = -.374, P = .708), emotional adjustment was positively related to
psychological distress (8 = .028, t (366) = .558, P = .577), sex was positively related to
psychological distress (5 = .046, t (366) = 1.036, P = .301), and age was positively related to

psychological distress (5 = .032, t (366) = .742, P = .458).

The results of the multiple regression model have shown that first year ASU students’
ego development, social adjustment, academic adjustment, homesickness, emotional adjustment,
sex and age accounted for 31.9%, of the variance of their psychological distress (R* = .311, F @,
369) = 41.729, p < 0.001). The other 68.9% variation of psychological distress explained by other
factors. This implies that, a 31.1 % variation in psychological distress in first year ASU students
as the result of the model, but the model doesn’t explain 68.1% variation in psychological

distress among first year ASU students independently.

4.5. Ego development and adjustment status in relation to academic performances
To what extent ego development and adjustment status predict academic performances of first
year ASU students? The R square, standardized coefficient (), t - test, degree of freedom and F

result summery. By entering ego development, academic adjustment, social adjustment,
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homesickness, emotional adjustment, sex and age as independent variables to the regression

model.

Table 5: Regression model of ego development, adjustment status and academic adjustment with

academic performances SPSS result summery

R Rsquare f t P value. F df
Regression model 647 419 - - .000 37.868 (7,366)
Ego development - - 174 3.852  .000 - -

Academic adjustment 216 4.069 .000 - -
Social adjustment - - 341 7.538 .000 - -

Homesickness - - -039 -888 .374 - -

Emotional adjustment 055 1.190 .235 - -
Sex - - -204 -.4993 .000 - -

Age - - -029 -732 464 - -

Note: R is regression, f is standardized coefficient beta F is F- test value, t is t-test value, df is degree of freedom,
p value is significance level

To test statistical significances of the relation between ego development, academic
adjustment, adjustment status with academic performance; ego development, academic
adjustment, social adjustment, homesickness, emotional adjustment, sex and age were entered as
independent variables into regression model. Ego development positively related to academic
performance (f =.174, t (366) = 3.852, P < 0.001), academic adjustment positively related to
academic performance (5 = .216, t (366) = 4.069, P< 0.001), social adjustment positively related
to academic performance (5 = .341, t (366) = 7.538, P< 0.001), homesickness negatively related

to academic performance, (f = -.039, t (366) = -.888, P = .374), emotional adjustment positively
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related to academic performance (f =.055, t (366) = 1.190, P = .235), sex negatively related to
academic performance (f = -.204, t (366) = -.4993, P< .001), and age negatively related to
academic performance (5 = -.029, t (366) = -.732, P = .464)

From the findings, as it presented in Table 5 it is clear that first year ASU students’ ego
development, social adjustment, academic adjustment, homesickness, emotional adjustment, sex,
and age accounted for 41.9 % of the variance of their academic performance (R* = .419, F (7.366)
= 37.368, p < 0.001). Whereas, the other 58.1 % of the variance of first year ASU students’
academic performance explained by other factors. This indicates that 41.9% variation of
academic performances of first year ASU students explained by this model. Yet, 58.1% variation
of academic performance of first year ASU students has not explained by this model

independently.
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CHAPTER FIVE
5. Discussions
The purpose of this study was to investigate the relations of ego — development and adjustment
status with psychological distress and academic performances of first year university students
aiming to develop an integrating understanding of how the academic performance and
psychological distress of first year university students influenced by their ego-development and

adjustment status.

The prevalence of psychological distress among first year ASU students was reported that
59.6% has psychological distress. Where, 15.2 % were reported mild psychological distress,
19.5% were reported moderate psychological distress, and 24.9% were reported severe
psychological distress. A similar study conducted in different countries revealed that
psychological distress is a central problem with university students. For instance, a related study
conducted in India denotes that psychological distress among college students are common and
associated with numerous negative correlates (Jaisoorya et.al., 2017), and the vast majority of
Australia university students were reported elevated psychological distress levels (Stallman,
2010). Similarly, students in Pakistan University are at risk of developmental, psychological
distress (Kumar, Shaheen, Rasool, & Shafi, 2016). The prevalence of psychological distress is a
central problem of University students found in all over the world. For example, a study
conducted in Europe and North America revealed that in the mid-range of prevalence observed
in university student populations (Verger et.al, 2009). Whereas, study findings that were
conducted in China, indicated that 40.7% of University students was reported psychological
distress and common among university students (Tang, Byrne, & Qin, 2018). So, high

prevalence of psychological distress highlights the need for a multilevel approach to the
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promotion of wellbeing in university students (Stallman, 2010). These high levels of
psychological distress among first year university students might be due to adjustment problems
erupted with the exposure to an unfamiliar social environment. (Nakandalage, Kuruppuarachchi,
& Madurapperuma, 2010). In addition, previous study conducted in Ethiopia, support this study
finding. For instance, one-third of medical students were found to have mental distress (Melese
et.al., 2016). The prevalence of mental distress among the students was found to be relatively
high (Tariku, Zerihun, Bisrat, Adissu, & Jini, 2017; Dachew et.al., 2015;). One fifth of the
students was found to be mentally distressed (Dessie et.al., 2013). Nearly half of the students had

mental health disorders (Getachew, &Tekle, 2018).

There was a gender difference in psychological distress. The finding of this study was
revealed that psychological distresses significantly more reported in female first year ASU
students than male students. This study finding is consistent with previous study findings. For
instance, similar studies conducted by Engen (2008), and Nurullah (2010) suggested that females
reported more psychological distress than males. Because, women had higher psychological
discomfort scores and higher absorption and dedication scores compared with men (Cristina
et.al., 2014). Emotional socialization and self-salience suggest that the outcomes of the stress
process depend upon gender and would predict that stressors increase distress more for women
than for men (Elliott, 2013). This was as the result of ‘internalizing' problems (in which distress
is directed inwards) are more common among female than male, who are more likely to exhibit
‘externalizing' problems (that manifest through 'acting out’) (Hamblin, 2016). Also, for too many
women, experiences of self -worth, competence, autonomy, adequate income and a sense of
physical, sexual and psychological safety and security, so essential to good mental health, are

systematically denied (Afifi, 2007).
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Similar with psychological distress, there was a significant gender difference among first
year ASU student’s first year first semester academic performance, high CGPA score more
reported by male than female. Consistent to this study finding Eshetu (2014) demonstrate that the
proportion of male students in the upper achieving groups was significantly higher result than
females and the opposite was true for lower achieving groups. The other study conducted by
Tasisa and Tafesse (2013) revealed that female students are less academic achiever than male
students in colleges of teachers’ education. In contrary to these findings, different study
conducted in western country revealed that there is no significant difference between male and
female in academic performances (Sarkar & Banik, 2017). Whereas, studies conducted by
Ahmad, Pervaiz, and Aleem (2015), investigated that the performance of the female students is
significantly higher compared with male students on the basis of different factors such as
parental education, participation in debates, better income support, use of internet in studies,
better performance in academic classes, time spent in studies other than class hours are
contributors for higher performance. But, in Ethiopia, female students score low academic
performance than male this is because of different factors. For instance, studies conducted by
Tenaw (2018), his findings revealed that there were a number of on-campus and off-campus
factors caused for the low academic performance of female students in higher education when
compared with males. These could be included under personal, university, academic and
economic related factors. The majority of problems female students encounter and those factors
that affect female students’ academic performance are personal and the other problems are
caused by the university environment (Mersha, Bishaw & Tegegne, 2013). Individual and social

factors are related to students’ level of academic achievement and level of motivation for

learning (Maric Sakac, 2014). Also, difficulties adjusting to campus life styles affect female
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students’ academic performance (Jemal, 2012). In addition, according to Asfaw (2012) his
literature on “gender inequalities in tertiary education in Ethiopia” clarifies that females may
have less ability to apply adaptive competencies during academic transitions than males.
Because, where females compares with males, females facing with self — reliance problems,
learning style, social and language skill, and lack of problem solving skill. Female less performs

in academic performances might be the influence of such factors.

This study finding revealed that, variation of psychological distress of first year ASU
students was explained by their level of ego development and adjustment status. Ego
development and social adjustment of first year ASU students were significantly negatively
related to psychological distress, and sex and age were non — significant in relation to
psychological distress. This study finding is consistent with previous study finding conducted by
Rascovar (2015) ego development is negatively correlated with psychological distress or
unwanted feelings. As the result of adjustment difficulties relating to the new university
environment, students faced with psychological distress and sleeping difficulties (Biasi, et.al.,
2018). High prevalence of psychological distress among first-year University students due to
adjustment problems erupted with the exposure to an unfamiliar social environment
(Nakandalage, Kuruppuarachchi, and Madurapperuma, 2010). People’s perception of having
available emotional supports or positive social interaction opportunities was associated with
experiencing improvements in distress levels (CIHI, 2012). Also, high levels of psychological
distress associated with lower quality of life, low social support, high neuroticism, and high
behavioral inhibition (Connor, 2004). Sex was non — significant relation to psychological distress
(Thygesen, Saevareid, Lindstrom, & Knut, 2009). Specific risk factors seem to vary across

gender and across age group, but the effect of this differential exposure on psychological distress
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is unclear (Drapeau, Marchand & Prevost, 2012). In contrary, with the previous study, this study
finding revealed that academic adjustment, homesickness, and emotional adjustment have non-
significant in relation to psychological distress. The difference could be attributed to the
socioeconomic, cultural and environmental factors. For instance, homesickness relating to
adjustment difficulties (i.e. disliking the university) only had an indirect effect on students’ sleep
difficulties, through its effect on students’ psychological distress (Biasi, Mallia, Russo, Menozzi,
Cerutti &Violani, 2018). Most people suffer from homesickness at some point in their lives at
university, and feelings of sadness and distress can vary in severity and may manifest themselves
in different ways (Etchells, 2015), and homesickness has a negative effects on psychological
wellbeing (Kegel, 2009). Quality of student college adjustment has an effect in explanation of

students’ psychological distress (Dessie, Ebrahim & Awoke, 2014).

This study finding revealed that, variation of academic performances of first year ASU
students explained by ego development and adjustment status. From the regression model, ego
development, social adjustment, academic adjustment and sex are statistically significant in
relation to academic performances. By supporting this study finding, previous research
conducted by Bursik and Martin (2006) revealed that ego development is an important predictor
of academic achievement. Study findings of Menozzi, Cerutti and Violani (2017), indicated that
there are crucial role of academic adjustment in predicting achievement in university. Academic
adjustment has a positive, strong and significant effect on their academic performance (Kaljahi,
2016). Students with lower levels of academic and institutional adjustment to college achieved
less well academically than students with intermediate and higher levels of adjustment (Paramo,
Tinajero, & Rodriguez, 2015). Social adjustment and academic adjustment are consistent

predictors of academic performance among college students (China, 2015). The more a student
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can adjust with the environment the more he/she becomes mentally healthy, and a positive effect
on the student’s education (Bhakta, 2016). Consistent to the previous study, homesickness and
age were negative relationship coefficient with academic performance. Yet, homesickness and
age were statistically non - significant in related to academic performance. Previous studies
conducted by Baba, Aliata and Patrick (2013) explain that age does not significantly contribute
to academic performance of university students. Younger students perform better than mature
students (Ehiabhi & Ayo, 2016). And homesickness has non — significant relationship with
academic performance (Kaljahi, 2016). Whereas, in contrary to previous studies emotional
adjustment was non — significant relationship with academic performance. The difference could
be attributed to the socioeconomic, cultural and environmental factors. Emotional adjustment
and social support are most relevant to academic achievement (Dadarigashti, Amoopour, &
Akbari, 2016). Students emotional adjustment also important variables for predicting their
academic achievement (Hussain, & Lakhani, 2016). First year undergraduate students were less
emotionally mature, and had difficulty in adjusting emotionally and socially to the changing

demands of the environment and faced more academic difficulty (Sharma, 2012).
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CHAPTER SIX

6. Conclusion and recommendations

6.1.  Conclusion

Based on this study finding the researcher conclude that ego development and social adjustment
were negatively related and significant contributor variables to psychological distress of first
year ASU students. In addition, ego development, academic adjustment, and social adjustment
were positively related and significant contributor variables to the academic performance of first
year ASU students. There was a high (more than average) the prevalence of psychological
distress among first year ASU students. Gender appeared to have differential effects on

psychological distress and academic performance.

6.2. Recommendations
Based on the findings, the researcher recommended the following major issues

v' ASU ought to provide appropriate intervention (including psychosocial supports) in
psychological distress to help the students develop healthy psychological well being.

v" ASU ought to provide appropriate intervention for female students ( including academic
tutoring, and study skills) in academic performances to help the students to score good
academic competence.

v" ASU needs to organize advanced and equipped counseling and guidance center to tackle
the students’ psychological and academic problems.

v" ASU could give advanced orientation for first year students before they start teaching —
learning program to socialize the students to their learning environment. In addition,
senior students may be organized induction training and mentoring to socialize as well as

share their experiances for first year students in the beginning of the academic year.
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Appendices
Appendix A: Scales or tests
Jimma University
College of Education and Behavioral Sciences
Department of Psychology

Informed Consent

My name is Getahun Tadesse, | am counseling psychology postgraduate student in Jimma
University, now | am conducting my thesis on the title of “Relations of ego development and
adjustment status with psychological stress and academic performance: among first year Assosa
University students” for the partial fulfillment of MA in counseling psychology. The main
objective this study is “to investigate the relations of ego — development and adjustment status
with psychological distress and academic performance of first year students”. If you would like
to participate in this study, we will now complete the consent process. Please read this
information about the study and ask any questions. At this time | would also like to ask your
permission. Getting the information from the participant used for the academic study purpose
only and confidentiality of the participant is protected. If you would still like to participate in the
study after you have read the consent form, please sign and date the last page of each form.

Please ask me any questions that you have throughout the time | am here. If you have any
additional questions at a later time you may email or call me through the following address:

E — Mail: gechpsycho03@amail.com

Cell phone: +251-922-188-740

48


mailto:gechpsycho03@gmail.com

Eqgo Maturity Scale

Instructions: Below there are lists of statements that may or may not describe you. Please read

each of the item below and then rate how much you agree or disagree with each.

aoav 0:NHY (T etmPO-t AACTF ACOLT ALIAGI° ALIAGI® L TAN:: AQhPTHT A0ND- ntam-t

ATV PACOPT AT Ro106-::

Response Scale:

pPAfaPAN PP T

Circle 1 = if you strongly disagree.

AhAl7 AM° L7207 790 et 177 Lh(le

Circle 2 = if you somewhat disagree.

A7 P7207790 et 277 Lh(r

Circle 3 = if you neither agree nor disagree.

At °79° A8 TE A%t LTILAMP T 't €377 fh

Circle 4 = if you somewhat agree

A7 271097900 F hrh 4”7 eh(r

Circle 5 = if you strongly agree.

A7 NNg° Lo NTIav-(0 T ek <577 Phie

No. | List of statements Response Scales

1 I think it is important to have new experiences that challenge how I think about myself |1 |2 |3 |4 |5
and the world.
A7 AG HGE% PATT LTIRNTF D 7880 1TMaPET W 18T POLAIA::

2 I find myself doing things without paying much attention. 1 ]12|3]4]|5
PIINGOGF D LCLAT I9° ThedF ANAT ALCOTPAU-::

3 | feel a connection to all living things. 1 12|3]4]5
NU-Ae® 7T OC TANC AT LATTFA::

4 Before criticizing somebody, | try to imagine how | would feel if | were in theirplace. |1 |2 [3 |4 |5
A1&7T (@ nae@-p(, (& hi OH A0« 03 A7 P7LATTTY 098t 7 AP? A2L9UTA Aarravt
APhé-Av-::

5 For me, life has been a continuous process of learning, changing, and growth. 1 12|3(4]|5
A% VLD : RavTIC QAD-TG PAL YT LTIOPPCT LT 1D-::

6 I do jobs or tasks automatically, without being aware of what I'm doing. 112|345
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APTT @RI° +0TT hPALU- APPETI° AAD-P ANGO-GAV-~::

7 | feel a connection with strangers. 2
NAT8) NIND-FFO- APT OC ATFIT WTRAT BATITA::

8 When I'm upset at someone, | usually try to put myself in his or her shoes for a while. 2
0AA AD+ AL (GLL A (H A@- 03 NP7 % ANQAU-::

9 I have the sense that | have developed a lot as a person over time. 2
A7 A@- LH @F LH H APTAAAN A28 LATITA::

10 | I rush through activities without being really attentive to them. 2
TILD7 ThedF AAAT OFhA OL LCLAT A1Av-::

11 | I sometimes find it difficult to see things from another person's point of view. 2
AT97% TICTT (M A0+ 0F PR 19T 28T ::

12 | I feel a connection to people of other races/ethnicity. 2
haA A@- HC (NdwC) 2C ATFIF W10 LATTFA::

13 | I'try to look at everybody's side of a disagreement before 1 make a decision. 2
@A heehmt (6t W18 1% O@« FP@ae(+7 LATHNTTITI0NFT 170 A1t ATPhé-Au-::

14 | When I think about it, | haven't really improved much as a person over the years. 2

A~ W07 GorADE NH A780FAAAD: ANQAD-::
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College Adjustment Test

Instructions: Below there are lists of statements that may or may not describe you. Please read

each of the items below and then rate how much you agree or disagree with each by circling a

number.

avavg P:- hCAPT AIAG 29U T @RI° 0998 Fh WG T TICT iy OFF +aTHPA:: NP2 NINaFu-

024 (LLE RiLtParay: PACALT AAN PTLECHFNTT 0740 N (aPgPlT L0014

1 2 3 4 5
Not at all Somewhat

e Noae’rs AN 0U-
AdO97979°

6

A great deal

7

AMg° AaTITIOV-

No List of statements Response Scales

1. Missed your friends from high school. 11213415
PUNTS RLE TIVCT O ALFTUVT ATFIN FALATA::

2. Missed your home. 11213415
WLHA/VT FALTAN T

3. Missed your parents and other family members. 1123(4]|5
OALT/UT AS At 20N AOATT AL/

4, Worried about how you will perform academically at the university. 1123415
NezACHE OFPVCTR/Y A28t @m297 a7 WHRANT/Y PO 7P/ 7dN:

5. Worried about love or intimate relationships with others. 11213415
AT DG NAATT P&PCT NP PPN 17T e TPA[TA

6. Worried about the way you look. 1123415
AARIPGU/Y e 1. PO/ Y
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Worried about the impression you make on others.

QA MO PAT/U Agvanhet P0en 1P YA

Worried about being in university in general.

NAmPAL 70CHTE @01 NaPP7/V Hen1ELAT/ VU

Liked your classes.

Pava94 P N&ATO/UT hS Phed 2L T0/VY TOFTFPATN/ TO8TFPAY::

10.

Liked your roommate(s).

P9o% 3 hed ALTPTN/U7 TOBTPAT/ TOSFPAY::

11.

Liked being away from your parents.

hAA-NG/V Naeg-i/v LaHET0/V::

12.

Liked your social life.

NezaCht LAT/UT TN VDT FOEPAT/ TOLPAY::

13.

Liked university in general.

NAMPAL PATINTY LAUNTT RLOCHT TOBPAT/ +DLPAY::

14.

Felt angry.

nezacot AA@- v-p3 18t 0Tt FOAIOFA TN

15.

Felt lonely.

NRLACHECNVF RN HHATORA YA -

16.

Felt anxious or nervous.

0LaChE @1 Paves-t/ av00 A%t HAFOFA 7

17.

Felt depressed.

nezacot @t eLNCH av0F At HAFCPA7A::

18.

Felt optimistic about your future at university.

A OL4 T LEAChE $&0/U AN/ 0 (T4) TIC LATTA/YA::
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19.

Felt good about yourself.

AAZ-OT/U P4 (aPANIP) T1C 2NTT/ A :

20.

Faced some problems in some courses.

NAT87L PTIPUCT AL TET AL AT87L TFaCT 1Par@-al7d::

21.

Followed your teacher’s instructions.

LavgoYCH/UT TOHHT Tt PAT/ YUz

22.

Visited university library regularly.

PRLAOCATEDT (Lt - et NaP2NT T TPl LATN/ V::

23.

Enjoy writing notes in the lecture.

hed ot O H994/C TN OF avPy Lh LAA7AN::

24,

Satisfied with university courses.

9O +aG F @] (19T F @ RLACHTD- FIPUCT ARYTET 20T/ /v::

25.

Obtaining the grade is the most important thing to me.

Pé DMyt TITTHAU A8 AMI° AQLAL, 10-::
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Kessler Psychological Distress Scale (K10)

Instruction: Below there are list of questions concern how you have been feeling over the past

30 days (4 weeks). Please read each list of questions properly and give accurate answer by

circling an alternative response in front of each question that best represents how you have been

feeling.

aavgf:-nHy 03T ¢t 30 ¢5F (At A F) 7 AT AIRTOTIPE Ulmed TEEPT

FHCHLPA:: AONPT TPRO-T (FHILD- v-2F IO QA QA ACOL 092+ FhhAT o7 TP FL.8 PAT7

goAT Ph(t::

Response Scales

PIPATIPAN PP T

Circle 1: if your response is none of the time.

PHAA@ (7% NPFF@-9° LH LAFATIPT Dt ‘17 fh((

Circle 2: if your response is a little of the time.

eHAAD- (7Lt ATEE LHE nFO0TIPT <27 fhile

Circle 3: if your response is some of the time.

eHAAD- Tt A9 L 1P <37 fhr

Circle 4: if your response is most of the time.

SHAAD- A7YT AOHG @7 1LH D019t <4 fh(-

Circle 5: if your response is all of the time.

eHAAD- (7Lt v L DEOTIPT 5’ fhie

No. | List of questions Rating
scales

1. | Inthe past 4 weeks, about how often did you feel tired out for no good reason? 1/ 2|3
A%t At A9t A 9°79° AT DL P02 A7 PUA LI 2209° A9t HAIOFAIN?

2. | Inthe past 4 weeks, about how often did you feel nervous? 1/ 2|3
OA¢T Adt A9 A7 PUA L 2aPL0T A%t HATOFA/TA?

3. | In the past 4 weeks, about how often did you feel so nervous that nothing could calm you 1123
down?
OA$<t Aéet APTIF AT PUA LI °79° 11C ALNCLD- PTILTA LavlOTG P& CY+ A%t
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TATPPA/TN?

4. | Inthe past 4 weeks, about how often did you feel hopeless? 1
¢t hét A9 A7 PUA LI T04 PaPRLT ALt HATOFA[TN?

5. | Inthe past 4 weeks, about how often did you feel restless or fidgety? 1
OA$t Adt AF°1F AT PUA L 22RO POT 08T HAIOFA/IA?

6. | Inthe past 4 weeks, about how often did you feel so restless you could not sit still? 1
OA$F AgF A9 AIPT PUA LH (1919RCT LarPOTOT (ALST 27119) A% F HAIOFA//A?

7. | Inthe past 4 weeks, about how often did you feel depressed? 1
OG-t hAét A9 A7 PUA LI ParR0C (92R0T) A%t TATOFA/TN?

8. | Inthe past 4 weeks, about how often did you feel that everything was an effort? 1
¢t Adt A9 A7 PUA L U9 T1C D7k &09° AP HOAIORA/TAN?

9. | Inthe past 4 weeks, about how often did you feel so sad that nothing could cheer you up? 1
AT A A9t AP LUA LH (TIRNCE P97 9% OO T $L-A/7N?

10. | In the past 4 weeks, about how often did you feel worthless? 1

A4t hest A2 AT PUA LI OPP (LATE (9%t +OIOFA/70
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Academic Performance

Demographic information of participants

College

Department

Id No.

Sex

Age

Ethnicity

Signature

Thank You for Participation!!!
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Appendix B: SPSS outputs

Histogram

Pychological distress Academic performance

Mean = 23.41 40 .
Mean = 2 76
- Std. Dev. =5.008 -
N=974 ﬁg SDFiv.— 672

o
T

Frequency
T
|
I
I
—
Frequency

[

T T T T T T T
i} 10.00 2000 30.00 40.00 50.00 60.00 1.00 200 3.00 4.00

Pychological distress Academic performance

Test of Homogeneity of Variance

Levene Statistic  [dfl df2 Sig.
Based on Mean .004 1 372 .949
Based on Median .034 1 372 .855
[Psychological distress Based on Median and with
) .034 1 369.820 [.855
adjusted df
Based on trimmed mean .019 1 372 .891
Based on Mean 3.442 1 372 .064
Based on Median 4.206 1 372 .041
Academic performance Based on Median and with
) 4.206 1 359.973 (041
adjusted df
Based on trimmed mean 3.913 1 372 .049
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REGRESSION
/MISSING LISTWISE
/STATISTICS COEFF OUTS R ANOVA
/CRITERIA=PIN(.05) POUT(.10)
/NOORIGIN
/DEPENDENT CGPA
/METHOD=ENTER EMS AGE AAT HST EAT SAT SEX.

Regression

[DataSetl] D:\descktop file\new enterd data.sav

Variables Entered/Removed?

Model Variables Variables Method

Entered Removed

Sex, Emotional
adjustment,
Age, Social
adjustment ,

1 Home sickness Enter
, Ego
development,

Academic

adjustmentb

a. Dependent Variable: Academic performance

b. All requested variables entered.

Model Summary

Model R R Square Adjusted R Std. Error of the
Square Estimate
1 .647°% 419 .408 51716

a. Predictors: (Constant), Sex, Emotional adjustment, Age, Social

adjustment , Home sickness , Ego development, Academic adjustment

ANOVA®
Model Sum of Squares df Mean Square F Sig.
Regression 70.553 7 10.079 37.686 .000°
1 Residual 97.887 366 .267
Total 168.440 373

a. Dependent Variable: Academic performance
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b. Predictors: (Constant), Sex, Emotional adjustment, Age, Social adjustment , Home sickness ,

Ego development, Academic adjustment

Coefficients?

Model Unstandardized Coefficients Standardized t Sig.
Coefficients
B Std. Error Beta
(Constant) 1.031 .663 1.556 121
Ego development .015 .004 174 3.852 .000
Age -.023 .031 -.029 -.732 464
Academic adjustment .021 .005 216 4.069 .000
! Home sickness -.004 .004 -.039 -.888 .375
Emotional adjustment 011 .009 .055 1.190 .235
Social adjustment .041 .005 341 7.538 .000
Sex -.282 .057 -.204 -4.993 .000

a. Dependent Variable: Academic performance
Regression

[DataSetl]

Variables Entered/Removed?

D:\descktop file\new enterd data.sav

Model Variables Variables Method
Entered Removed
Sex, Emotional
adjustment,
Age, Social
adjustment ,
1 Home sickness Enter
, Ego
development,
Academic
adjustmentb
a. Dependent Variable: Pychological distress
b. All requested variables entered.
Model Summary
Model R R Square Adjusted R Std. Error of the
Square Estimate
1 .565° .319 .306 7.50265
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a. Predictors: (Constant), Sex, Emotional adjustment, Age, Social

adjustment , Home sickness , Ego development, Academic adjustment

ANOVA?
Model Sum of Squares df Mean Square F Sig.
Regression 9668.549 7 1381.221 24.538 .000°
1 Residual 20602.039 366 56.290
Total 30270.588 373

a. Dependent Variable: Pychological distress

b. Predictors: (Constant), Sex, Emotional adjustment, Age, Social adjustment , Home sickness ,

Ego development, Academic adjustment

Coefficients?

Model Unstandardized Coefficients Standardized t Sig.
Coefficients
B Std. Error Beta
(Constant) 49.055 9.615 5.102 .000
Ego development -.604 .057 -.517 -10.559 .000
Age .335 451 .032 742 .458
Academic adjustment .092 .076 .070 1.215 .225
! Home sickness -.024 .065 -.018 -.374 .708
Emotional adjustment .073 132 .028 .558 577
Social adjustment -.275 .079 -171 -3.501 .001
Sex .849 .820 .046 1.036 .301

a. Dependent Variable: Pychological distress
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T-TEST GROUPS=SEX (1l 2)
/MISSING=ANALYSIS
/VARIABLES=PDS CGPA
/CRITERIA=CI (.95).

T-Test
[DataSetl] D:\descktop file\new enterd data.sav
Group Statistics
Sex N Mean Std. Deviation | Std. Error Mean
Male 231 22.5974 8.77485 57734
Pychological distress
Female 143 24.7273 9.25399 .77386
Male 231 2.9187 .65441 .04306
Academic performance
Female 143 2.4994 .61905 .05177

Independent Samples Test

Levene's Test for

t-test for Equality of Means

Equality of
Variances
F Sig. t df Sig. (2- Mean Std. Error 95% Confidence Interval of the
tailed) Difference Difference Difference
Lower Upper
Equal variances
.004 949 | -2.234 372 .026 -2.12987 .95347 -4.00474 -.25500
Pychological assumed
distress Equal variances
-2.206| 288.824 .028 -2.12987 .96550 -4.03017 -.22957
not assumed
Equal variances
3.442 .064| 6.146 372 .000 41926 .06822 .28511 .55341
Academic assumed
performance Equal variances
6.227| 313.727 .000 41926 .06733 .28678 .55174
not assumed










