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ABSTRACT 

The school Self-evaluation program is a means for making a school effective and increase 

students achievement. However its implementation is facing many challenges. Thus, this 

study therefore intended to assess the practices and challenges of school Self-evaluation 

program implementation in secondary school of Jimma Zone. In this study the Mixed 

research design  was employed. To achieve these objective secondary and primary data were 

collected .Accordingly, questionnaire, interview were used to collect quantitative and 

qualitative data. Hence a total of 186 respondents were selected. Of which 170 were selected, 

randomly, 16 were selected by quota sampling technique. The obtained data results were 

analyzed by using descriptive statistics.. Then questionnaire administered to 170 teachers 

and 8 principals and 8 vice principals were interviewed The finding of this study indicates 

that the practices of school self-evaluation have been low. Due to this, the status of school 

self-evaluation program implementations was not to the expected level. From this, the 

achievements made so far are not encouraging and no significant efforts have been made to 

strengthen the implementation of school self-evaluation program. Thus, concerned body9 

principals, vice principals and teachers)  have to:-prepare adequate awareness creation 

program to ensure practical involvement of all. Stake holders, organize and allocate the 

necessary resources, provide proper technical support and practical training to support the 

implementation of school improvement program (SSE) are required. 

Key terms:- School self-evaluation; Challenges; Commitment.; Impact; Implementation; 

Principal 
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CHAPTER ONE 

   1 INTRODUCTION 

1.1 Background of the Study 

School self-evaluation is a procedure that schools do unto themselves to examine the methods 

of teaching and the learning strategies, the performance, and other activities of the school to 

improve learners‟ test scores (Macbeath, 2004). According to Macbeth (2006), school self-

evaluation is predominantly about giving the school a chance to reflect on the characteristics 

of external evaluation against that of SSE and to check the relevance of both the systems 

(SSE and external evaluation) for the school environment. In this study, SSE is defined as 

teachers‟ self-reflection about their weaknesses and strengths in teaching and learning and 

how to overcome shortcomings while strengthening the strengths to bring about quality 

teaching and learning. SSE is also defined in terms of its interdependence with external 

evaluation.   

The concept of SSE can be explained as an ongoing appraisal process that seeks to evaluate 

and possibly improve the schools‟ overall performance, essentially targeting learner 

performance. Through the SSE process, the school is at the epicentre of pursuing its goals, 

objectives and targets. Faddar, Vanhoof and De Maeyer (2018) view that SSE plays a 

significant role in helping schools improve in terms of quality teaching and learning. 

Primarily, SSE strives for improvement in the core mandate of school, namely, the classroom 

practice of teaching and learning. Antonio (2016) states that teachers from different ranks are 

accomplishing the improvement of quality in the core mandate of the school, which is 

teaching and learning. These teachers have different qualifications, different levels of 

knowledge, and a plethora of experience implementing the SSE. The majority of these 

teachers had been teaching for some time before the SSE was implemented. The SSE now 

requires these teachers to evaluate themselves with no fear of measure fixation (Salvioni & 

Cassano, 2017). Instructional leadership is a critical issue as per the evaluation unit and is 

also at the forefront of ensuring that SSE becomes an effective process and is helpful for 

schools. In this study, SSE instructional leadership is the leadership role that the principal 

assumes to ensure that the school becomes a better place for learning (Phillips, 2009). 

Besides this, the principal‟s SSE instructional leadership roles should include resourcing 

teachers relevantly so that the SSE process runs without frustrations as it (SSE) empowers 

teachers to unpack quality teaching and learning (Phillips, 2009). The principal should inspire 
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confidence among the teaching staff since he/she is in a position of power and influence. The 

author adds that the principal‟s influential role on the teachers should be supported by the 

relevant SSE contents, methods and dynamics that could help such teachers to improve their 

teaching methods. 

School evaluation is a type of assessment designed to assess information about the quality of 

practices at school, assess what does not work and what does not serve the purpose, and 

specifically determine what changes need to be made to achieve school goals (Department of 

Education and Skills, 2016; Education Review Office, 2016). 
i
School evaluation, an effort to 

understand the quality of processes and products, is a key factor for learning schools  

(MacBeath & Sugimine, 2003). School evaluation contributes to school development in 

several ways. The first of these is to serve for the formation of a performance-focused school 

culture. It also contributes to the increase in educational performance and standardization in 

education (Hanberger, Carlbaum, Hult, Lindgren &  Lundström, 2016).  

 School self-evaluation, also called internal school evaluation can be defined as school 

program or staff performing school basic services evaluating the performance of their schools 

(Nevo, 2002).With self-evaluation, schools are directed to determine their educational goals, 

be responsible for their own educational processes, and evaluate their own actions. With self-

evaluation, it is aimed not only to support improvement but also to meet the accountability 

requirement of the school (Nevo,2002). Self-evaluation is seen as an assistant of professional 

development. Teachers and other staff will become self-aware, higher self-reflective, and 

more self-critical individuals by self-evaluation, following their own performance and 

professional development (Ainsworth, 2010; MacBeath, 2006).  School self-evaluation was 

formally introduced into the Irish school system in 2012 as a collaborative, reflective process 

of internal school review, focused on school improvement. School self-evaluation further 

develops the school development planning process, and focuses it firmly on teaching and 

learning. Circular 0040/2012 required all schools to engage in the school self-evaluation 

process, and set out its purpose and rationale. 

   School self-evaluation involves reflective enquiry leading   to action planning for 

improvement that is informed by evidence gathered within each school‟s unique context. The 

process enables schools to use this evidence to identify meaningful and specific targets and 

actions for improvement that focus on teaching and learning practices. It enables them to 

create and implement, to measure their progress, and to identify their achievements. 

Improvement plans 
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In their ongoing engagement with school self-evaluation, schools should continue to focus on 

teaching and learning. They should continue to use the process to implement national 

initiatives and to identify and work on aspects of their own teaching and learning practices 

which require development and improvement. Globally, the issue of the improvement of 

quality teaching and learning is a serious concern. Like the entire world, Ethiopia is also 

genuinely worried about the quality of education, hence the introduction of school self-

evaluation (SSE). With the school in charge of the evaluation, teachers are expected to be 

part of the process. Setlalentoa (2014) states that the old model had no directives and thus 

allowed the inspectors to run it the way they wanted. The consequence of this inspection 

model was perceived, among other things, as leading to poor quality of education for schools 

offering education to the blacks, nearly collapsing the then black education system.   

Primarily, SSE strives for improvement in the core mandate of school, namely, the classroom 

practice of teaching and learning.  

School self-evaluation professional development is a process whereby teachers undergo SSE 

training. The training aims to improve the SSE skills needed for helping teachers identify the 

challenges they have and then work on such challenges to improve on unleashing teaching 

and learning potential. The aim is to enhance the skills of such individuals so that they can 

achieve excellence (Bouchamma, Basque & Marcotte, 2014). The SSE and EE results should 

inform the DBE in areas that teachers need to develop. At the heart of any SSE professional 

development for teachers is improving the teaching methods for the betterment of learner 

performance.   

Instructional leadership is a critical issue as per the evaluation unit and is also at the forefront 

of ensuring that SSE becomes an effective process and is helpful for schools. In this study, 

SSE instructional leadership is the leadership role that the principal assumes to ensure that the 

school becomes a better place for learning (Phillips, 2009). Besides this, the principal‟s SSE 

instructional leadership roles should include resourcing teachers relevantly so that the SSE 

process runs without frustrations as it (SSE) empowers teachers to unpack quality teaching 

and learning (Phillips, 2009). The principal should inspire confidence among the teaching 

staff since he/she is in a position of power and influence. The author adds that the principal‟s 

influential role on the teachers should be supported by the relevant SSE contents, methods 

and dynamics that could help such teachers to improve their teaching methods.  

Improving quality of education for all    (IQEA) is the result of international school 

improvement program which focuses on the improvement of school self-evaluation  by 

improving the main agents of schools. Hopkins (2002), the IQEA project is fundamentally 
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based upon central premises that emphasize the fact without an equal focus on development 

of capacity innovative work quickly becomes marginalized. This indicates the mere focuses 

on the implementation of school self-evaluation areas.  Rather the entire system needs to be 

given emphasis and treated well to bring quality of education and to realize school 

improvement.  Having the above points in mind, the questions however, realize the 

implementation of school self-evaluation is perceived as a specific area in educational 

research. Supporting this idea, Hopkins (1994) asserts that school self-evaluation is a strategy 

for educational change that enhance students out comes as well as strengthening the school 

capacity for change.  In Ethiopia, school self-evaluation in the School improvement program 

was launched in 2006 to improve the quality of education through enhancing students 

learning achievement and outcomes. This requires the effectiveness and commitment of all 

the stakeholders particularly teachers and the school leadership and management. Hopkins 

(2002:19) has noted that “the difficulty to change school management arrangement and 

working culture as a challenge to implement school self-evaluation in developing countries. 

Thus, for the success of school improvement it needs to identify the barriers so as to take 

corrective measures on time. The above idea initiated the researcher to investigate the 

determinants of implementation of school self-evaluation in governmental secondary schools 

in Jima zone.                                      

1.2 Statement of the problem   

 From a global perspective, there is considerable variation in how the SSE is being 

implemented. The United Kingdom and its jurisdictions – England, Wales, and Northern 

Ireland – and the Netherlands apply SSE differently. For instance, in England, evaluation is 

conducted by the private sector, and the evaluation results are reported for public 

consumption. Chronically poor performing schools face sanctions such as closing a school 

under-performed or dismissing teachers who have contributed to the underperformance 

(Jones & Tymms, 2014). In the Netherlands, school evaluation is done by the education 

department in that country. Wales and the Netherlands also have their practices and reasons 

for evaluation, such as targeting the improvement of learner performance. The United States 

of America (USA) uses test scores to evaluate schools. The SSE is fourfold and includes 

evaluating principals, checking aspects of safety of learners in the school, scrutinizing 

learners‟ tests scores and the quality of teaching and learning (Ofsted, 2013). At the heart of 

all these evaluation systems is the improvement of quality in education.                                                                                                              
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The quality of education has been found to be the challenges of many countries including 

Ethiopia. Undertaking different educational initiatives is an important dimension to assure the 

quality of education. Hence, school self-evaluation on the sub title of school improvement 

program is one of the major educational initiatives that many countries have developed and 

implemented to realize the provision of quality education (plan International, 2004). In 

Ethiopia, as indicated in MOE (2007) document of GEQIP school self-evaluation Introduced  

to improve  schools capacity and internal teaching learning process and the way to solve the 

problem they may face. The implementation of school self-evaluation demands active 

participation of all stakeholders namely teachers, students, parents, local community, 

supervisors, educational leaders and expertise at different levels (MOE 2011:56)                       

Having the above main points in mind, Jima Zone secondary school was where General 

Educational Quality Improvement  program (GEQIP) is being implemented. However, no 

study has been conducted on the Practice of school self-evaluation in Jima Zone   secondary 

school  

1.4 Research Questions. 

1. To what extent the principals discharge their roles in implementing school self-

evaluation at Jima Zone secondary schools?  

2. What is the extent of the involvement of stake holders in school self-evaluation in 

Jima Zone secondary schools? 

3. What  are the barriers to school self-evaluation in Jima zone secondary schools? 

1.5 Objectives of the Study                                                                                                                                           

1.5.1 General objective                                                                                                                   

 The overall objective of the study is to assess the practice in implementation of school self-

evaluation in Jima zone secondary schools.         

1.5.2 Specific objectives 

 To Identifying  the process of school self-evaluation in Jima Zone  secondary school  

 To clarify the Stake holder participation in school self-evaluation Jima Zone 

secondary school.  

 To identify the major factors of school self-evaluation in the Jima Zone  secondary 

school 
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 To identify the possible solutions for the implementation of school self-evaluation in 

the Jima Zone secondary school.  

1.6 Significance of the Study 

The study is hoped to bring out the following significant for the implementation of the 

program.  

It would encourage secondary school principals‟ supervisors and teachers to create conducive 

and better learning environment for their students in order to achieve good performance in all 

aspects.  

It will provide information for educational leader, curriculum developers, governmental and 

non-governmental organizations and other stakeholders. 

It may initiate other researchers to deal more on the impact of teacher‟s commitment in 

implementation of SSE in other secondary schools.  

1.7 Delimitation of the Study 

To make the study more manageable and feasible, the study will be limited to certain areas. 

The research could be more comprehensive and reliable if   primary and secondary schools in 

the Zone will be included. However, due to the shortage of time and data inability the study 

will be limited to   secondary schools found in Jima Zone.  

1.8 Operational definition of terms 

School Self-evaluation: Is as school program or staff performing school basic services 

evaluating the performance of their schools (Nevo, 2002)  

Challenges – problems that affect teachers in secondary school to implement SSE. 

Commitment – the willingness of teachers to implement SSE in secondary school of Jima 

Zone. Impact - the effect or impression of teachers implementing SSE in secondary school of 

Jima Zone.    

Implementation – the process of applying SSE in secondary school of Jima Zone.  

Principal – the chief administrator of a school who place multiple roles in developing and 

implementing policies, programmers, curriculum activities and budgets in a manner that 

promote the development of students and staff . 

Supervisor – is a professional person who has personal responsible for the promotion, 

development, and improvement of instruction.  
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CHAPTER TWO 

2. REVIW OF RELATED LITRATURE 

2.1 The concepts and definition of school self-evaluation 

School Self Evaluation (SSE) is the process by which a school takes its own initiative to 

assess the extent to which it meets the expectations of its stakeholders; by systematically 

gathering and analyzing information about itself to make value judgment.   Thomas, Cees 

Glas & Scheerens (2003) define it as the type of evaluation done internally by its members. 

In a country like Tanzania, external school inspection aims at monitoring delivery of 

education, adherence to stipulated curriculum and set standards and ensuring efficiency and 

quality. However, even with minimal external evaluation, the exercise has been a hiccup to 

most schools given the pressure from stakeholders of wanting to know if a school is worth the 

effort and resources pumped to meet its needs. Thus, the suggestion in this paper that, schools 

must begin to conduct their own evaluation if they are to not only give an account but also 

improve themselves (Macbeath‟s, 1999). School self-evaluation involves reflective enquiry 

leading to action planning for improvement that is informed by evidence gathered within 

each school‟s unique context. The process enables schools to use this evidence to identify 

meaningful and specific targets and actions for improvement that focus on teaching and 

learning practices. It enables them to create and implement improvement plans, to measure 

their progress, and to identify their achievements.  

In their ongoing engagement with school self-evaluation, schools should continue to focus on 

teaching and learning. They should continue to use the process to implement national 

initiatives and to identify and work on aspects of their own teaching and learning practices 

which require development and improvement. It is expected that most post-primary schools 

will use the school self-evaluation process in the 2016-2020 period to maintain a meaningful 

focus on literacy and numeracy and to assist them in introducing and embedding the 

Framework for Junior Cycle 2015. 
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2.2 External versus internal school evaluation 

Most accountability policies show an interesting combination of central control and steering 

by the country‟s central government with relative autonomy reserved for school governing 

bodies and individual schools. The findings on the topic of SSE make a distinction between 

the two main roles regarding school evaluation: an internal and an external one. (Newmann, 

King, & Rigdon, 1997; Wastiau-Schlu¨ ter, 2004; Wilcox & Gray, 1996). The external 

function focuses on the safeguarding of the quality standards of schools, and in most 

European countries a National Inspectorate of Education is responsible for this task. In this 

respect, the government (through the efforts of the Inspectorates) maintains strategic control 

over the goals of the education system, based upon standards, objectives, and criteria of 

success regarding the outcomes of a school. At the same time, the daily management 

practices remain the particular school‟s responsibility. 

The internal function is the responsibility of the schools themselves. They are supposed to 

determine, guarantee, and safeguard their quality and improve the teaching-learning process 

and their school performance (Hofman, Dijkstra, & Hofman, 2005). In general, several 

European countries acknowledge that the evaluation of their schools is at the very heart of the 

quality of schooling and this  includes evaluation by an external inspectorate, as well as 

internal procedures put into practice by the school community itself (Eurydice, 2004; 

Wastiau-Schlu¨ ter, 2004).  

The study of the National Inspectorate of Education (2006) into the effects of utilizing school 

self-evaluation for inspection purposes in Europe concluded that the position of SSE is 

stronger in countries where more accountability demands are imposed on it. The position of 

SSE is weaker when the national evaluation context is more encouraging of improvement 

only. The first group of countries consists of England, The Netherlands, Northern Ireland, 

and Scotland. In these countries, the national evaluation context is labeled as equally 

supportive of accountability and improvement-oriented SSE. In these four countries, the 

position of SSE in the inspection system is strong. In the other group of countries and regions 

(Belgium/Flanders, Denmark, Hesse and Lower Saxony in Germany), the national evaluation 

context is more supportive of improvement oriented SSE. In these areas, the position of SSE 

in the inspection system is weak to moderate . 

 

 



[Type text] Page 9 
 

2.3 The theories of School self-evaluation  

The three theories discussed in this topics aim to provide a basis for understanding the 

perceptions of teachers from the seven secondary schools about SSE and the improvement of 

quality teaching and learning. The theoretical framework was used to build a conceptual 

framework (Osanloo & Grant, 2014). Using the theoretical framework helped the study 

elucidate the phenomenon under study, which is SSE and improvement of quality teaching 

and learning (Eisenhart, 1991). It implies that there should be a link between the theoretical 

framework and the literature. In this study, theoretical framework and literature were used as 

a platform for validating the perceptions of the selected teachers on SSE and the 

improvement of quality teaching and learning.  

Three theories underpin the study, namely:  

(i) Goal-setting theory  

(ii)   (ii) Constructivist theory and    

(iii) (iii) Social cognitive theory  

The rationale for using three theories in this study is to make it a point that they complement 

each other in helping to answer the main research question and the four sub-questions 

formulated in the study. As Gibson (2016) highlights, no one theory is better or worse than 

other theories. This assertion shows that there is nothing wrong with using more than one 

theory in conducting a study (Athanasou, 1998). It shows the importance of being familiar 

with many theories. Each of the three theories is discussed and reviewed in this chapter in 

how they could be used in implementing SSE to improve quality teaching and learning. The 

chapter further integrates the three theories and shows how collectively the three theories 

helped answer the main research question of this study, namely; How do teachers perceive 

the SSE to its role in improving quality teaching and learning? The goal-setting theory is used 

to show that for SSE to be effective, it has to have clear objectives. The constructive theory 

will demonstrate that no one teaching method is better than the other methods and show that 

SSE should not be a rigid adherence to the departmental template. The third theory, the social 

cognitive theory, will be utilised to emphasise the importance of efficacy both in SSE 

implementation and in the transmission of teaching and learning.  
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2.3.1 The Goal-Setting Theory  

The emergence of the goal-setting theory is attributed to Kurt Lewin, who played a role in 

determining the levels of aspiration of people in a specific situation and later attached 

meaning to the levels (Janicek, 2016). In 1930, Lewin‟s student, Ferdinand Hoppe, used 

marbles to test the abilities of individuals to increase their performance and then used the 

results of the first score to predict the following score (Malone, 2019). This exercise resulted 

in determining goal discrepancy, otherwise known as the level of aspiration (Haller, 1968). 

The bottom line was that individuals became motivated to surpass their previous performance 

in an activity. Furthermore, environmental factors play a role in helping individuals to attain a 

certain performance level. The theory is two-pronged and takes both an academic view and a 

business view. Due to the educational nature of this study, more emphasis was put on the 

academic view. Ryan (1970) highlights that the academic component should focus on the 

mental process of setting goals, a view shared by another scholar, Oswald Kulpe. In terms of 

mental health, setting goals is believed to help give individuals inspiration and motivation to 

attain the things that they aspire for and in that manner, goals setting is pivotal in ensuring 

that the mind is stress-free (Locke & Latham, 1991).  

Latham and Locke (2002) expanded on the theory to emerge with the goal-setting theory as it 

is known to date. Relating to organizational behavior, they used experimental research 

conducted over half a decade in more than 1 000 studies and over 40 000 participants. In the 

view of McClelland, Atkinson, Clark and Lowell (1953), Locke and Latham borrowed from 

McClelland‟s work on the goal-setting theory. Goal-setting is regarded as a method of 

bringing about improvements in an activity, suggesting that people need to set goals to 

motivate them to perform satisfactorily (Dubrin, 2012). This view is upheld by Lunenburg 

(2011), who propounds that people will set strategies to actualize once a goal is in place. 

Latham (2003) adds that goals influence the conduct of both employees and employers.  

2.3.1.1 Goal Formulation and Setting  

In constructing anything – from a budget to a lesson plan – there must be some guidelines. 

A similar principle applies in the formulation of a goal. Goal-setting literature propounds 

that for every goal to be actionable, it must be specific, measurable, achievable, realistic and 

time-bound (SMART) (Latham & Baldes, 2002). Latham and Locke (2002) later concluded 

that goal-setting theory was relevant in management and leadership; hence, the researcher 

chose the goal-setting theory as one underpinning the study.  
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Taylor (2008) highlights that managers need to follow six steps in order to achieve a 

BHAG. The first step is to determine the ambitious target. The second one is to identify the 

obstacles that prevent the company from achieving the goal. The third is to determine what 

should be done to eliminate the obstacles. In the fourth and fifth brackets, the intermediate 

objectives are determined, and the specific actions to be followed are stipulated until the 

target is reached. Finally, there must be metrics in place to ensure that the intermediate 

objectives have been achieved.   

Schools should also do an analysis that will help them to address the subsequent steps.   

Schools are deemed to be dealing with obstacles when interrogating their weaknesses and 

threats. An example of weakness might be cited as lack of efficacious teachers in a subject, 

while a threat might be a neighbouring school doing well in that particular subject. Therefore, 

the school should be able to find SSE measures that could deal with both the weakness and 

the threats for the improvement of quality. Such SSE measures should help in capacity-

building for teachers and emulating the best practices from such a neighbouring school. The 

measures could also be considered strategies to deal with the weakness and the threats that 

may derail the school from doing well in the implementation of the SSE. The assumption this 

study is making is that once implemented. The SSE measures, in turn, help the school to 

improve the quality of teaching and learning.   

2.3.1.2 Locke’s Five Factors in Goal-setting  

According to Locke and Latham (2002), the first factor in goal-setting is that the goal has to 

be specific. This goal is clear and explains what has been agreed upon by both the employer 

and the employee. Success is easily achieved when the teaching staff collectively set an 

SSE goal that seeks to help them obtain an 85% matric pass rate and document it. Clear 

goals motivate teachers to work hard, and they boost their efficacy (Schunk, 1990). 

Similarly, specific goals push teachers to increase their performance when they implement 

SSE and when they teach. In a school situation, teachers will increase their teaching and 

invent strategies because they will know what has to be achieved.   O‟Neil and Drillings 

(1994) posit that teachers must accept a goal to work towards it. It is generally believed that 

people become receptive to anything they were part of from the beginning; hence, the adage 

says „nothing for us without us‟. Teachers can accept a goal if they have been consulted in 

its formulation. By committing publicly to the goal, teachers should be able to indicate to 

the stakeholders the target they wish to attain in terms of percentage, and they will not 

jeopardise the processes that may help them achieve the goal. The goal should be in line 
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with the vision statement of the school. The vision statement itself should be a process of 

proper consultation with the entire teaching staff. The consultation allows the principal to 

get buy-in from the teachers. The process of goal-setting can then be filtered down to the 

student level. Learners could craft their own goals and give them to teachers. It should then 

be the responsibility of the teachers to attract learners to work towards achieving the goals 

that have been set. Teachers should remind learners of these goals now and then so that 

learners stay focused.   

Secondly, a good goal must be measurable. That would mean that there must be pre-

determined and applicable measurements to check whether people are advancing towards the 

specific goal they have set. In line with this view, Janicek (2016) states that goal 

measurement provides employees with feedback. At the school level, teachers and their 

principals can periodically check whether they are advancing towards the 85% target or not. 

Principals should ensure that they monitor the progress that they are making against the 

agreed goal. They can do this by reflecting on the quarterly results. If, for instance, teachers 

have obtained a pass rate of 72% for their subject in Term 2, principals can inform them to 

increase from 72% to 85%, which speaks to the goal being specific and measurable. Upon 

analyzing the results, strategies will be crafted, and the teachers will be pushed to work 

towards 85%. When teachers are reflecting on the previous term results, they are engaged in 

feedback. By and large, feedback is one of the crucial tenets of goal setting. According to 

Kreitner and Kinicki (2013), apart from being critical, feedback plays a role in motivating 

teachers to work harder to surpass their previous performance. 

2.3.2 The Constructivist Theory  

The second theory used in this thesis is the constructivist theory. According to Warrick 

(2001), the constructivism movement was started by Giambattista Vico, but Jean Piaget 

developed the constructivist theory in the 1920s. Piaget postulated that knowledge is the end 

product of the reciprocity between assimilation and accommodation. By assimilation, he 

meant that there should be an integration of experience while, by accommodation, he 

implied the change of the cognitive mechanism based on the new experience to enable 

assimilation (Bormanaki & Khoshhal, 2017). Piaget based his theory on Vicoism (the 

philosophy based upon the conclusions of Giovanni Battista Vico), debating that children 

learn based on the concepts they create in their minds and not on what they learn from 

others and the environment. However, a cognitivist constructivist himself, Vygotsky (1978), 

rejects the assumption that there was no relationship between learning and its social context. 
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Vygotsky posits that language and culture are fundamental in the construction of 

knowledge. In this way, he expanded on cognitivism constructivism and formulated the 

social constructivist theory. The constructivist theory has relevance to this study because of 

its epistemological and ontological view that reality is unknowable and needs to be 

constructed.  

2.3.2.1 Constructivism as a Theory in Teaching and Learning  

Scholars attach various definitions to the concept of constructivism. For Bhattacharjee 

(2015), constructivism supports the knowledge that individuals construct through their own 

experiences. People use their experience to build their knowledge. Fleury (1998) adds to the 

definition by stating that constructivism deals with people‟s different ideas to build 

knowledge. In the constructivism theory, individuals‟ reality is constructed when 

individuals interpret their perceptions, prior knowledge and beliefs. In this study, 

constructivism is defined as a process whereby teachers bring about quality teaching and 

learning by using the results of SSE to equip themselves with skills that will help learners 

construct their understanding, reality and knowledge. Learners will do this by reflecting on 

their experiences and through interaction with both teachers and peers.  

In implementing the SSE, teachers are urged to bring about their innovation to augment 

what is stipulated in the departmental evaluation report template. In a similar vein, teachers 

should not only rely on the textbooks prescribed by the DoE if they want to bring about 

quality teachingand learning. They should constructively augment what is stipulated in the 

work schedule to bring about quality in their teaching. They should also seek various 

materials and use other people‟s ideas. In doing this, teachers will be dealing with 

challenges specific to their schools. The teachers‟ innovative measures should allow 

learners to bring their personal experience, knowledge and skills to the classrooms. That 

will help them to improve their quality of teaching and learning.   

2.3.2.2 Constructivist Strategies   

The constructivist theory takes three paradigms: exogenous, endogenous, and dialectical 

constructivism (Moshman, 1982). The exogenous constructivist paradigm emphasises that 

knowledge is acquired from the external environment. From the exogenous constructivist 

approach, things outside the classroom help the implementation of SSE to help in teaching 

and learning achieve its purpose, which is an improvement of learners‟ test scores otherwise 
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improving the quality of teaching and learning. Teachers use this approach to help learners 

to familiarise themselves with their environment. Real-world experiences are made to be 

part of the learning process. When this happens, the teaching prepares learners to be 

relevant in the outside world and play an essential role in their country‟s economy. In the 

context of SSE, in their evaluation, teachers should include aspects outside the classroom 

like school access to sporting facilities and involvement of parents and community. As part 

of its mission, the DBE intends to mobilise communities to intensify schools‟ teaching and 

learning culture through direct involvement in school sporting activities. The improvement 

of the culture of teaching and learning has a direct bearing on enhancing quality teaching 

and learning (DoE, Limpopo, 2009).   

From an endogenous constructivist point of view, a learner is premised to have past 

experiences as it is not a tabula rasa. Such experiences should be at play during knowledge 

construction (Shah, 2019). The endogenous paradigm stresses that learners should play a 

critical role in the discovery of knowledge (Dalgarno, 2001). Widmaier, Blyth and 

Seabrooke (2007) opine that learners are not empty vessels that need to be fed with 

knowledge. In engaging in teaching, the teachers should seek, embrace and value the point 

of view of each learner. Giesen (2004) maintains that teachers should allow learners to 

discuss issues in groups to indicate that they are being valued. To improve the quality of 

teaching and learning, the teacher needs to include the endogenous paradigm by allowing 

learners to take ownership and have a voice in the learning process. This approach should 

also apply to the SSE training of teachers by the departmental officials, which should not be 

imposed on teachers without asking for their input.  

The dialectical constructivist paradigm focuses on learners, teachers and peers cross-

pollinating knowledge (Amineh & Asl, 2015). Teachers in a dialectical constructivist 

classroom understand that no individual is the sole custodian of knowledge. The teacher 

becomes part of the learning as he or she is also learning. According to Brooks and Brooks 

(1999a), teachers help protect the quality of teaching by coaching, suggesting and 

moderating during the learning process. Dialectical constructivism in SSE implies that no 

single teacher in the school should be regarded as the master of the SSE system. For school 

evaluation to be relevant and assistive in improving the quality of teaching and learning, all 

teachers should be allowed to participate in the process. If some teachers are excluded, 

neither their weaknesses nor strengths will be known to the school.   
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2.3.2.3 Constructivist Approaches to School Self-Evaluation relevant to Teaching and 

Learning  

SSE implementation aims to encourage the use of multiple approaches to learning 

constructively to build new knowledge. According to Davidoff et al. (2014), teaching 

should be designed to not only cater to content but also to enable learners to grapple with 

the unpredictable contemporary world. The implication is that how and what learners are 

taught remains critical, and that is where teaching the constructive way comes in. Teaching 

that says one knows something can still learn from others and can still learn from own 

environment. Brooks and Brooks (1999b) hold that in a constructivist learning environment, 

teachers should appreciate learners and regard their inputs as applicable, initiate tasks that 

will trigger learners‟ surmises, prepare lessons around primary concepts and enormous 

ideas and allow learners to perceive lessons from their understanding. Learners in this type 

of approach to learning should be given a democratic space to think outside the box. This 

type of teaching may become possible if SSE has been implemented in a manner that was 

empowering to teachers in helping them to overcome their weaknesses.  

2.3.2.4 Implications of Constructivist Theory to School Self-Evaluation  

Evaluation plays a pivotal role in propelling the learning goals of both the teacher and the 

learner in constructivism (Regina Public Schools and Saskatchewan Learning, 2004). 

Baviskar, Hartle and Whitney (2009) apply four stages in constructivist evaluation, namely;   

• eliciting prior knowledge,  

• creating cognitive dissonance,  

• authenticity and  

• referring to new contexts with feedback reflecting on learning.   

In obtaining previous experience, teachers can use different methods like formal pre-tests or 

asking the learners questions informally. Secondly, cognitive dissonance educators help 

learners reconcile the difference between their pre-knowledge and the new knowledge they 

have acquired on the journey to constructing knowledge (Baviskar et al., 2009).   

The third stage is applying knowledge and feedback, whereby educators can evaluate 

through quizzes, group discussions, projects and portfolios. Learners will be allowed to use 

these to compare their work with that of other learners. The last one is a reflection on 

learning whereby learners would be given a chance to express what they have learnt. When 

learners reflect, they look at the entire learning process to check what they have learnt better 

and give them (learners) some challenges. According to Saunders (1992), presentation 
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papers or examinations can be used by teachers to enhance reflection on the learning 

process. Constructivism evaluation takes the form of all evaluations. As observed by 

Abulnour (2016), constructivist evaluation is both formative and summative. In the 

formative stage, assessment is in such a manner that learners assess themselves and their 

peers, while the summative part delves deeper into an assessment of learning dealing with 

student achievement to determine whether the learner progresses to the next grade or should 

be retained in the current grade.  

2.3.2.5 Criticism Regarding Constructivism Theory    

Constructivist learning is not without its critics. Not all instructional strategies are effective 

for teaching and learning (Mayer, 2004). There are times where teachers do not use 

constructive instructional strategies properly. Constructivist approaches are time-consuming 

and sometimes inefficient. Time wasting might be submitted as a criticism, perhaps when 

looking at issues like groups and field trips as discussed in this chapter. Constructivist 

approaches do not take content teaching seriously (Meyer, 2009). Kirschner, Sweller and 

Clark (2006) maintain that the constructivist instructional strategies lack proper guidance. 

They debated that teaching should be shaped so that there is less dependency on prior 

knowledge or no dependency at all. Implications of this criticism are that care should be 

taken when implementing this instructional strategy. This strategy can be combined with the 

other two theories, namely the goal-setting and the social cognitive theory. In using this 

instructional strategy, teachers should be aware of these weaknesses and find a way of 

dealing with them by approaching teaching with an all-embracive approach.  

2.3.3 The Social Cognitive Theory   

The social cognitive theory is the third and final theory that underpinned this study. The 

theory emanated from extensive studies conducted by Albert Bandura from as early as the 

1960s. Glanz, Willams and Hoeksemma (2001) maintain that people learn through their 

experiences and observations. The social cognitive theory further postulates that individual 

behaviour cannot be separated from a triadic structure in which behaviour, cognition and 

other personal and environmental factors are at play. Reciprocity, as it prevails, does not 

happen equally as the sources at play do not have the same power. This is referred to as 

triadic reciprocal determinism (Bandura, 1989; Eggen & Kauchak, 2010; Nabavi, 2012). 

The social cognitive theory is based on social causation, which does not believe in a one-

sided relationship. According to Carillo (2010), environmental factors are external factors 
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that offer social support, opportunities and social pressure. The personal factors may denote 

any cognitive personality or demographic aspects that speak to issues that could contribute 

to how an individual could conduct himself or herself.   

For example, friends, colleagues, and family members can impact how a learner performs in 

the classroom. The physical environment may refer to the infrastructure where teaching and 

learning activities occur, as affirmed by Hertzberg‟s two-factor theory (Hertzberg, 1966). 

As mentioned at the beginning of this chapter, the physical environment as a hygiene factor 

can work as an incentive or dissatisfy workers. In a similar vein, quality teaching and 

learning is most affected in the event of dissatisfaction. Dilapidated school infrastructure 

can be cited as an example of a dissatisfier that can impede teaching and learning. Through 

SSE, schools should identify this type of weakness and derive measures to make the 

infrastructure conducive for teaching and learning.  

2.3.3.1 Principles of Social Cognitive Theory  

The social learning theories posit three generally agreed on principles. Individuals learn 

through observation, imitation, and modelling (Bandura, 1999; Newman & Newman, 2007). 

Bandura conducted a study illustrating the Bobo doll experiment whereby children were 

made to observe people around them in various ways (Bandura & Ross, 1961). The adults 

who were observed were referred to as models. The children were affected by the behaviour 

they observed. The conduct of the children changed for good from behaviourism to 

cognitivism (Nabavi, 2012). A new paradigm, the Bobo-paradigm, came into being. The 

children were not given any incentives. The children only emulated what they observed 

from their models, which made them change for the better.  

According to Bandura (1999), there is an interrelation between the concepts of imitation and 

modelling. Three types of modelling are direct modelling, symbolic modelling and 

synthesised modelling. Direct modelling is about trying to imitate the behaviour of the live 

model, which may be family members, friends, work associates or any other person mixing 

with the learner. Symbolic modelling is about behaviours observed from books, plays, 

movies or television. Bandura, Ross and Ross (1963) provide an example of symbolic 

modelling as children‟s aggression developed after watching an aggression-filled film. A 

child who lives in a family dominated by domestic violence is likely to develop aggressive 

tendencies. The synthesised modelling is a combination of all observable actions. When 
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learners observe more than one action in learning, synthesized  modelling comes to the 

picture.  

2.3.3.2 Social Cognitive Theory and Perceptions in Teaching  

Self-efficacy is one of the basic tenets of the social cognitive theory. Shahzad and Naureen 

(2017) propound that teacher self-efficacy is pivotal in improving teaching practices. 

Bandura (1977) defines self-efficacy as the belief people have in their capabilities, leading 

to the aspired achievements through their efforts. The concept would mean teacher self-

efficacy as teachers‟ beliefs in their prowess to manage teaching in a way that will improve 

the quality of teaching and learning (Tschannen-Moran et al.1998). Conversely, lower SSE 

self-efficacy and lower teaching efficacy could make teachers lose motivation to control 

their teaching (Maddux, 2018).  

In the context of the social cognitive theory, the capacity of human beings to act is steered 

by efficaciousness (Henson, 2001). According to this view, teachers are propelled to teach 

because they are content-rich and are sure that they will positively improve the quality of 

teaching and learning. These teachers have a strong perception that they are responsible for 

reinforcing their teaching actions. They have the perception that their efficacy can help 

learners to improve their test scores. Anderson, Green and Loewen (1998) attest that 

learners whose efficacious teachers teach have student efficacy and are motivated to learn. 

Motivated learners are necessary for teaching because they will work hard to pass, which 

speaks positively about the quality of teaching. When teachers succeed in their first 

endeavours, they tend to develop the perception that is going forward; they could do better 

in other activities (Pajares, 1996). They start to have a strong belief in themselves. Moving 

into other endeavours, such teachers would not wish to fail, which will create a culture of 

effective teaching and learning.   

Bandura (1997) identifies four efficacy information sources: verbal persuasion, vicarious 

experiences, physiological arousal, and mastery experiences. Teachers with positive 

perceptions of efficacy use verbal persuasion to influence learners to take their learning 

seriously (Hamm & Dunbar, 2006). Vicariously, teachers can influence learners to imitate 

good behaviour and hard work from teachers and their classmates. Mastery experience can 

be used to ensure that learners are content-rich so that they pass their examinations. Finally, 

in terms of physiological arousal, teachers can motivate learners in different ways. 

Quarterly achievement awards could be introduced to motivate learners to work hard. As 
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noted by Jenkins, Hall and Raeside (2018), the emotional state leads to a positive attitude 

that helps in improving performance which benefits learners during the process.   

Social cognitive theory has a positive impact on improving the quality of teaching and 

learning in the sense that teachers who acquire SSE self-efficacy can implement it (SSE) in a 

manner that may help improve their teaching and learning. Once conversant with SSE skills, 

teachers would be able to interrogate the SSE template to enable improvement in the area for 

evaluation. An example can be that self-efficacy can help teachers manage contact time, and 

after mastering such a skill, through the utilisation of relevant tools, time will be saved for 

teaching and in that manner, the quality of teaching is enhanced. In addition, the pedagogical 

content knowledge efficacy helps in improving learners‟ test scores, which boosts the quality 

of teaching and learning. 

2.4 Integration Of The Three Theories On School Self-Evaluation  

In debating that individuals addressing practical learning problems cannot afford the luxury 

of restricting themselves to only one theoretical position, Snelbecker (1983: 8) categorically 

asserts that: “[They] are urged to examine each of the basic science theories which 

psychologists have developed in the study of learning and to select those principles and 

conceptions which seem to be of value for one‟s particular educational situation”.   

This study subscribes fully to this thinking; hence, the discussion and arguments developed 

around the three theories to determine how teachers can improve the quality of education. 

The researcher highlighted that teachers should apply the different learning theories to 

identify the strengths and weaknesses of each other for purposes of sustaining the former 

and improving on the latter. In this section, an attempt was made to discuss the three 

learning theories supporting the implementation of SSE with the view of improving the 

quality of teaching.  

Firstly, the goal-setting theory is essential because once a goal is set, individuals are driven 

to perform to a certain level (Locke & Latham, 1990). The thinking aligns well with the 

constructivist theory and the social cognitive theory in that an individual or a learner who is 

propelled by a goal will use a variety of learning methods to attain a purpose. That calls for 

strategies such as group work, field trips and other constructivist teaching methods used by 

the teachers as the primary focus in this study. The teachers‟ perceptions are discussed 

further in Chapters 5 and 6 of this study. Teachers need to possess self-efficacy to use 
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different teaching methods as measures to improve the quality of teaching and learning. In a 

similar vein, efficacious teachers motivate learners, and that will lead to goal attainment.   

Efficacy helps both teachers and learners to develop confidence as they engage in teaching 

and learning. According to Lunenburg (2011), goal-setting is the cornerstone and the 

explanation of other theories and how the theories play a role in the SSE implementation to 

improve quality teaching and learning. As teachers within the school environment set goals, 

they apply different teaching and learning methods and strategies. While ensuring quality 

work is enforced, and positive evaluation results are achieved, they are effectively engaged 

with the cognitive developmental process of their learners.  

The goal-setting theory, the constructivist theory and the social cognitive theory are 

fundamentally instrumental in improving quality teaching and learning. According to the 

goal-setting theory, individuals strive to attain two types of goals: learning goals and 

performance goals. For an individual to obtain these performance goals, they need to 

manifest SSE efficacy, resulting in teaching efficacy. The social cognitive theory 

complements the goal-setting theory by postulating that mastery and performance 

experiences help in enhancing self-efficacy (Bandura, 1995). When individuals are 

efficacious, they can construct their knowledge. According to constructivism theory, 

knowledge as a cognitive structure permits new methods of implementing SSE and 

eventually ensuring quality teaching and learning (Muller, 2011). Learners will be able to 

apply this type of knowledge even after they have left school. Regarding performance goals, 

learners set goals to pass their examinations well, which denotes the quality of education.  

In every activity that people are engaged in, they need some form of feedback to identify 

their progress (Locke & Latham, 2006). All three theories agree on this issue. The goal-

setting theory indicates that institutions or schools must give feedback and provide an 

opportunity for turnaround strategies. The process comes after self-evaluation and external 

evaluation, which are processes aimed at improving educational outputs. The turnaround 

strategies might mean that teachers should revisit their teaching methods and augment them 

where necessary. They should also make their learners aware of various study methods to 

improve on previous performance to reach the set targets. In this manner, both the goal-

setting theory and the constructivist theories are at play. The social cognitive theory 

becomes imperative for learners to reciprocate in the teaching imparted by their teachers 

(Bandura, 1997). Management by objectives as a goal-setting construct helps in making 

learners take responsibility for their performance. Once this becomes possible, 

selfregulation as a principle of social learning theory is in place. Feedback given to learners 
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should be positive feedback (Grant, 2012). Similarly, the physiological source of efficacy in 

the social cognitive theory shows that individuals‟ efficacy is sometimes affected by 

anxiety.  

When individuals achieve their goals, they become satisfied (Herzberg, 1966). That aligns 

well with the goal-setting theory in helping to bring about quality because achievement 

means a set goal has been achieved. An achieved goal leads to self-confidence and self-

esteem. For this to be possible, one needs some form of self-efficacy. The achievement 

itself means that new knowledge has been constructed.   

2.5 School Self-Evaluation and Causes of Ineffectiveness  

The study by Setlalentoa (2014) investigated teachers‟ perceptions on SSE and emerged with 

a handful of negative perceptions. Setlalentoa found that teachers did not value SSE 

concerning improving their teaching efficacy. The participants in the study mentioned that 

SSE for them was just an event that they felt was for succumbing to their professional 

imperatives. Devos and       Verhoeven (2003a) echo similar perceptions, who found that 

teachers have lost faith in SSE since it is artificial and not serving its purpose. It fails to 

achieve its core mandate because, among other factors, teachers cannot speak to the data 

collected in an attempt to bring about change in their teaching. The meaning attached to these 

perceptions is that if SSE is not scrupulously implemented, it may not yield positive results, 

which is improving quality education.  

2.5.1 Lack of Teacher Collectivism in the School Self-Evaluation Process  

Perceptions from previous studies manifest a lack of teacher involvement in the planning 

phase of the SSE ranging from different levels of implementation. The study by Fushimi 

(2014) reveals that teachers are concerned because they are not involved at the level of policy 

formulation about SSE. This perception from teachers connotes that there is no 

democratization in terms of SSE tools formulation and this red tape holds back the good 

intention of the SSE, which is an improvement of the quality of teaching and learning. The 

perception of teacher non-involvement in the SSE process is also articulated in the study by 

Setlalentoa (2014). Teachers in this latter study lamented that SSE is an activity executed 

mainly by the SMT members. The SMT is constituted by teachers at promotional posts in 

schools, namely principals, deputy principals and departmental heads. The minimal or non-

involvement of teachers not holding promotional ranks robs such teachers of acquisition of 

efficacy in the SSE.   
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2.5.2 No Suitable Follow-up  

As noted by Kreitner and Kinicki (2013), feedback is indispensable in motivating teachers to 

implement SSE in a manner that will be much better as compared to the evaluation 

implementation of the previous year. Devos and Verhoeven (2003b) agree that for SSE to 

achieve its aim, the critical friend should be seen interjecting the internal process by way of 

monitoring and support. The interjection would help to obliterate a single version of school 

evaluation which might tend to be biased. However, this feedback is missing as teachers 

submit that there is no follow-up coming  after they (teachers) have conducted SSE 

(Setlalentoa, 2014). The teachers are also of the view that lack of follow-up after SSE 

implementation does not urge them to rectify some of the mistakes they might have 

committed, which renders the evaluation system useless.   

2.5.3 Absence of Principal Leadership in School Self-Evaluation  

Phillips (2009) emphasizes the significance of principal leadership in all the school activities, 

inclusive of SSE. It is not what is happening at the level of schools, as articulated in some 

studies. In some schools, teachers believe that their principals do not effectively lead the SSE 

as they do not disseminate SSE information to the whole teaching staff for perusal and 

implementation (Devos & Verhoeven, 2003a). As reported, this lack of effective 

communication of SSE matters is caused by the fact that the principal is apathetic. In the 

view of this study, the principal does not provide leadership. Devos and Verhoeven (2003b) 

highlight another perception of leadership challenge whereby some principals do not consult 

with their subordinates in dealing with SSE dynamics. These researchers show a scenario 

whereby a principal is leading by aggression on matters relating to the SSE, and the rudeness 

forestalls the school‟s progress. As noted by Setlalentoa (2014), there is a need for officials 

from the quality division to help principals implement SSE appropriately. Once the principals 

become equipped with the SSE skills, some may tend to change their conduct and begin to 

influence the SSE activities positively in their schools. The study by Devos and Verhoeven 

(2003b) attests that the democratic principles lead the SSE correctly, and there is visible 

advancement in such schools.   

2.6 Improvement Of Quality Teaching And Learning  

This study seeks to clarify teachers‟ perceptions regarding SSE and the improvement of 

quality teaching and learning. This section discusses various factors that contribute to the 

advancement of quality teaching and learning. Of utmost importance is the contribution made 
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by a good quality teacher as part of the equation in SSE and quality teaching and learning. 

Mincu (2013) affirms that good teachers are an essential variable in the classroom and 

capable of closing the achievement gap. It then appears to be true because no education 

system can be better than the quality of teachers in the system.  

According to this study, quality teaching and learning is defined as effective teaching 

delivered by content-rich teachers. Such teachers make use of different teaching methods to 

help learners understand the subject matter. Ahlberg (2003) states that  high-quality learning 

is simple and connects with prior knowledge. In his view, high-quality education also 

manifests mastery of content and clear strategies for asking the right questions and can also 

probe for new thoughts. High-quality learning and teaching are visible when learners become 

engaged in what they learn. For Coe, Aloisi, Higgins and Major (2014), motivation brings 

about high-quality education. These embrace the three learning theories that underpin the 

study, namely social cognitive, goal-setting and constructivism. According to Haseena and 

Mohammed (2015), examination results are well positioned to augment the debate on quality 

education.  

2.7 Understanding The School Improvement Plan In Sse  

The school self-evaluation  is a structure that schools design to improve the quality of 

teaching (Sun, Creemers & de Jong, 2007). Makoelle (2014) believes that School self-

evaluation should be crafted to improve the performance of learners. Improvement planning 

is continuous in SSE, as schools are expected to review their plans annually, looking at the 

shortcomings and what has been achieved. Arnold (2017) adds that each school‟s 

responsibility is to ensure that proper SSE implementation is in place if schools are serious 

about improvement. Unfortunately, in countries such as Tanzania, SSE is done for 

compliance purposes, thus not having a positive bearing on the crafting of the SIP. Macbeath 

(2004) cites an example of the United Kingdom where schools are expected to fill in the 

templates. The same situation prevails in South Africa, whereby schools have to submit SSE 

to a circuit office. In South Africa, the circuit is described in Chapter 1 as a group of schools 

(Secondary schools and Primaries) that fall under a circuit manager‟s responsibility. 

According to Bernhardt (2011), a good School self-evaluation  is the one that helps the school 

to identify its current position, the future position and what to do to be at a desired improved 

position.  
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2.8 Promoting School Self-Evaluation (SSE): 

Scheerens (2002) defines school self-evaluation (SSE) as “the type of evaluation where the 

professionals that carry out the program or core service of the organization carry out the 

evaluation in their own organization” (p. 173). In most of Europe, as  Nevo‟s (2002)  work 

shows, there is a surprising emphasis on school autonomy and on self-regulation and internal 

evaluation as the best way forward. A well planned school evaluation process helps to create 

an appropriate climate that can support school communities to address both internal and 

external demands.  A systematic and holistic approach to school management and 

organization is necessary if development planning is to be perceived as one of the most 

significant tools to enhance efficiency, improve communication, nurture a culture of 

collegiality and participation among all the different stakeholders.  

2.9 School self-evaluation and stakeholders 

       School self-evaluation may be conducted under the leadership of a teacher or a group of 

teachers, a school principal or other school administrator, or a special officer designated by 

the school as an evaluator . It is recommended to establish an evaluation committee for an 

effective evaluation. In this commission; it is preferred that all stakeholders, such as students, 

teachers, parents, school management, are involved (MacBeath, Schratz, Meuret & Jakobsen, 

2000). Schools can get "critical friends" to work with them to do their own self-evaluation of 

their own development. A critical friend is a person who asks for thoughtful questions, makes 

a review of the data from another point of view and makes constructive criticism (MacBeath, 

et al., 2000). In this way, shared vision, strong support, nurturing and honest self-evaluation 

will bring about the changes schools need. 

        Being different aspects of evaluation objectives and focuses, evaluation context, target 

audience, evaluation opportunities (time and resources), and different viewpoints of 

evaluators' concepts of program and evaluation cause differentiation and diversification of 

approaches and models to be used in evaluation process. This situation results in also 

requiring evaluators to consider new evaluation designs and to enter into new model searches 

in addition to being used in evaluation studies by selecting from the existing models. The 

evaluators themselves can form a relational model showing how the evaluation program will 

work. The goal in model building is to make a complex process understandable and 

practicable. The development of such a model helps to establish a common understanding 

and expectation between program evaluators and program stakeholders .The school self-
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evaluation can be understood from several positions depending on the school‟s goals, ranging 

from a restricted view that focuses purely on the school‟s outcomes (output) to a broad 

perspective in which the school‟s input, internal processes at the school and classroom levels, 

and performance are assessed. In most definitions, school self-evaluation is referred toes a 

process, directly or indirectly aimed at school improvement. In some cases, school self-

evaluation is also regarded as a product, In the sense of the results of the process of school 

self-evaluation. The concept of school self-evaluation as a process may be narrowly defined 

as the „„check‟‟ or „„measurement‟‟ phase within a system of quality assurance.  School Self-

Evaluation (SSE) could be described as an ongoing quest for evidence in a school‟s 

transparent sense of purpose, behavior, relationships and classroom performance. It is a 

collaborative, reflective process of school review. 

2.9.1Teacher  

The concept educator or teacher refers to any person who transmits teaching or individual 

involved in professional educational services, inclusive of education psychological services. 

These activities are deemed to be happening at any public school, further education or any 

departmental office. This human resource is appointed in a post on any educator 

establishment under the Employment of Educators Act 76 of 1998 as amended (Education 

Labor Relations Council (ELRC), 1998). In the context of this study, a teacher is a person 

serving in a secondary school to transfer teaching and learning to the learners in a particular 

secondary school. 

2.9.2 Instructional Leadership  

Instructional leadership as a concept is anchored on the principal‟s roles to actualise the 

improvement of learners‟ performance (Daresh, 2007). In addition, Eueme and Egwunyenga 

(2008) define instructional leadership as an admixture of curriculum management, teacher 

development and supervision earmarking school improvement in terms of quality teaching 

and learning. For this study, instructional leadership is about all the activities unbundled by 

the principal, such as SSE implementation and supervision, teacher SSE development, 

engagement  

with departmental officials, and provision of relevant resources to bring about the 

improvement of quality teaching and learning. 
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2.10 School structures responsible for SSE Implementation  

The section below discusses the three mandatory structures, namely, the School Management 

Team, the School Development Team and the Development Support Group, as the catalysts 

of successful implementation of the SSE and as observed by Bisschoff and Mathye (2009).   

2.10.1 The Senior Management Team  

The SMT is a structure composed of teachers in promotional posts at the level of the school. 

Therefore, the members are the principal, deputy principal, and the HoDs. In small schools, 

the senior teachers and master teachers are also roped in to augment the capacity of the SMT. 

The SMT is there at the school to ensure that there is smooth running concerning all areas. 

The SMT is also charged with the responsibility of designing the SIP. This plan has to be 

informed by the data collected during the development appraisal processes. (ELRC, 2003).   

2.10.2 The School Development Team (SDT)  

The SDT is a structure that emerges out of the election process in a staff meeting. Based on 

the teaching staff concurrence, the SDT may be launched annually, bi-annually or tri-

annually. The principal, as the head of the school, presides over this meeting. Every school is 

given the latitude to determine the size of its SDT. A complete SDT will have its members, 

the principal, the coordinator, SMT members who are nominated and some teachers not 

holding promotional posts. In terms of small schools with two teachers, it is advised that such 

a school can form an SDT in collaboration with either the circuit or the district (ELRC, 

2003).  

The SDT is expected to oversee things such as the training of educators, coordination of all 

activities of staff development, leads in the establishment of the Development Support Group 

(DSG), prepare a final schedule, connects with the department via the SMT concerning the 

priority needs such as in-service training (INSET), short programs or skills programs among 

others.  

2.11 International Perspectives On School Self-Evaluation 

Generally, SSE is implemented for both accountability and developmental intentions 

(Ladden, 2015). Responsibility, in this context, means informing the stakeholders about the 

school‟s progress in terms of its expectations (Kokeyo & Oluoch 2015). When expectations 

are not met, there will be a need for development in areas identified through SSE. The result 

will eventually lead to improvement. According to Dunford (2005), SSE is conducted to 
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improve school performance, teacher performance and learner performance. Being 

transparent and systematic, SSE becomes a deliberate exercise and is conducted to augment 

the teaching practice, school functionality and learner performance (Mathews, 2015).  

For this study, the literature review explores SSE for the improvement of quality teaching and 

learning. It should, however, be highlighted that in other countries, school evaluation is 

conducted for different reasons, although that falls outside of the scope of this research study.  

2.11.1 School Self-Evaluation in England 

Jones and Tymms (2014) affirm that SSE is the prerogative of the Office for Standards in 

Education (Ofsted). The process is implemented for reasons such as getting the school 

rhythm right, sanctioning and recognising schools with best practices, good SSE results, and 

learners‟ exemplary performance in test scores. Furthermore, Jones and Tymms (2014) point 

out that SSE in England focuses mainly on the achievement of learners, the quality of 

teaching, the behaviour and safety of learners and the quality of school leadership. Since SSE 

is a compulsory process in England, schools that perform poorly might be forced to close or 

be taken over by the state (Ryan, Gandha & Ahn, 2013).  

2.11.2 School Self-Evaluation in Scotland 

Grek, Lawn, Osga, Shapira and Weir (2014) highlight that in Scotland, “How Good is our 

School” (HGIOS) is responsible for the implementation of SSE under the supervision of the 

inspectorate. Schools are given the leverage to develop and use their knowledge to self-

evaluate and bring about improvement. The system of evaluation in this country encourages 

changing the culture of schools as learning organisations. Schools are expected to learn from 

experience. With their SSE knowledge, schools should also contribute towards the broad 

improvement of the entire education system. What is evidenced here aligns with 

constructivism, which is one of the theories guiding this study. As the schools self-evaluate, 

they are also engaged in constructing new knowledge based on their pre-knowledge. 

2.11.3 School Self-Evaluation in Cyprus and Italy 

Every country has its ways of implementing the SSE process. In Cyprus, evaluation is at the 

heart of the government‟s reform, although, as observed by Karagiorgi, Nicolaidou, Yiasemis 

and Georghiades and the country lacks structures that are systematic and user friendly to 

SSE. Caputo and Rastelli (2014) show that in Italy, schools that experience superior learner 

achievement are those with SIPs that explicitly outline activities and improvement goals. 

They further explained that these Italian schools experience improvement in performance 
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because such schools design SIPs that prioritise dealing with the aspects that lead to low 

performance. The approach means that such schools view SSE critically because the SIP is an 

offshoot of SSE. Every new principal in Italy is subjected to SSE training conducted by the 

Regional Education officers. The training of these principals takes place for not less than 50 

hours (Looney & Kudelova, 2021).  

2.11.4 School Self-Evaluation in Ireland 

Another example is Ireland which has a sluggish and unpopular SSE with unclear guidelines 

because of a lack of support from the Ireland Department of Education and Science (Ladden, 

2015). Ladden asserts that only principals and vice-principals undergo professional 

development pertinent to school evaluation. Another essential aspect of SSE is its potential to 

improve professional development offered to those occupying the high ranks in the 

bureaucratic makeup of the school.  

2.11.5 School Self-Evaluation in Israel 

Israel has experienced reformation with the introduction of school-based assessment 

coordinators who assist schools with evaluation issues. The coordinators play a role in the 

promotion of professional development in schools. To qualify as a coordinator, one needs to 

have teaching experience and a master‟s degree in measurement and assessment or any 

master‟s degree indicating that an academic specialisation has been completed (OECD, 

2016). The pattern of SSE implementation in Israel indicates a high level of commitment to 

school self-evaluation.  

2.11.6 School Self-Evaluation in Tanzania 

In Africa, Tanzania is struggling to put in place a practical school self-evaluation process. 

Kokeyo and Olouch (2015) reveal that schools in Tanzania find it challenging to incorporate 

SSE and are still dependent solely on external supervision. Only routine checks for efficiency 

rather than effectiveness are taking place. With this kind of practice, the realisation of 

schools‟ visions will remain a far-fetched dream. For this study, evaluation of schools cannot 

be accurate and complete without getting the teachers‟ inputs in schools through SSE.  

 

2.11.7 School Self-Evaluation in Ethiopia 

The Ethiopian school improvement is grounded on four domains: teaching and learning, 

student environment, leadership and management, and community involvement (Mitchell, 
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2014). Principals are tasked with steering school improvement, although there is a lack of 

autonomy to manage budgets and textbook requisition. Workneh (2012) highlights that  

principals in Ethiopia do not have a say in the implementation of SSE. 

2.12 The Usefulness of School Self-Evaluation 

Some teachers‟ perceptions in the literature that has been explored perceive SSE as a sound 

system. There is a view that SSE may contribute to enhancing the quality of teaching 

provided that it helps teachers design lessons thoroughly. The study by Fushimi (2014) bears 

evidence that teachers viewed SSE positively and were even prepared to change after 

attending workshops. The modification of teachers‟ behaviour after the workshop suggests 

the improvement of teaching and learning. However, the author shows that the sound effects 

of the SSE workshops are sometimes thwarted by teacher transfer from one school to the 

other, which robs releasing of the element of continuity. Much as teachers see the value of 

SSE, they believe that the evaluation system is certificated because of standing a chance for 

promotions in the future (World Bank, 2007). The certification of teachers instils a sense of 

pride and accomplishment, which will make such teachers transfer what they have learnt in 

SSE into teaching and learning (Herzberg, 1966).  

2.13 Professional development strategies in SSE 

A considerable body of literature on school effectiveness and quality teaching and learning 

has corroborated the need for the professional development of the teaching workforce (Burns 

& Lawrie; Darling-Hammond,  Hyle & Gardner, 2017; Yaron, 2017). We live in ever-

changing times, and teaching and learning are also affected by these changes, hence the need 

for the continuous professional development of teachers. Girvan, Conneely and Tangney 

(2015) maintain that effective professional development should improve the quality of 

teaching and the improvement of learner performance. 

 

2. 13.1 Professional Development for Teachers  

Bouchamma et al. (2014) highlight that professional development is about equipping teachers 

with the necessary knowledge and skills to help them implement the SSE to bring about 

quality teaching and learning. Shava (2016) adds that teachers may acquire good teaching 

skills that would help them deliver the curriculum with ease through professional 

development.  



[Type text] Page 30 
 

Professional development will thrive if it focuses on SSE content and dynamics that will help 

teachers deal with areas that could help learners perform well (Antonio & Kyriakides, 2013). 

In a similar vein, Darling-Hammond et al. (2017) highlight that SSE reports through the SIP 

should ensure that teachers receive in-service training on similar content that they are 

expected to teach learners. Professional development should include teachers‟ collaborative 

learning, which should start by inviting all the teachers to attend the SSE workshops 

(National Commission on Teaching and America‟s Workforce, 2016).  

2.13.2 Other Factors in Professional Development  

Effective teachers are aware of the importance of regularly keeping in touch with other 

colleagues. Professional learning communities (PLCs) aim specifically at enhancing every 

teacher at the school level. This type of setup is characterized by a clear vision of what the 

school should look like to help learners effectively. Teachers in the PLCs and leaders are 

constantly engaged in looking for new ways of teaching and sharing such innovations 

(Bennet, 2017). When teachers and leaders do that, they are involved in professional 

development. Therefore, it is logical because there is considerable change in the teaching 

profession, and teachers need to stay abreast of these changes to remain relevant. Various 

definitions of a PLC have been proposed, but this study concurs with Snyders (2017) that a 

PLC is a group of teacher professionals who learn together constructively and 

collaboratively. The main aim is to improve teaching and learning that should benefit both 

the teacher and the learner.  

2.14  Other Development Strategies in SSE and Quality Education  

There is a vast amount of literature about the factors or systems that contribute to effective 

and quality education and professional development. These factors have been shown to have 

a significant impact and are thus highlighted in this section.  

(i) Time management   

Time management refers to all the methods used to ensure that time is used cost-effectively. 

Effective schools are aware that time is crucial in effective teaching and learning. For this 

reason, such schools put measures in place to monitor the effective use of time. Ugwulashi 

(2013) submits that time plays an essential role in improving school life. It should be 

incumbent upon the principal to ensure that this natural resource called time is used wisely 

(Phillips, 2009). School principals and their SMTs should design tools that will help in 

managing time.  
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 (ii) Positive learning climate  

A school experiences a positive learning climate when there is a good relationship among all 

the stakeholders in the school. According to Maxwell, Reynolds, Lee, Subasic and Bromhead 

(2017), the school climate is every aspect that forms the features of the school, like the 

norms, values and the school atmosphere. According to Marsh, McGee and Williams (2014), 

the environmentally warm school climate becomes possible when there is amicable 

interaction between everyone at the school level. In an environmentally warm school, respect 

reigns supreme and is incorporated as part of the school ethos. Schools can use classroom 

rules to usher in a favourable climate (Siegberer-Nagler, 2016).  

 (iii) School culture  

The school culture is all the habits and practices of a particular school. For Kane, Hoff, 

Cathcart, Heifner, Palmon and Peterson (2016), school culture incorporates the values, belief 

patterns, approaches to teaching and learning and the relationships among the school 

community. The school culture stretches to the norms, the unwritten rules, traditions and 

idiosyncrasies of a  particular school. Confeld (2016) propounds that aspects like rituals, 

customs and ceremonies form school culture. Furthermore, functions such as school farewells 

and excellence awards ceremonies are examples of such traditions. These rituals are the 

magnets that bring the school‟s stakeholders closer together, thus leading to social cohesion. 

As long as they are together, they will see things from the same point of view regarding the 

core mandate of the school. As Silver (2017) noted, part of the school culture schools is 

displaying symbols that represent the school. These symbols could be medals of achievement 

in different categories like music, sport and academic achievements. A school that displays 

such symbols in its administration block is dignified and appears businesslike.  

(iv)  Accountability  

Accountability is about knowing what led to a particular outcome and what to do, moving 

forward to curb underperformance or sustain good performance. Spaull (2015) maintains that 

being accountable implies being able to justify the results of an arrangement and taking 

responsibility for it. In the school context, accountability will, therefore, relate to schools 

taking responsibility for the products or their SSE performance and test scores performance. 

Schools should, in turn, be in a position to articulate the plan they will embark on to remedy 

the situation in case of poor performance. Khalil (2016) propounds that accountability is a 

measure to improve school effectiveness and learners‟ learning. Dangara (2016) affirms this 

by pointing out that accountability helps schools attain their goals and enhances teaching and 

learning quality delivery.  
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CHAPTER THREE 

3. RESEARCH DESIGN AND METHODOLOGY 

3.1 Research Design 

The major goal of this study will be to describe the preset SSE implementation and its 

impact. It is also relevant to gather detailed information concerning current status of SSE 

challenges 

To attain this objective, embedded mixed method design was employed. According to 

Creswell (2012), in embedded mixed method design quantitative and qualitative data are 

collected simultaneously or sequentially, to have one form of data play a supportive role to the 

other form of data. In this study therefore, quantitative data will be collected from large 

number of respondents simultaneously with few qualitative data (QUAN + qual.) to enrich the 

findings. Qualitative data is collected to support the primary form (quantitative data) and 

strengthen the findings. 

3.1 Description of the Study Area 

This research was conducted in Three woredas which is one of the woredas found in Jimma 

zone of Oromia region Those woreda:-Sigimo, Setema and Gumay. They located b/n 400KM 

and 489 kilometers to the South West direction of Addis Ababa and b/n 70km up to  134 

kilometers to the West direction of Jimma city. They boarded /relative location with the 

South East by Gera woreda, on the North West by Illubabor zone, on the North and North 

East by the by Gomma woreda and on the South and South West direction by the SNNPRS. 

They located between latitude 7
o
 49‟59.99‟‟ N and longitude36

o
04‟60.00” E. The altitude of 

this woreda ranges from 2080 to 2490 meters above sea level.  

3. 2 Method of the Study 

In order to get relevant and sufficient information on research problem, both quantitative and 

qualitative method will be employed. The purpose of using quantitative method is to 

investigate perceptions of large number of respondents who are randomly selected 

(Creswell, 2011). The qualitative part will be incorporated to use the strength of both data 

collecting instruments and support the findings. However, more of quantitative data will be 

collected in order to generalize the findings to zone level 
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3.3 Sources of Data 

The data will be collected from primary and secondary sources.  

3.3.1 Primary Sources  

The primary data sources enable to obtain reliable information about the principal 

instructional leadership practices. This data were collected from teachers, principal, vice 

principal and cluster supervisors, to get firsthand information about the problem under study.   

It was employed to obtain reliable information from teachers, principals and supervisor of 

sample schools.  

3.3.2 Secondary Source of data  

Besides primary sources, other sources will be used to enrich the findings of the study. 

Hence, sources such as the stake holders, impact/ aptitude of teachers and other participants 

during the school self-evaluation program from the past and annual abstracts of regional 

education bureau will also be used. It will be employed by exploring documents used during 

implementation of school self-evaluation program in each sample schools. 

 

3.3 Sample and Sampling Techniques 

According to Creswell(2012: 142) A sample “is a subgroup of the target population that the 

researcher plans to study for generalizing about the target population”. As to the statistical 

information obtained from Jima Zone Education Office, the Zone is divided currently in 22 

woeda and two town admistration. From 22 Woreda three woreda were selected  by using 

simple random sampling which sum up to give 12 secondary schools. From those 12 

secondary schools Eight secondary schools were selected by simple random sampling 

According to the information obtained from school principals, the sample schools have 

teacher‟s population of 329 and sample sizes of teachers are determined by using the 

following formula. 

Those secondary school selected was contains 329 populations ( Eight school principals, 

eight vice principals and 313 teachers. The sample Size populations were selected from the 

total population the school by using Yamane‟s (1967), formula that is used to calculate a 

sample size which could accurately represent the total population of 329. The formula was as 

follow: 
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 n= 
 

       
       where:- n = sample Size 

N = sample frame and  

e = margin of error or 95 percent confidence level. 

 In this case margin of error equals 5%, i.e. e = 0.05. When marginal error is set at 0.05 the 

probability of making a type 1 error is 5% research experts consider five percent acceptable. 

In this case the sample population is calculated by using mathematical formula:  n= 
 

       
       

n   
   

             
= 186 

3.4 Summary of Sample Size 

Table 1 population data 
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1 Sigimo 4   

4 

 

4 

3 Sigimo  57 

Geway 30 

Robe  27 

 

2 

 

Setema 

 

     4 

4 4  

     3 

Gatira 52 

Bilisummaa 24 

Satema 36 

 

3 

 

Gumay 

 

  4 

4 4  

     2       

Toba  63 

Yaci  40 

Total  12 12 12 8  329 
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3.5 Summary of population and Sampling Techniques 

Table 2 Summery of sample size 

 

3.6 Data Collection Instruments 

Data collection refers to collecting data from the participants through various research 

instruments to interpret the data to answer the research questions and the research topic 

(Sapsford & Jupp, 2006). According to Parveen and Showkat (2017), all research processes, 

irrespective of the field, largely depend on data collection to achieve their objectives. 

Instrumentation can be defined as the tools used by the researcher to collect data relevant to 

the research questions (Salkind, 2010). As highlighted by Nkatini (2005), it is the primary 

role of the researcher to ensure that quality data is collected, and that could be achieved 

through the utilisation of different data collection methods. Because of this assertion, the 

researcher chose an array of research instruments as discussed below.  

 

No 

 

Name of secondary  

schools 

Total population 

of teachers 

Sample  of 

teachers 

Sample of 

principals 

Sample of 

v/principals 

M F T M F T       

1 Adu sigmo  35 20 55 18 11 29 1 - 1 1 - 1 

2 Geway  22 6 28 12 3 15 1  1 - 1 1 

3 Robe  17 8 25 8 5 11 1  1 1 - 1 

4 Gatira 38 12 50 20 6 26 1  1 - 1 1 

5 Bilisummaa 16 6 22 8 3 11 1  1 1 - 1 

6 Satema 26 8 34 14 4 18 1  1  1 1 

7 Toba  45 16 61 24 11 35 1  1 1 - 1 

8 Yaci  30 8 38 20 5 25 - 1 1 1 - 1 

Total 229 84 313 124 46 170 7 1 8 5 3 8 
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3.6.1 Questionnaires 

According to Johnson and Christensen (2012), an closed-ended questionnaire is a self-report 

data collection method used by researchers to collect data from the respondents in a research 

study. Creswell (2012) further corroborates that open-ended questionnaires are helpful in 

mixed-method studies because they allow the participants to express themselves regarding 

the phenomenon under study. The researcher will be distribute the closed-ended 

questionnaires to the 170 teacher-participants in the eight schools and were collected data 

from  them. The respondents  can ask to complete the questionnaires, and if they has any 

problems, and they can call the researcher.  

3.6.2 Interviews 

Adhabi and Anozi (2017) and Wagner, Kawulich and Garner (2012) describe semi-structured 

interviews as a conversation between the interviewer and the interviewee, with the former 

intending to obtain information about the topic under study from the latter. All Eight 

principals and eight vice principals were interviewees in their schools, in their offices, 

considering a natural setting for the study. (McMillan & Schumacher, 2010). The face-to-

face, semi-structured interviews will be included 18 questions related to the objectives of the 

study. The interviews can take between 15–30 minutes, depending on participants‟ 

engagement with the subject in providing information-rich data (McMillan & Schumacher, 

2010). The data collection for this study will be take place from 17 April until 17 May 2022.  

3.6.3  Audio Recording of Data through Smartphone during Interviews 

The view of Maree (2011) is that researchers who depend solely on jotting down information 

during the data collection process run the risk of losing focus and wasting time. In mitigating 

this risk and as advised by Garcia, Welford and Smith (2016), the researcher will uses a 

smartphone to record data from the participants during the semi-structured interviews and the 

focus group discussions.   The audio recordings will uses in cross-referencing information 

that the researcher needed to verify from the other methods. The audio recordings will uses 

whenever there will an anomaly picked up from other methods or the notes. When I was 

collect qualitative data through interview I follow the next procedure 

1. I ask permission the respondent to interview him  

2. I was Opened   preferred voice recorder application from my smart phone 

3. I Begin recording  

4.  I Direct my device's mic toward the speaker(s) for best sound quality. 
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5. I asked him  simple, engaging, open-ended questions based on my title 

6. Tap the appropriate icon to pause the recording, if needed, and to stop it when 

finished. 

The voice recordings will be transcribe from the smartphone, filed in MS-Wordocuments 

on the laptop, and uses for analysis and interpretation.  

3.7 Methods of Data Analysis 

The researcher collected both a qualitative and quantitative data from respondents. The data 

were collected through close ended questionnaires were be tailed and tabulated by using of 

the descriptive statics method. The data collected on the basis of the purpose of the study 

through a fore mentioned instruments will be tailed and organized properly. The 

interpretation was made with the help of frequency, mean percentage and standard deviation. 

Gay and Airasian (2003) explains that t-test is a statistical tool used to compare the mean, 

score of two independent sample that randomly formed to see whether the two means are 

significantly different at selected probability level (0.5 significant level).. Finally, the data 

will be collected through interview, document observation and open-ended questionnaires 

was presented and analyzed qualitatively by supplementing through close ended 

questionnaires categorized and discussed inline close ended questionnaires. 

3.7.1 Validity and Reliability 

Louis. C.etal. (2007) Reliability in quantitative research is essentially a synonym for depend 

ability, consistency and reliability over time instruments and over group of respondents. It 

concerned with precision and accuracy. According to Belson (1986), as cited in LOUIS et al, 

2007) validity of postal questionnaires do so accurately, honesty and correctly. Those who 

fail to return there questionnaires would have given the same distribution of answer as did the 

returnees.  

According to Gay, etal,(2009) as cited in Assefa 2016). Self-constructed measurement 

instruments should be pilot tested. So as to determine validity and reliability (P.169), pilot 

testing will be considered before the questionnaires distributed then, the draft questionnaires 

will be distributed, in a sample study for Merit Academy Secondary School will be used for 

pilot testing using Chron Batch Alpha. This instruments will modified and piloted to ensure 

the items will be appropriate for the purpose of the study, it will be checked the respondent 

under what the questionnaires wants to addressed the objective of the study, to identify un 
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clarity items of the questionnaires and eliminate problems in collecting data from the target 

population.  

Pilot test study result  

Before conducting the real research we have conducted a pilot study at separate area for 

reliability test and the results was analyzed with Cronbach's theory .  Also to ascertain the 

reliability of the research instrument, a pilot study was done in one secondary school /Gata 

secondary) within the same Zone that did not participate in the actual study. Following the 

pilot study, some error was identified by chrobanch‟s Alpha in the instruments. Drawing on 

the expert opinions from the principals and teachers appropriate corrections were made on the 

instruments. Thereafter, all instruments were administered by the researcher and collect 

immediately. 

Table 1.summary of pretest data report 

 

As Table II above shows that the results of Cronbach's coefficient alpha is highly reliable 

averagely (0.7895), indicating questions in each construct are measuring a similar concept. 

As suggested by Cronbach (as cited by Tech-Hong &Waheed, 2011), the reliability 

coefficients between 0.50–0.80 are generally found to be internally consistent 

 

No SSE Implementation variables 
      

Number of       

items                       

Cronbach

's Alpha 

1 The extent the principals discharge their roles in implementing school 

self-evaluation at Jima Zone secondary schools?  

8 .778 

2 the extent of the involvement of stake holders in school self-

evaluation in Jima Zone secondary schools 

7 .825 

3 the barriers to school self-evaluation in Jima zone secondary schools 7 .706 

4 The extent of parents on Implementation of School self-evaluation  

program. 

7 .885 

                                             Total  29 .7985 
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3.8 Ethical consideration 

The purpose of the study will be expressed to the subject of the study. As part of ethical 

consideration the introduction part of the questioner and interview guide to the respondents. 

Their confidentiality will also be protected. The participant‟s consent to participate in the 

research must be voluntary, free of any promises of benefits unlikely to result from 

participation and no groups should be disadvantaged by being excluded from consideration 

official letters will be distributed for the sampled selected schools and the data collection 

procedure will be transparent and legal. In addition the researcher will not personalize any of 

the reaction of the respondents during data presentations analysis and interpretation all of the 

resources used for this research will be appropriately acknowledged.   
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CHAPTER FOUR 

DATA ANALYZE, INTERPRETATION AND PRESENTATION 

4.1 The characteristics of the respondents 
From the total of 186 participants 170 ( 91.4 %) responded a questionnaires‟. Out of this  16 

(8.6) were interviewed where they are a school principals and vice principals.  

Table 3. The questioner distributed and returned  

Furthermore according to table 5 shown below items 1 (variable sex) indicates, from a total 

of 186 participated study subjects the majority  male 124 with 66.7 %  & female 46 with 24.7 

% in respective order) were reported to be teachers and 12 male with 6.5% and 4 females 

2.1% were principals and vice principals. Similarly as indicated by table 5 item 2 the age of 

the participants of this study lie in 25 or above age category. The remaining age distribution 

indicates that 9 respondent were their age was b/n 18-25 age 4.8% ,  39 respondents are b/n  

26-35 age (20.9%) ,   64 respondent were their age was b/n 36-45 ages (34.5%) , 52 

respondents are b/n 46-50 ages (28%) and the remains or 22 respondents were above 50  

years old (11.8%).  As this result shows majority of the study area of secondary schools were 

matured and experienced. 
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Questionaries‟ Interview Total response 

rate   

Returned Not 

returned 

 

N % N % N % 

1 Adu sigimo 29 29 100 _ _ 2 100 31 

2 Gata sec. school 15 15 100 _ _ 2 100 17 

3 Robe 13 13 100 _ _ 2 100 15 

4 Geway 26 26 100 _ _ 2 100 28 

5 Toba 11 11 100 _ _ 2 100 13 

6 Gatira  18 18 100 _ _ 2 100 20 

7 Setema 33 33 100 _ _ 2 100 35 

8 Efo yaci 25 25 100 _ _ 2 100 27 

Total                               8 170 170 100 _ _ 16 100 186 
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From this one can understand that the activities of teaching learning and SSE implementation 

by adults. The numbers of youngsters, in such SSE activities in Secondary schools few. Thus 

the activities dominated by the people who aged above 35 ages. Thus, the result shows us in 

the study area the SSE implementation was led by professionals and well educated 

respondents which directly concern them. 

From table 5 , all respondents are able to read and write (educators). Item 3 of table 5 shows 

that the qualification of the respondents. As we see the results of item 3 from the respondents 

12,(6.5%) was their qualification were Diploma, 155, ( 83.3%) were digri ( BA ,BSc and 

Bed) 

19, (10.2%)  respondents were MA/MSs qualified. Therefore this shows that, majority of the 

teachers were educated and teaching learning process as well as school improvement program 

and school self-evaluation program were implemented by educated manner.  

From table 5 item 4 can be observed that 5 (2.7%) respondents service were 1-4 years, 

13,(7%) 

5-10 year, 33,(17.7%) were 11-15 years, 86,(46.3%) 16-20 years and 49,(26.3%)  were above 

20 years.  While school supervisor 5(83.4%) between 11-20 years and 1(16.6%) was above 

20 years.  Therefore this item implies that majority of the service categorized with 

experienced educators who participating on teaching learning process and the activities of 

school improvement program and school self-evaluation implementation program.  
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Table  4 Demographic characteristic of respondents 
  

  
  
  
  
N

o
. 

  
 Teachers  Supervis

ors 

Principa

ls  

V/Principal Total 

N % N % N % N % N % 

1 

S
ex

 

Male  124 66.7 - - 7 3.8 5 2.7 136 72.9 

Female  46 24.8 - - 1 0.5 3 1.6 50 26.9 

Total 170 91.5 - - 8 4.2 8 4.3 186 100 

2 Age  18-25 9 4.8 - - - - - - 9 4.8 

26-35 27 14.5 - - 5 2.6 7 3.8 39 20.9 

36-45 60 32.3 - - 3 1.6 1 0.6 64 34.5 

46-50 52 28 - - - - - - 52 28 

Above 50 22 11.8 - - - - - - 22 11.8 

Total 170 91.4 - - - - -   100% 

3 

E
d
u
ca

ti
o
n
al

 

Q
u
al

if
ic

at
io

n
 Diplom 12 6.5 - - - - - - 12 6.5 

B.A 148 79.6 - - 2 1.1 5 3.2 155 83.3 

M.A 10 5.4 - - 6 3.2 3 1.4 19 10.2 

Total 170 91.5 - - 8 4.3 8 4.6 186 100 

4 

  
  
  
  
  
  
  
  
  
  
  
 S

er
v
ic

e 

1-4years 5 2.7 - - - - -  5 2.7 

5-10years 13 7 - - - - - - 13 7 

11-15 years 33 17.7 - - - - - - 33 17.7 

16-20years 79 42.5 - - 3 1.6 4 2.1 86 46.3 

Above20years 40 21.5 - - 6 3.2 3 1.7 49 26.3 

Total 170 91.4 - - 9 4.8 7 3.8 186 100% 

Source Owned survey data 2022 

4.2 Data Analysis and Interpretation 

The results of the research were presented and discussed following the research 

methodologies. This chapter has two parts. The first part is explained about the backgrounds 

and characteristics of respondents while the second part is deals about the analysis of the data 

in order to propose the main findings in line with answering the research question. 

Additionally the result is put and summarized in tables by using mean and standard deviation. 

Then after, the result was discussed. Finally, the conclusion of the result was given.     
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Table 5 .  Table 4 . Respondents view on implementation of school self-

evaluation 

 

 As indicated in item 5 of table 1.1 the respondents were asked to rate the School teaching 

learning activities planned regularly. Accordingly the respondents were rated the item with 

high mean value of (3.11) and standard deviation (1.352), which indicates the School 

teaching learning activities is planned regularly. As shows on table 6 item 1.2 the respondents 

were asked the rate of the SSE program is implementing regularly at the school level. 

Accordingly the respondents were rated the item with low mean value of (2.70) and standard 

deviation (1.277), which indicates school self-evaluation program were not implemented 

regularly at the school level. 

As shows on table 5 item 1.3 teachers sustained activity to improve students‟ learning 

outcomes at school score of mean value 3.03 and standard deviation is 1.184 was high. This 

implies that teachers sustained activity to improve students‟ learning outcomes were satisfied. 

Table 6 item 1.4 respondents indicate that SSE program is regularly attended at school level 

with the score of mean value 2.55 and standard deviation is 1.250 low dis-agreement so this 

show that the program was not planned regularly. 

As table 5 item 1.5 respondents were responded with mean value and standard deviation 2.72 

and 1.500 respectively is low. This indicates that school self-evaluation program was not 

implemented according to its program. As shown table 5 item1.6 respondents were explained 

that teachers were not practicing in implementation of periodically explained with score mean 

value 2.48 and standard deviation 1.347 in series. From this one can understand teachers were 

not actively practiced in school for implementation of school improvement program 

 Question raised to the respondent                                                                                                                           N Mea

n 

Std. 

Deviation 

1.1 School teaching learning activities planned regularly 170 3.11 1.352 

1.2 SSE program is implementing regularly at the school level 170 2.70 1.277 

1.3 Teachers   sustained activity to improve students‟ learning outcomes 170 3.03 1.184 

1.4 SSE program is regularly attended  At school level 170 2.55 1.250 

1.5 SSE program is implemented according to its program 170 2.72 1.500 

1.6 Teachers are participating in implementing  SSE periodically 170 2.47 1.390 

1.7 Teachers improve their knowledge and skills in SSE program.    170 2.39 1.333 

Valid N (list wise) 170 2.71 1.3266 
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periodically. As indicated on table 5 item 1.7 the respondents were responded with mean 

value 2.38 and standard deviation 1.347 is low. This infers that School self-evaluation 

program brings changes on students „result is unsatisfied. 

As interview results of the school principals and vice principals  was interviewed “ we 

sometimes practice  SSE implementation in school when  a semester report  needed and we 

cannot implement SSE program regularly in schools because it needs enough budget’’  

The participation of the stake holders was also very low. The school improvement committee 

was also not handling the program regularly with and within some schools the manual and 

guideline of school self-evaluation were not handle properly. On document analysis the role 

of school supervisor and woreda education department of SSE focal person for the 

implementation of the program in the school was also has no participation in the 

implementation of the school self- evaluation.  

As indicated in  table 5  indicated above the respondents were responded with mean value 

2.7100 (SD ±   ). This means lies in the poor likert scale category indicating that 

implementation of SSE activities were poor at the school level (table 5). 

Section  2.1. Problems that relates to SSE  implementation 

As indicated in  table 6 indicated below the respondents were responded with mean value 

2.6338 (SD ±1.3681). This means lies in the poor likert scale category indicating that 

implementation of SSE activities were poor at the school level (table 6). 

Table 6.Respondents view on problems implementation of SSE 

No. Items  Descriptive Statistics 

N Mean Std. Deviation 

2.1 School has facilitates  for SSE implementation 186 2.14 1.250 

2.2 Teachers have awareness on SSE program and its application 186 2.66 1.459 

2.3 Educators are attending the implementation SSE at school level 186 2.45 1.310 

2.4 Supervisors are encouraging  the activity of SSE 186 2.52 1.440 

2.5 Adequate resources are allocated to carryout SSE implementation 186 2.46 1.315 

2.6 Teachers used active learning method in the class room 186 2.49 1.394 

2.7 Teachers   sustained activity to improve students‟ learning 

outcomes  

186 3.32 1.382 

2.8 School leaders have enough awareness on SSE Implementation 186 3.03 1.395 

   2.6338 1.3681 
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As indicated on table 6 items 2. 1 Respondents were responded with score means value and 

standard deviation 2.14,(1.250) respectively. This was low. From this one can understand that 

the School facilitates for implementation school self-evaluation were poor /low. 

Regarding table 6 item 2.2 subjects were asked to respond the extent to which Teachers have 

awareness on SSE program and its application respondents score of mean value with standard 

deviation were 2.45,(1.310). This was also low. This implies motivation of teachers on the 

implementation of SIP and its applications were poor. 

 As table 6 indicated that the respondent views on item 2.3 explain with mean value and 

standard deviation 2.45,(1.310). This was poor. From this one can understand Educators are 

the attending of Educators in the implementation of school improvement program at school 

level were also poor. 

The result from table 6 item 2.4 the teacher and supervisor‟s respondents revealed that there 

is low level of teacher‟s awareness with aggregated mean value score and standard deviation 

of 2.52, (1.440) were poor. This shows that the activities of SSE are not regularly encouraged 

by school supervisors. 

Whereas table 6  item 2.5 the respondents were responded with scored mean value and 

standard deviation 2.46,(1.315). This is moderate. From this one can understand Adequate 

resources are allocated to carryout SSE implementation was poor 

Concerning table 6 items 2.6 indicated the teachers used active learning method in the class 

room as score of 2.65 and standard deviation 2.49 ,(1.394) these was moderate. From this 

one can understand that teachers used active learning method in the class room as was good. 

As table 6 item 2.7 the respondent view on teacher‟s activity to improve students‟ learning 

outcomes were scored mean value with standard deviation 3.32, (1.382) .This were high. 

From this one can understand teacher‟ sustain to improve students‟ learning outcomes 

through different strategies and capacity built effort was very good. 

As table 6  item 2.8 the respondent view School leaders have enough awareness on SSE 

Implementation  scored mean value with standard deviation were 3.03,(1.395)  this was high. 

This implies that the School leaders and experts were not enough awareness on sse 

Implementation.  
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As interview results of the secondary school respondents ( principals and vice principals) 

were responded that “our schools facilities for the implementation of SSE in school were very 

poor, the awareness of teachers stakeholders on the implementation of school self-evaluation  

is also very low.  The leaders, committee and parents commitment on the implementation of 

the program is also low. The other problem in our school to implement the School self-

evaluation was lack of training and sustaining flow up on the program. The school leaders 

mobilizing the community to generate the resource for the implement SSE and to create 

conducive learning environment is moderate/medium participation. As document analysis of 

the some secondary school on the SSE the participation of community on resource allocation 

and actively participation on the issues of the school self-evaluation program is very low. The 

school self-evaluation document is also in some schools not well structured. In all schools 

reports the performance of implementation of school self-evaluation program is also very 

low. 

Table. 7  Respondents view on school leadership and management in 

implementation of SSE. 

No. Item Descriptive 

Statistics 

N Mea

n 

Std. 

D 

3.1 The school management bodies have the capacity to run the SSE 170 2.78 1.304 

3.2 There is an attempt that has been made by teachers in order to 

improve the knowledge and s 

170 2.82 1.417 

3.3 School leaders have well-built capacity to monitoring and evaluate 

implementation of SSE 

170 3.05 1.354 

3.4 PTSA, SSE Committee and KETB members were actively involved 

in the  SSE implementation 

170 2.95 1.475 

3.5 The strength and weakness of the school was identified and 

prioritized 

170 2.55 1.274 

3.6 The level of school performance is evaluated and identified. 170 3.12 1.229 

3.7 Always the school leadership  give decision on  school self-

evaluation  implementation 

170 2.52 1.270 

                        Valid N (list wise) 170 2.8 1.33 

 

strongly disagree=1, Disagree =2, undecided =3, agree =4, and strongly agree=5). 
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As shown in table 7 item 3.1 and 3.2 respondents asked their agreement on the school 

management bodies has capacity to run school self-evaluation and there is an attempt that has 

been made by teachers in order to improve the knowledge and skills of the school society in 

the cause of  the school self-evaluation was scored with mean value and standard deviation is 

2.78 (1.304) and 2.82 (1.417) respectively disagreed. This implies that school management 

capacity to run sse  in order to improve skill and knowledge of teachers were not regularly 

done at school level for implementation school self-evaluation 

Regarding with table 7 item 3.3 respondents asked their agreement on School leaders have 

well-built School self-evaluation capacity respondents score of mean value with standard 

deviation 3.05 (1.354). This shows moderate. From this one can understand that the School 

leaders have well-built capacity to implement school self-evaluation program were moderate. 

Concerning table 7 item 3.4 the respondents asked their agreement on PTSA, School self-

evaluation Committee and KETB members were actively involved in the School self-

evaluation implementation  answered with mean score value and standard deviation 

2.95,(1.475) was disagree. This implies that the involvement school committee at 

implementation for school improvement program was poor. 

Regarding, table 7 item 3.5 respondents shows their agreement on strength and weakness of 

the school was identified and prioritized at school  level were responded with mean value  

and standard deviation is 2.55,(1.274). Accordingly that is disagreement. This implies that the 

weakness and strengthens of the school is not identified regularly. 

Regarding, table 7 item 3.6 responses shows the agreement were responded  on the level of 

school performance evaluated and identified for implementation of school self-evaluation 

were responded with mean value and standard deviation is 3.12 (1.229). This shows 

agreement. This implies that the level of school performance were regularly evaluated and 

identified by external evaluation. 

Regarding, table 7 item 3.7 responses shows the agreement were responded  on the school 

leadership  always give decision on  school self-evaluation implementation and they responds 

or gives answer with the mean value of 2.52 and standard deviation  1.270, from these we 

understand like the school leader ship is  not give decision on the implementation of the school self-

evaluation or the decision of the school leader ship on the implementation is low/poor.   

On other hand the interview response of school principals and vice principals was “ leaders 

not follow the  program regularly and some time they confused in implementation itself and  

they sometimes practice  School self-evaluation implementation in school when  monthly 

report  needed and they cannot implement School self-evaluation program regularly in 
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schools because management capacity. As document analysis the schools leadership and 

management concerning with identifying the school problem and performance and the 

interaction of the teacher and students also very poor. The role of the woreda education 

office department capacitates the schools leaders and management is also a serious problem 

in all secondary schools.  program.  

Section 4.1 Issues relate to different stakeholders on Implementation of 

School self-evaluation 

This research also tried to answer the issues related to factors related to different stakeholders 

on Implementation of School self-evaluation program. 

 Accordingly the respondents were asked to show their agreement level on the status of 

collecting the necessary information in line with current issues for the purpose of SSE 

implementation. Thus, the total respondents were responded with mean value 2.6486 (SD 

±1.3847) responded their disagreement (Table 8).However in item 4.3 and 4.5 showed partially 

agree. This indicates that the environment is somewhat conducive for implementing School 

self-evaluation  

Table. 8 respondents view on different stakeholders on Implementation of School self-

evaluation  program. 

No

. 

 

Item 

Descriptive Statistics 

N Mean St‟d 

4.1 
School and parents have close relation in school  activities 170 3.03 1.395 

4.2 

Parent participation in their children learning by exchanging 

information with the school 

170 2.55 1.274 

4.3 Teachers are participating in school Self-evaluation  SSE periodically 170 2.64 1.412 

4.4 

Preparing the school goals in the light of the national educational 

goals were included program of school self-evaluation.   

170 2.63 1.475 

4.5 

Communication of the schools‟ long term plan with the participation 

of stakeholders on the school self-evaluation program 

170 2.85 1.468 

4.6 

There is an attempt that has been made by teachers in order to 

improve the knowledge of school self-evaluation in the school 

170 2.45 1.306 

4.7 School successfully mobilize community to support implementation 

of  school self-evaluation program  

170 2.39 1.297 

 Valid N (list wise) 170 2.6486 1.3847 

 

strongly disagree=1, Disagree =2, undecided =3, agree =4, and strongly agree=5). 

In the 10 item of table 4.1 respondents were asked to School and parents have close relation 

in school activities and they responded with mean value and standard deviation 3.03
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 (1.395). Accordingly they were agreed. From the above result we can conclude that 

school has been identified separate the strength and their weakness on the implementation of 

school self-evaluation program and in the activities of they carry out/run. 

As table 8 item  4.2 respondents were requested to Parent has a participation in their children 

learning by exchanging information with the school SSE” and  they responded with mean 

value and standard deviation is 2.55 ( 1.274)This shows Disagreed. This indicated that The 

managements‟ efforts to evaluate the progress achieved in implementing the SSE at schools 

has a serious problem. 

Regarding table 8  item4.3 Teachers are participating in school Self-evaluation periodically 

and evaluate implementation of SSE and responded with the score mean value  and standard 

deviation 2.64 (1.412). This is moderate. This shows that the Teachers are participating in 

school Self-evaluation SSE periodically were medium. 

As table 8  items 4.4 respondents were asked agreement on Preparing the school goals in the 

light of the national educational goals of SSE is the schools self-evaluation school at school 

level answered with score mean value and standard deviation 2.63 (1.475) rated as moderate. 

Accordingly the leader capacity on designing the strategic planning based on the schools self-

evaluation was not enough/has not good capacity. 

As table 8  item 4.5 respondents asked that Communication of the schools‟ long term plan 

with the participation of stakeholders on the school self-evaluation program was clear. And 

they responded that their agreements with score mean value and standard deviation 2.85 

(1.468) respectively rated moderate. Therefore this implies that the school management 

efforts in creating shared vision for implementation of school improvement program and the 

school self-evaluation were satisfied. 

 As table 8 item 4.6 indicated that there is an attempt that has been made by teachers in order 

to improve the knowledge of school self-evaluation in the school and they scored with mean 

value and standard deviation 2.45 (1.306) is medium. From this one can understand 

Individual teachers design their own action plan in line with their department to implement 

the program is a problem. As indicated in table 8 item 4.7 respondents were responded their 

agreement with mean value and standard deviation 2.39 (1.297). This result shows that low. 

From this one can understand the Individual teachers design their own action plan in line with 

their department the implement the program schools of jimma zone were poor. 
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AS interview of one of my respondent (principals and vice principals) explained as “School 

managements prepare plan of short term in light of long term plan. However, the prepared 

plan is on shelf plan rather than implemented plan. So, I do not suppose that school leaders 

are plan and implement School self-evaluation program in school effectively with necessary 

potential (interview of many principals of selected secondary schools).  

As the responses from document analysis the school leadership and management on 

creating conducive environment for Implementation of School self-evaluation were also very 

low 

4.3 Presentation And Interpretation Of Findings From Interviews  
This section presents and interprets findings from the interviews from Eight principals of the 

eight schools participating in the study. Of the Eight principals participating in  the study, 

seven  were men., and one were women  

4.3.1 Perception of Leadership on the practice of school self-evaluation 
This study explained perceptions from a constructivist point of view, describing them as a 

manifestation of truth as per individuals experiencing it (De Vos, Strydom, Fouche & 

Delport, 2011). Principals are considered the primary actors in the execution of SSE. In this 

study‟s context, they were well-positioned to articulate pertinent perceptions concerning SSE 

and other factors in this study. In addressing the first research question, principals were asked 

to attach to SSE as outlined in their schools‟ educational policies and as practiced.  

Principal Mesay from School A said that the most critical part of SSE was delivering the 

curriculum. She revealed that as principals, the practice was to convene a staff meeting at the 

beginning of the year where they conducted a SWOT (strengths, weaknesses, opportunities 

and threats) analysis. Mesay  highlighted further that SSE helped to keep the performance of 

the school in check.  

Another principal,  Sharif from School B, stated that the purpose of SSE was checking 

whether the school was doing well in terms of improving teaching and learning. Throwing 

more light on the matter, he said the process involved extensive analysis of the school‟s 

internal and external activities. Explaining further, Sharif said:  SSE is a self-assessment of 

all curriculum-related aspects in the school. This assessment aims to identify a part of our 

work that is not performing well and improve such aspects. We try to use the evaluation to 

help us to get out of the poor-performing bracket. 
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Principal Wubshet from School C stated that the SSE is usually the process aimed at 

identifying weaknesses in the school. The process should involve all the teachers in the 

school. In the view of principal Dereje from School D, SSE implied reflection on the school‟s 

activities, such as curriculum and finances. In addition, he showed that SSE targets other 

areas such as the school‟s  

finance, infrastructure, and the institution‟s personnel. Principal Bonso said this during the 

interview: SSE aims to assess all the nine areas for evaluation covered in the SSE template, 

namely basic functionality, leadership and management, governance, quality teaching, 

curriculum provision, learner achievement, school safety, school infrastructure and 

community.  

In addition, Dugasa from School E explained SSE as a process in which a school seeks to 

ascertain its functionality. Dugasa further explained that.  

SSE was a process whereby the school holistically checks on its performance, be it in 

infrastructure, curriculum, and other aspects. The end product will lead to development where 

there is a need to do so. It was mainly being that SSE reflects on everything in the school 

with a view of making things better.  

On the question on how SSE could contribute to improving quality teaching and learning in 

schools, Bonso said:  

For SSE to help improve performance, it must be done correctly and be done regularly. We 

need to respond promptly to the results of the evaluation if we need to improve. The report of 

the SSE comes in the form of SIP. If we follow the improvement plan correctly, we are 

bound to improve. Also he concurred that improvement could be achieved provided there was 

a thorough evaluation, checking what led to poor performance previously. He elaborated that 

the previous year‟s results helped the school understand which subjects made them perform 

poorly.   

The schools principals responded to the question of SSE and the improvement of quality 

teaching and learning in the following way:   

Muktar  explained that SSE is helpful to craft SIPs. In her view, the SSE should be owned by 

all teaching staff members and serve as a programe of action going forward. She emphasized 

the importance of adhering to the SIP dictates and checking on the plan regularly. Dugasa  

stated that: Schools must regard the improvement plan as the manual for better performance. 

It is therefore essential that all teachers be involved in implementing SSE. Once the teachers 

become part of the SSE process, it will be easy to understand their expectations about SSE 

adherence.  
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Bonso added that SSE could help improve teaching and learning because it can highlight new 

ideas that the school was unaware of. He lamented that schools need to take time and learn 

using the SSE process effectively.  On the perception concerning SSE, principals were asked 

how they viewed the perceptions of their teachers concerning SSE regarding educational 

policy and practice.  

Many principals lamented that teachers do not like to be evaluated by low-performing 

schools since they feel that their ability is undermined.  

Most of the teachers do not want to be told of their weaknesses. The negativity is also 

aggravated because most teachers perceive that SSE should go hand in glove with some 

incentives. Teachers showing passion for SSE are those who are currently studying at 

different universities.  

Expressing a different view and pointing to the dangers of generalization, Other principals 

said that some other teachers are positive, and others are negative towards the evaluation. The 

coordinator is leading the way because he sometimes receives training. Those teachers who 

do not form part of the committee are negative and form a large part of the teaching staff. For 

this part of teachers, SSE is only for compliance.Sherif also added that, the teachers were not 

equipped with the necessary skills to deal with the evaluation process. Concerning to evaluate 

school-based teachers and monitor the quality of teaching and curriculum delivery at schools, 

teachers attach the same sentiments towards the SSE. Mesay opined that the negative attitude 

of teachers is because they do not see the value of the SSE to teaching and learning. Mesay 

substantiated that:  

This negative attitude is caused by the lack of proper training since some teachers do not 

know the areas for evaluation and their objectives. Due to that, the teachers are therefore 

tempted to cut corners in conducting the SSE. The situation is worrisome as, eventually, the 

evaluation becomes useless.   
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CHAPTER FIVE 

 SUMMARY, CONCLUSION AND RECOMMENDATION 

On the basis of the analysis and interpretation of the data gathered from questionnaires, 

interviews and document analysis the following summary, conclusions and recommendations 

were forwarded. 

5.1 Summary 

To  provide  quality  education,  the  capacity  of  school  has  to  be  developed.  The  school 

improvement  program  enables  schools  to  provide  quality  of  education  by  capacitating 

them ,taking experiences of schools having  good  performance  in  country  and  the 

experiences  of  other  countries.  However,  when  new  program  is  introduced,  there  are 

challenges  and  resistances  form  implementers.  Therefore, the  purpose  of  this  research 

work  is  to  assess  the Practice and the  implementation of school self-evaluation  of  

Program  in  Oromia  regional state Jimma Zone  Government secondary  Schools.Thus,  to  

conduct  the  study  appropriate  research  design ,method,  sampling  techniques  and 

instruments  have  been  developed  and  employed. In  this  research  both  quantitative  and 

qualitative  research  approaches  and  survey  method  were  implemented.  As to sampling 

technique simple random sampling and availability sampling method were used. Separate 

questionnaires were prepared and distributed to teachers and supervisors.    

The subject of the study were 170 teachers, 8 principals and 8 vice principals were selected 

by using yemane formula technique, While 8 principals and 8 vice principals were selected 

by using quota sampling technique.  Consequently questionnaires were distributed for 170 

teachers.  

Interview was conducted with 8 school principals and 8 vice principals of the secondary 

school. The quantitative data obtained from questionnaire were analyzed using descriptive 

statistical tools such as Mean value and standard deviation and data obtained from interview 

was  

Moreover,  the  study  showed  that  there  was  weak  involvement  of  stake  holders in the 

planning  and implementation  of school self-evaluation  plan. The responsibility of planning 

was remaining in the hands of school principals. The study also showed that the budget 

allocated for School self-evaluation implementation is low. This takes the implementation of 

the issue become low. But  teachers are practicing for increasing their student result as much 

as possible the school pave ways for them and the  utilization of school budget for school 
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improvement program is relatively good in its implementation still school self-evaluation  

implementation needs additional resource and attending.    

The central focus of school self-evaluation is enhancing students‟ achievement so as to bring 

quality of education.  But in its four domains (teaching-learning, safety and conducive 

learning environment, and leading and managing) the study revealed that they are low level. 

This is due to the problem of supplying the school facility, for instance, library and 

laboratory. One of the domains community participation is low.  Over all, concerning the 

domains of the school self-evaluation  , it is impossible to say they are implemented as 

expected. 

Regarding  role of practitioners school principals well-built school self-evaluation 

implementation capacity,  the  results  of  the  study  shows  that,  the  capacity to run school 

self-evaluation through school is low level. From the interview respondents result most of 

school principals have no much notion of SSE planning and implementation as expected to 

optimal level. 

The most common selected factors that affecting the implementation of school self-

evaluation  responded  by entire respondent groups from the total percentage and mean value,  

the result of findings  revealed  the  shortage  of  budget  for  implementation  of  SSE,  

insufficient school  facilities  lack  ,  library  and  pedagogical  centers ,inability  of school  

committee  to  play  their  role  and  Lack of well-built principals capacity implementation 

found to be the  first four top series problems to the effectiveness of school self-evaluation  

implementation as they have the highest mean value above 2.39, respectively. Following the 

low stakeholders‟ involvements  in  school self-evaluation  implementation,  inadequate 

planning of SSE,  lack of training, and  incompetence  of  school  leadership  to  lead  school 

self-evaluation are  respectively  the  next challenges  hindering  negatively  the  

implementation  of  school self-evaluation  at  moderate  level  with mean values 2.5 to 3.5.  

5.2 Conclusions 

There is  no  doubt  that  successful  school  improvement  is  related  to  systematically 

planning,  monitoring  and  evaluation  process  which  enable  to  increase  student‟s 

achievement. Hence, the key stake holders (teachers, principals,) should also be encouraged 

to  have  active  participation  in  SSE planning  and  implementation  by continuously  aware  

them  The extent of  providing  monitoring  and  evaluation  by concerned  bodies  and  the  

extent  of  school  leadership and management capacity determine  the  extent of Stakeholders 
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participation in planning and implementing SSE. Therefore, based on the findings of the 

study the following conclusions were drawn: - 

The study revealed that the planning of SSE for implementation in most schools doesn‟t 

involve conducting self-evaluation, and identifying and prioritizing the problems. Moreover, 

there was weak involvement of stake holders (teachers, students and parents) in the planning 

of school self-evaluation, the responsibility of planning remained in the  hands of school 

leaders  due  to  lack  of  commitment  of  leader s  and low capacity running SSE 

implementation to  invite  stake  holders  in  planning.  This implies that low involvement of 

key stake holders in planning and  implementing SSE was the  most  challenge  affecting  the  

success  of  SSE  in  the  preparatory schools  found  in  the Jimma zone.   

Majority of schools have not resource plan that helps for implementation with respect  to  

domains  making  safety  and  conducive  learning  environment  domain,  teaching  learning  

process,  leadership  and  management  domain  whereas  the  community  involvement 

showed weak level of performance. In   most schools the level of monitoring and evaluation 

process carried out was weak; there is no continuous follow up/supervision/to evaluates the 

performance of schools and providing  professional  /technical  /support  /by  educational  

officials  that    are  found  at different level in the implementation of school self-evaluation 

In most schools  there  was  shortage  of  budget  and facilities for  implementation  of  SSE  

insufficient school facilities (libraries and pedagogical centers),  inability of school principals 

and vice principals to play their role and lack of follow up and supervision by concerned 

bodies, respectively were identified as the most major factors which affect the 

implementation of school self-evaluation On the other hand, low involvement of stake 

holders in school self-evaluation implementation, inadequate planning of school self-

evaluation process,  lack of   training, lack of incentive support of school self-evaluation 

commitment to implement school self-evaluation, lack of  incentives  and  incompetence of 

school leadership  to lead  school self-evaluation  implementation were reported to be the  

hindrance  to school self-evaluation implementation at present. 
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5.3 Recommendations 

The main focus of SSE was school improvement program. In order  to  improve academic  

achievements  of  students,  therefore,  the  schools should  implement  school improvement  

program  properly  by  making  awareness  creation  for  stake  holders  on collaborative 

planning to develop the accountability and responsibility in all stakeholders (teachers, 

students and parents) to implement and improve the domain of school improvement program 

to perform continuous monitoring and evaluation  on  the  implementation  of  SSE and  

identifying  challenges  that  affect  the implementation of  SSE and rearing well-built 

capacitated leaders of school on school self-evaluation running.   

Therefore, based on the findings and conclusions drawn the following recommendations are 

for warded to be used by the stakeholders:- 

1. The finding of the study indicates that the status of self-evaluation and prioritizing  

problems to develop strategic plan of school self-evaluation was weak.  Therefore, the school  

principals have  to  give  attention  to  planning,  and  should  initiate  commitments  in  

developing strategic plan that entirely involves conducting  self-evaluation by participating 

key  stake holder (teachers, students  and parents) and deploy  by  building  consensus among 

stake holders for effective program implementation. 

2. The study indicates that the SSE was developed by individual school leaders or a few 

individuals involved in implementation process.  The involvement of stake holders in 

planning, implementation and evaluation of school self-evaluation  was low. To improve the 

problems related to planning even implementation, all stake holders should be involved in 

planning process. To do so school leaders are expected to mobilize the stake holders to 

actively participate in planning and implementation process. 

3. The findings showed that school facilities are not enough to implement school self-

evaluation at the required level.  School should plan and allocate resources to school for 

school self-evaluation implementation.  Therefore Woreda Educational Office (WEO) and 

schools should full fill school facilities for success of School self-evaluation. To do so the 

school leaders should mobilize the community to fulfill the resources. 

4. In order to improve SSE implementation in schools capacitated leaders are very important. 

So, the government still was focus on skill gap filling of the leaders of school on awareness 

of SSE planning and implementation.  Practicing and developing the extent of SSE 

implementation was crucial.  As the study reveals, the community involvement in improving 
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teaching learning was the most critical issue which was not achieved yet. So WEO and 

schools should make great effort to strengthen their relationship with local authorities and 

communities by creating forum so that they could get necessary support from them.  In 

addition, creating mechanisms that enable school principals, teachers, parents, students and 

educational officials at every level of education sectors to work together, trust each other on 

SSE implementation is vital. 

5. As indicated in the study, school improvement team committee did not discharge their 

responsibility to desirable stage.  Therefore, school should make the committee functional for 

its better contribution to the success of the plan. In addition, empowering the  capacity  of  

school  principals  and  SSE   team  committee  in  each  school  to  work successfully  and  

closely  with  stakeholders  so  as  to  make  the  implementation  give attention . 

6. The findings showed that the role of practitioner for implementation of SSE program was 

low. Therefore  the community should  allocate  additional  budget  to  the  school  grant  for 

Successful SSE implementation and moreover, in order to solve their problems of finance and  

material  resource,  the  schools  should  design  income-generating  mechanisms  by taking 

in to account the available  school  facilities  and  technical  experts  to  make involvement of 

all the school stakeholders. Depending on of this, Woreda educational office and schools 

should encourage budget allocate to encourage school  principals, teachers and other stake 

holders who perform well and design the way of experience sharing between schools. 

7. Monitoring and evaluation on the SSE were not under taken properly. Therefore, Zonal 

Educational Office, Woreda Educational Office, school supervisors and leaders of schools 

should give continuous attention for monitoring and evaluation scheme for the efficiency and 

effectiveness of SSE in all Secondary school.  
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APPENDIX - A 

JIMMA UNIVERSITY 

SCHOOL OF EDUCATION AND BEHAVIORAL SCIENCE 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Appendix.  A . Back ground of the respondent 

The main objective of this questionnaire is to get relevant information for factors affecting 

the Practice of school self-evaluation program in Jimma zone secondary schools. Your 

responses are vital for the success of the study.  So, you are kindly requested to read all 

questions and fill the questionnaire with genuine responses. Be sure that the responses you 

may give used only for educational purpose and information is kept confidential. 

Please note the following points before you start filling the questionnaire: 

 1. Do not write your name on the questionnaire 

 2. Read all the questions before attempting to answer the questions 

 3. There is no need to consult others to fill the questioner 

 4. Provide appropriate responses by using "√" or "X" mark to choose one of the selected 

Likert   

Scale. 

5. Give your answer for all questions. 

Thank you in advance for your genuine support! 

Part One: General Information and Personal Data 

1.1.Name of the school _____________________________________ 

1.2. Your role in the school __________________________________________ 

1.3.Personal data.  

1.3.1. Sex:            1.    Male          2.Female   

1.3.2. Age:  1.18-24     2 .  25-35     3. 36-45      4. 46-50       6.  above 50    

Qualification  1. Diploma      2. First   Degree           3. MA/MSc    

1.4.Years of service 1.1-4 years    2. 5-10 years   3.  11 – 15 years   4. 16 -20 years   

5.  Above 20 years 

 

 

 

 



[Type text] Page 63 
 

APPENDIX – A2 

JIMMA UNIVERSITY 

SCHOOL OF EDUCATION AND BEHAVIORAL SCIENCE 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

  Factors related to major area of activities in implementing  

          Issue related implementation of  SSE  program 

Direction: Choose the alternative you think is best for each item given below. Put mark in 

the boxes for each items below (5 = strongly agree, 4 = Agree, 3 = moderate, 2 = Dis-agree, 1 

= Strongly disagree) 

Factors related to major area of activities in implementing school self-evaluation 

 

 

 

 

 

 

 

 

 

 

 Question raised to the respondent                                                                                                                           5 4 3 2 1 

1.1 School teaching learning activities planned regularly      

1.2 SSE program is implementing regularly at the school level      

1.3 Teachers   sustained activity to improve students‟ learning 

outcomes 

     

1.4 SSE program is regularly attended  At school level      

1.5 SSE program is implemented according to its program      

1.6 Teachers are participating in implementing  SSE 

periodically 

     

1.7 Teachers improve their knowledge and skills in SSE 

program.    
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APPENDIX – A3 

JIMMA UNIVERSITY 

SCHOOL OF EDUCATION AND BEHAVIORAL SCIENCE 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Direction: Choose the alternative you think is best for each item given below. Put mark in 

the boxes for each items below (5 = strongly agree, 4 = Agree, 3 = moderate, 2 = Dis-agree, 1 

= Strongly disagree 

Table 2.Respondents view on problems implementation of SSE 

No. Items  5 4 3 2 1 

2.1 School has facilitates  for SSE implementation      

2.2 Teachers have awareness on SSE program and its application      

2.3 Educators are attending the implementation SSE at school level      

2.4 Supervisors are encouraging  the activity of SSE      

2.5 Adequate resources are allocated to carryout SSE implementation      

2.6 Teachers used active learning method in the class room      

2.7 Teachers   sustained activity to improve students‟ learning 

outcomes  

     

2.8 School leaders have enough awareness on SSE Implementation      
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APPENDIX – A4 

JIMMA UNIVERSITY 

SCHOOL OF EDUCATION AND BEHAVIORAL SCIENCE 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Direction: Choose the alternative you think is best for each item given below. Put mark in 

the boxes for each items below (5 = strongly agree, 4 = Agree, 3 = moderate, 2 = Dis-agree, 1 

= Strongly disagree 

Table 3. Respondents view on school leadership and management in implementation of SSE. 

No. Item 5 4 3 2 1 

  

3.1 The school management bodies have the capacity to run the school 

self-evaluation 

     

3.2 There is an attempt that has been made by teachers in order to improve 

the knowledge and s 

     

3.3 School leaders have well-built capacity to monitoring and evaluate 

implementation of school self-evaluation 

     

3.4 PTSA, SSE Committee and KETB members were actively involved in 

school self-evaluation implementation 

     

3.5 The strength and weakness of the school was identified and prioritized      

3.6 The level of school performance is evaluated and identified.      

3.7 Always the school leadership  give decision on  school self-evaluation  

implementation 
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APPENDIX – E  

JIMMA UNIVERSITY 

SCHOOL OF EDUCATION AND BEHAVIORAL SCIENCE 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Direction: Choose the alternative you think is best for each item given below. Put mark in 

the boxes for each items below (5 = strongly agree, 4 = Agree, 3 = moderate, 2 = Dis-agree, 1 

= Strongly disagree  

 Table4.respondents view on different stakeholders on Implementation of School self-

evaluation  program. 

No.  

Item 

5 4 3 2 1 

4.1 
School and parents have close relation in school  activities      

4.2 

Parent participation in their children learning by exchanging 

information with the school 

     

4.3 
Teachers are participating in school Self-evaluation  SSE periodically      

4.4 

Preparing the school goals in the light of the national educational 

goals were included program of school self-evaluation.   

     

4.5 

Communication of the schools‟ long term plan with the participation 

of stakeholders on the school self-evaluation program 

     

4.6 

There is an attempt that has been made by teachers in order to 

improve the knowledge of school self-evaluation in the school 

     

4.7 School successfully mobilize community to support implementation 

of  school self-evaluation program 

     

 

 

                                                           
 


